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· �¹¶�ȱÃÄÅ�¸Ã²µ¶�¶µºÅºÀ¿�¶ÉÁ²¿µÄ�Å¹¶�´À¿´¶ÁÅ�À·�ÃÆ½¶Ä�·ÃÀ¾�Å¹¶�¹À¾¶�²¿µ�Ä´¹ÀÀ½�¶¿ÇºÃÀ¿¾¶¿Å�ÅÀ�Å¹¶�
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ÀȲ´¶ÃÄ�º¿�ÀÆÃ�´À¾¾Æ¿ºÅº¶Äʇ 
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· �Ё�	Ã²¾¶ÈÀÃ¼�·ÀÃ��À´º²½��ÅÆµº¶Ä��Å²¿µ²ÃµÄ 

· �����À¾¾À¿��ÀÃ¶��Å²¿µ²ÃµÄ 

· �²Å¹��À¾¾À¿��ÀÃ¶��Å²¿µ²ÃµÄ 

· �¶ÉÅ�
¶¿¶Ã²ÅºÀ¿��´º¶¿´¶��Å²¿µ²ÃµÄ 

· �²ÅºÀ¿²½��À²½ºÅºÀ¿�·ÀÃ��ÀÃ¶��ÃÅÄ��Å²¿µ²ÃµÄ�·ÀÃ��ÆÄº´ 
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Skills and Concepts
This skill and concept index provides direct access to each related lesson. Click on the lesson number 
for quick navigation. To return to this page, click on the lesson number found on the first page of each 
lesson. Please note the standard reference numbers at the top of each lesson for more details about 
standards alignment. 

Skill and/or  
Concept 

Lesson Number 

Adjectives 20

Alphabetical order 14 

Authority  
15 16 17 18 19 20 

21 22 23 24 25 

Ballots 8 13

Burbank, Luther 8 

Cardinal Directions 13 

Carver, George Washing‐
ton 

8 

Chapman, John (Johnny 
Appleseed) 

8 

Characteristics of rules 3 

Class discussion 

1 2 3 4 5 6 

7 8 10 13 14 15 

16 18 19 21 22 25 

Classification 4 5 6 14  

Collage 10 16 

Coloring  4 10 13 14 21 23 

Community 
2 10 13 15 21 

Skill and/or  
Concept 

Lesson Number 

Comparisons 4 5 10 11 14 21

Conflict Management 2 7 

Contract 1 

Cooperation 1 7 8 9 12

Counting/Tallying 4 6 8 

Creative Thinking 3 13 18 23 

Creative Writing 5 11 17 23 

Crossword Puzzle 3 

Cutting 4 5 8 10 13

Decision making 
1 3 7 8 15 24 

25 

Descriptions 4 17 20 

Differences/Contrasts 6 10 11 14 21 

Diversity 4 5 6 10

4 5 8 10 13 17 

23 25  

Equality 3 

Drawing  

Emergencies 24 
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Skill and/or  
Concept 

Lesson Number 

Expressing ideas/Options  
1 3 7 8 13 15 

24      

Fairness 3 7     

Famous Americans 8      

Field trip 25      

Fingerprints 22      

Fire Safety 24      

Following directions  
3 4 6 8 14 18 

21      

Games 4 9 17 20   

Glue 3 4 5 8 21  

Graphs 4 6     

Greater than/Less than 6      

Groups  
4 5 6 8 9 10 

12 13     

Handwriting 23      

Hidden words 10      

Individuality 4 6     

Inferences 5 13 20    

Intermediate directions 13      

Invitations 8 25     

Jurisdiction, justice 
(fairness) 

3 7 8    

1 7 8 11 13 20 

23 25     

Maps 13      

Math 6 12 21    

Memory 4 23     

Neighborhood 10 11 12 13 15  

Observation skills 4 5 10 20   

Listening  

Logs (journal writing) 19      

Skill and/or  
Concept 

Lesson Number 

Past/Present/Future 11      

Parties 8      

Personal rights 1 24     

Physical education 18      

Poems/Rhymes 23      

Police Officer 16‐25     

Police equipment 17      

Projects 8 12     

Reading 8 13     

Reasoning  
1 2 3 5 8 14 

25      

Relationships 4 5     

Respect for persons 1      

Respect for property 1 15     

Responsibility 1 15 16    

Role‐playing 7 15 19    

Rules: use and why 1 2 3 10 11 15 

Science 8      

Self‐worth 4 24     

Sexual abuse 24      

Shapes 14      

Singing 4      

Speaking 23      

Spelling 3 6 17    

Squanto 8      

Story problems 12      

Stanger‐danger 24      
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Skill and/or  
Concept Lesson Number 

Survey 6      

Testifying 16 19     

Thank‐you notes 25      

Time (telling) 19      

Trust 1      

Skill and/or  
Concept Lesson Number 

Uniforms (police) 21      

Visitors in the classroom 25      

Wants vs. Needs 14      

Witness 19 20     

Writing (see also Crea‐
tive writing) 

5 8 17 20 24 25 
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Activities 

Most teachers choose to establish classroom rules on the first 
day of school. We recommend that you present only those rules 
that are absolutely necessary to the productive operation of your 
classroom. As much as possible, wait until the need for a rule aris‐
es. Then guide the students to establish the rule themselves to 
meet their needs. When children take part in the reasoning and 
decision making, they are much more apt to respect the rules that 
govern their lives, even to take pride in them, than to feel restrict‐
ed or resentful. 

If there are a few rules that you want established on the first day 
of school, present situations and allow the students to suggest the 
rules themselves. For example, you might ask if there are any rules 
that we need in order for all of us to have a good school year. They 
may suggest the very rules you would have chosen. For each sug‐
gestion that is made, ask why that rule is a good one; how will it 
help us? Be sure all students agree it is a good rule for the whole 
class. If it seems they are going to list dozens of rules, suggest that 
many of them could be combined. In the first‐grade edition of Life, 
Liberty, Law, the students learned the word respect, and discussed 
various ways of showing respect. You could review the meaning of 
respect, and then suggest that a rule such as, “show respect for one 
another” could replace numerous rules such as “no hitting; don't 
take someone else's things; be nice,” etc. 

Praise the students for their good suggestions. If they leave out a 
rule that you feel is necessary for your style of classroom manage‐
ment, question them about the related situation. For example, if 
the rule is raise your hand and be recognized before speaking, say 
to the students, “What if lots of children want to answer questions 
or speak to the class? How will we know who should speak first?” 

The First Day of School

Learner Results 
Students will help establish and explain the need for classroom rules.  They will define contract and 
sign a contract to follow the rules. 

1 

chart paper and/or cop‐
ies of Contract 
pencils  
The Emperor’s New 
Clothes by Hans Chris‐
tian Anderson 

Resources 

agreement, assuming  
responsibility, contract,  

decision‐making, promise, 
respect for persons, respect 
for property, specific rules, 

trust 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

D2.Civ.3.K‐2 
D2.Civ.8.K‐2 
D2.Civ.12.K‐2 
SEL.5 

Standard Reference 
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Ask students if they know what a contract is. Through class discussion, lead them to understand 
that it is an agreement, and a special kind of promise. Two or more people discuss a particular situa‐
tion, decide what they will do about that situation, and then promise each other they will do it. An 
oral contract is one that is spoken; the people tell each other what they will do. There are also writ‐
ten contracts. The people write what they will do, and then sign their names. Explain that signing 
one's name to a written contract means that you agree with what is written and you promise to do 
what it says. Prepare a written contract for the class. Ask students to choose the most important 
rules. List these on a piece of chart paper. Then write the sentence, “I will follow these rules at 
school,” (or something similar). Sign the contract yourself, and ask each student to sign it too. 

Find a permanent place to display the contract. In addition to or instead of the class contract, each 
child could have an individual document. Copy the Contract, have each student fill in the blanks with 
the appropriate names and rules. Then you and the student sign your names. As you sign, ask the 
student to define contract, to assure that each student understands what it is. 

Read the story The Emperor~s New Clothes (Hans Christian Anderson). Explain to students that 
the emperor and the weavers had a contract. Ask: 
• Was it an oral contract or a written one? (oral)
• What did the weavers agree to do for the emperor? (weave the magic cloth)
• What did the emperor agree to do for the weavers? (pay them money and give them expensive

thread)
• Did the emperor honor (keep) his part of the contract? (Yes)
• Did the weavers honor their part of the contract? (No, they only pretended to)
• Pretend you are the emperor. If the weavers said they were sorry they had tricked

you, and wanted to make a new contract with you — would you do it? (opinions)

Discuss the meaning of trust. Point out that when we do what we say we will do, people trust us; 
they are willing to let us do other things too. But when we break a promise or fail to honor a con‐
tract, we often lose the respect of others. They no longer trust us. 

Copy the following for student use: Contract 
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Activities 

Remind students that we have discussed rules for our class-

room. Ask them if this is the only place we have rules. In the kinder-

garten and first-grade editions of Life, Liberty, Law students 

learned about rules at home, in the neighborhood, and in parts of 

the community as well as at school. Allow them to name these plac-

es now, and give some examples of rules for various places. After 

students have given several examples, ask if they could explain to 

someone else what a rule is. Guide discussion until students reach 

the conclusion that a rule tells us something to do or not to do, and 

a rule helps us in some way. 

Copy Are These Rules? and give to each student. Do the entire activ-

ity together as a class, or do the example together, and then assign 

the rest of the page to be completed individually. Tell students that 

each statement will probably sound familiar to them. But they 

should ask themselves, is it a rule? Does it tell us something to do or 

not to do and does it help us in some way? If the answer is yes, they 

should draw a circle around the statement. 

Example: 

The sun is yellow. 

Never stay out in the sun too long. 

Students might say that “The sun is yellow” is a rule, because the 

sun is not green, or blue, or black. Point out that this sentence is 

just a statement; it does not tell us how to act. It does not help us to 

stay safe or have fun, or get along with other people. 

“Never stay out in the sun too long” is a rule. Ask students to explain why it is a rule. (We could get a 

sunburn if we stay out too long. The rule tells us not to do something. It helps us by protecting us.) 

 
 
 

 

 
 

 
 
 

 
 
 
 
 
 

Which Are Rules 

Learner Results 

Students will distinguish between general statements and rules. 

2 

 
 

copies of Are These 
Rules? 
writing paper 
pencils 

Resources 

 

rule, statement 

Vocabulary or  

Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Institute 
www.cliweb.org 

 

D2.Civ.12.K-2 
 

Standard Reference 
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Answer Key for Are These Rules? 

Numbers 1, 4, 5, 7, 8, 10, and 11 are rules. 

If students disagree with these answers, let them explain their reasons. Point out the difference be-

tween general statements and statements that tell us how to act. If a child's explanation is logical and 

supports the definition given thus far, accept the answer. 

 

Copy the following for student use:  Are These Rules? 
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Activities 

�¹ºÄ� ½¶ÄÄÀ¿�ÆÄ¶Ä�²�¸²¾¶�ÅÀ� º½½ÆÄÅÃ²Å¶�Å¹¶�Ã¶²ÄÀ¿Ä�·ÀÃʁ�²¿µ�´¹²Ã²´ʉ

Å¶ÃºÄÅº´Ä�À·ʁ�¸ÀÀµ�ÃÆ½¶Äʇ��¹¶�½¶ÄÄÀ¿�ºÄ�µºÇºµ¶µ�º¿ÅÀ�·ÀÆÃ�²´ÅºÇºÅº¶Ä�ÅÀ�

º½½ÆÄÅÃ²Å¶�Å¹¶Ä¶�ÁÀº¿ÅÄʃ 

· �Æ½¶Ä�²Ã¶�¿¶´¶ÄÄ²ÃÊʇ 

· �Æ½¶Ä�¾ÆÄÅ�³¶�ÁÀÄÄº³½¶�ÅÀ�·À½½ÀÈ�²¿µ�¶¿·ÀÃ´¶ʇ 

· �Æ½¶Ä�¾ÆÄÅ�³¶�´½¶²Ãʇ 

· �Æ½¶Ä�¾ÆÄÅ�³¶�·²ºÃʇ 

�¶Ç¶Ã²½� ²´ÅºÇºÅº¶Ä� ´²¿�³¶� µÀ¿¶� º¿� À¿¶� µ²Êʁ� ÀÃ� Å¹¶Ê� ´²¿� ³¶� ÄÁ²´¶µ�

ÀÇ¶Ã�Ä¶Ç¶Ã²½�µ²ÊÄϝ�Åº¾¶ʇ��²Ç¶�Ã¶²µÊ�²�Áº¶´¶�À·�´¹²ÃÅ�Á²Á¶Ã�ÈºÅ¹�Å¹¶�

ÅºÅ½¶ʃ��Æ½¶Ä�·ÀÃ�²�
²¾¶ʇ��·Å¶Ã�¶²´¹�²´ÅºÇºÅÊʁ�½¶²µ�²�µºÄ´ÆÄÄºÀ¿�²³ÀÆÅ�

Å¹¶�ÁÃÀ³½¶¾Ä�¶¿´ÀÆ¿Å¶Ã¶µʁ�Ã¶²´¹º¿¸�²�´À¿´½ÆÄºÀ¿�Å¹²Å�ºÄ�ÄÅ²Å¶µ�º¿�

À¿¶�À·�Å¹¶�·ÀÆÃ�ÁÀº¿ÅÄ�²³ÀÇ¶ʇ��ÃºÅ¶�Å¹²Å�ÁÀº¿Å�À¿�Å¹¶�´¹²ÃÅ�Á²Á¶Ãʇ 

������������������� 

�¶½¶´Å�²�ÅÊÁ¶�À·� ºÅ¶¾�·ÀÃ�Å¹ºÄ�²´ÅºÇºÅÊ�Å¹²Å� ºÄ�ÆÄ¶½¶ÄÄ�³Ê�ºÅÄ¶½·ʁ�

ÄÆ´¹�²Ä�²�Áº¶´¶�À·�¾²´²ÃÀ¿ºʁ�²�Äº¿¸½¶�³Æº½µº¿¸�³½À´¼ʁ�²¿�Æ¿Ä¹²ÃÁʉ

¶¿¶µ�Á¶¿´º½ʁ�²�³À²Ãµ�¶Ã²Ä¶Ãʁ�²�³ÆÅÅÀ¿ʁ�²�Ä¾²½½�ÄÂÆ²Ã¶�À·�Á²Á¶Ãʁ�¶Å´ʇ�

�¹ÀÀÄ¶� À¿½Ê� À¿¶� ¼º¿µ�À·� ºÅ¶¾ʂ� ÊÀÆ�Èº½½� ¿¶¶µ� À¿¶� À³»¶´Å� ·ÀÃ� ¶²´¹�

Å¶²¾�À·� ´¹º½µÃ¶¿ʇ��¶½½� Å¹¶� ÄÅÆµ¶¿ÅÄ� Å¹¶Ê� ²Ã¶� ¸Àº¿¸� ÅÀ� Á½²Ê� ²� ¿¶È�

¸²¾¶ʇ��ºÇºµ¶�Å¹¶�´½²ÄÄ�º¿ÅÀ�¶ÂÆ²½�Å¶²¾Äʇ�
ºÇ¶�²¿�ºÅ¶¾�ÅÀ�¶²´¹�Å¶²¾�

²¿µ�Å¹¶¿�Ä²Êʁ�ʖ�¶²µÊʁ��¶Åʁ�
Àʋʗ 

�ÅÆµ¶¿ÅÄ�Èº½½�À³ÇºÀÆÄ½Ê�Ä¹ÀÈ�´À¿·ÆÄºÀ¿�²Å�¿ÀÅ�¼¿ÀÈº¿¸�È¹²Å�ÅÀ�µÀʇ�

�¹¶Ê�Èº½½�ÁÃÀ³²³½Ê�º¾¾¶µº²Å¶½Ê�²Ä¼�ÊÀÆ�È¹²Å�ÅÀ�µÀʇ��¶�Ç¶ÃÊ�Ç²¸Æ¶ʇ�

�À¾¶�À·�Å¹¶�¾ÀÃ¶�º¿Ç¶¿ÅºÇ¶�ÄÅÆµ¶¿ÅÄ�¾²Ê�ÅÃÊ�ÅÀ�ÀÃ¸²¿ºË¶�²�¸²¾¶�À·�

ÄÀ¾¶� ¼º¿µʇ� �½½ÀÈ� À¿½Ê� ¶¿ÀÆ¸¹� Åº¾¶� ÅÀ� ÁÃÀÇ¶� Å¹¶� ÁÀº¿Å� ²Å� ¹²¿µʂ�

ÄÅÀÁ� Å¹¶� ¸²¾¶� º·� Å¹¶� ´¹º½µÃ¶¿� Ä¶¶¾� ÅÀ� ³¶� Ã¶²´¹º¿¸� ²� ·ÃÆÄÅÃ²ÅºÀ¿�

ÁÀº¿Åʁ� º·� ÄÀ¾¶À¿¶� µÀ¶Ä� ÄÅ²ÃÅ�¾²¼º¿¸� ÆÁ� ²� ¸²¾¶ʁ� ÀÃ� º·� ²Ã¸Æ¾¶¿ÅÄ�

³¶¸º¿ʇ��Ä¼�Å¹¶�ÄÅÆµ¶¿ÅÄʁ�ʖ�¹²Å�ºÄ�ÈÃÀ¿¸ʎʗ 

Good Rules 

Learner Results 
�ÅÆµ¶¿ÅÄ�Èº½½�ÄÅ²Å¶�Å¹¶�´¹²Ã²´Å¶ÃºÄÅº´Ä�À·�¸ÀÀµ�ÃÆ½¶Ä�²¿µ�Å¹¶Ê�Èº½½�²¿²½ÊË¶�²�¸ºÇ¶¿�Ä¶Å�À·�ÃÆ½¶Ä�ÅÀ�µ¶Å¶Ãʉ

¾º¿¶�º·�Å¹¶Ê�¹²Ç¶�Å¹ÀÄ¶�´¹²Ã²´Å¶ÃºÄÅº´Äʇ 

3 

 

´¹²ÃÅ�Á²Á¶Ã 

´ÀÁº¶Ä�À·��Æ½¶Ä�·ÀÃ�²�

�½²ÄÄÃÀÀ¾ 
´ÀÁº¶Ä�À·��¹¶��ÅÀÃ¶�

�Æ½¶ 

Resources 

 

´½¶²Ãʁ�¶¿·ÀÃ´¶ʁ�·²ºÃʁ� 

·À½½ÀÈʁ�¿¶´¶ÄÄ²ÃÊʁ� 

Ä¶ÂÆ¶¿´¶ 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
Ξ�ϮϬϭϴ���ĂƌŽů�^͘�ZŽĂĐŚ 
�ƵƌƌŝĐƵůƵŵ�>ĞĂĚĞƌƐŚŝƉ�/ŶƐƟƚƵƚĞ 
ǁǁǁ͘ĐůŝǁĞď͘ŽƌŐ 

 

�Ѐʇ�ºÇʇЀʇ�-Ѐ 

Standard Reference 
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�¶²µ�²�µºÄ´ÆÄÄºÀ¿�Æ¿Åº½�Å¹¶�ÄÅÆµ¶¿ÅÄ�´²¿�ÁÀº¿Å�ÀÆÅ�Å¹²Å�²�¸²¾¶�¾ÆÄÅ�¹²Ç¶�²�ÁÆÃÁÀÄ¶�²¿µ�´¶ÃÅ²º¿�ÃÆ½¶Ä�

ÅÀ�·À½½ÀÈʇ��¿�Å¹¶�´¹²ÃÅ�Á²Á¶Ã�ÈÃºÅ¶ʃ��Æ½¶Ä�²Ã¶�¿¶´¶ÄÄ²ÃÊ�ʯÀÃ�º¾ÁÀÃÅ²¿Åʁ�¿¶¶µ¶µʰʇ 

��������������������������	������������	���� 

�Æ¸¸¶ÄÅ�Å¹²Å�º¿ÄÅ¶²µ�À·�Å¹¶�´À¿·ÆÄº¿¸�¸²¾¶ʁ�È¶�Èº½½�Á½²Ê�²�¸²¾¶�Å¹¶Ê�¼¿ÀÈʃ��º¾À¿��²ÊÄʇ���¶Çº¶È�

Å¹¶�ÃÆ½¶Ä� ·ÀÃ��º¾À¿��²ÊÄʇ� ��¹¶� Å¶²´¹¶Ã�Á½²ÊÄ�Å¹¶�ÃÀ½¶�À·��º¾À¿�²¿µ�¸ºÇ¶Ä� Å¹¶�º¿ÄÅÃÆ´ÅºÀ¿Äʇ��Å²ÃÅ�ÀȮ�

ÈºÅ¹�¶²ÄÊ-ÅÀ-·À½½ÀÈ�µºÃ¶´ÅºÀ¿Äʁ�³ÆÅ�¶Ç¶¿ÅÆ²½½Ê�¸ºÇ¶�À¿¶�Å¹²Å�ºÄ�º¾ÁÀÄÄº³½¶�ÅÀ�·À½½ÀÈʇ 

�É²¾Á½¶ʃ 

 

�¹¶¿�ÄÅÆµ¶¿ÅÄ�´À¾Á½²º¿ʁ�²Ä¼ʁ�ʖ�¹²Å�ºÄ�ÈÃÀ¿¸ʎʗ��ºÄ´ÆÄÄ�Å¹¶�ÁÃÀ³½¶¾ʇ��¹¶¿�²µµ�²¿ÀÅ¹¶Ã�Ä¶¿Å¶¿´¶�ÅÀ�

Å¹¶�´¹²ÃÅʁ�ÄÆ´¹�²Äʃ��Æ½¶Ä�¾ÆÄÅ�³¶�ÁÀÄÄº³½¶�ÅÀ�·À½½ÀÈʇ 

�½ÄÀ�¶ÉÁ½²º¿�Å¹²Å�ÃÆ½¶Ä�¾ÆÄÅ�³¶�¶²ÄÊ�ÅÀ�¶¿·ÀÃ´¶ʇ�
ºÇ¶�Å¹¶�ÄÅÆµ¶¿ÅÄ�Å¹ºÄ�ÃÆ½¶�²Ä�²¿�¶É²¾Á½¶ʃ�ʖ�À�À¿¶�

¾²Ê� ½ÀÀ¼�²Å� Å¹¶�Áº´ÅÆÃ¶Ä�È¹¶¿�Ã¶²µº¿¸�²�³ÀÀ¼ʇʗ��Ä¼�º·� Å¹¶Ê�´ÀÆ½µ�µÀ� Å¹²Åʂ� ºÄ� ºÅ�ÁÀÄÄº³½¶ʎ��¹¶¿�²Ä¼ʁ�

ʖ�ÀÈ�ÈÀÆ½µ�È¶�¼¿ÀÈ�º·�Á¶ÀÁ½¶�È¶Ã¶�·À½½ÀÈº¿¸�Å¹¶�ÃÆ½¶ʎʗ��·�Å¹¶Ã¶�ºÄ�¿À�È²Ê�ÅÀ�¶¿·ÀÃ´¶�ºÅʁ�ºÅϝÄ�¿ÀÅ�²�

Ç¶ÃÊ�¸ÀÀµ�ÃÆ½¶ʇ 

������������������� 

	ÀÃ�Å¹¶�Å¹ºÃµ�´¹²Ã²´Å¶ÃºÄÅº´ʁ�µÀ�¶ºÅ¹¶Ã�ÀÃ�³ÀÅ¹�À·�Å¹¶Ä¶�²´ÅºÇºÅº¶Äʇ 

· �Ä¶�Å¹¶�ÄÆ¸¸¶ÄÅ¶µ�ºÅ¶¾Ä�·ÃÀ¾��Æ½¶Ä��Ã¶��¶´¶ÄÄ²ÃÊʇ��Ä¼�ÄÅÆµ¶¿ÅÄ�ÅÀ�¾²¼¶�ÆÁ�ÃÆ½¶Ä�·ÀÃ�Å¹¶�¸²¾¶ʇ�

�´´¶ÁÅ�²½½�ÄÆ¸¸¶ÄÅºÀ¿Ä�²¿µ�ÈÃºÅ¶�Å¹¶¾�À¿�Å¹¶�³À²Ãµʇ��À�¿ÀÅ�²Ä¼�·ÀÃ�¶ÉÁ½²¿²ÅºÀ¿Äʇ� �·�ÄÆ¸¸¶ÄÅºÀ¿Ä�

²Ã¶�´À¿ÅÃ²µº´Åº¿¸ʁ�½ºÄÅ�Å¹¶¾�²¿ÊÈ²Êʂ�µÀ�¿ÀÅ�¶Ã²Ä¶�²¿Ê�ÁÃ¶ÇºÀÆÄ�ÄÆ¸¸¶ÄÅºÀ¿Äʇ��¶½½�Å¹¶�ÄÅÆµ¶¿ÅÄ�Å¹¶Ê�

²Ã¶�ÅÀ�Á½²Ê�Å¹¶�¸²¾¶�¿ÀÈʁ�ÆÄº¿¸�Å¹¶�ÃÆ½¶Ä�À¿�Å¹¶�³À²Ãµʇ�
ºÇ¶�Å¹¶¾�²�ÄÅ²ÃÅº¿¸�Äº¸¿²½ʇ 

�¸²º¿�Å¹¶�ÄÅÆµ¶¿ÅÄ�Èº½½�ÁÃÀ³²³½Ê�¶ÉÁ¶Ãº¶¿´¶�ÄÀ¾¶�´À¿·ÆÄºÀ¿�²¿µʤÀÃ�·ÃÆÄÅÃ²ÅºÀ¿ʇ��½½ÀÈ�²�½ºÅÅ½¶�Åº¾¶�

·ÀÃ�Å¹ºÄʁ�Å¹¶¿�ÄÅÀÁ�Å¹¶�¸²¾¶�²¿µ�²Ä¼ʁ�ʖ�¹²Å�ºÄ�ÈÃÀ¿¸ʎʗ��¹¶�ÁÃÀ³½¶¾Ä�¾²Ê�Ã¶ÄÆ½Å�·ÃÀ¾�´À¿ÅÃ²µº´ʉ

ÅºÀ¿Äʁ�ÅÀÀ�·¶È�µ¶Å²º½Äʁ�ÀÃ�µºȮ¶Ã¶¿Å�º¿Å¶ÃÁÃ¶Å²ÅºÀ¿Ä�À·�²�ÃÆ½¶ʇ��µµ�²¿�²ÁÁÃÀÁÃº²Å¶�ÄÅ²Å¶¾¶¿Å�ÅÀ�Å¹¶�

´¹²ÃÅʁ�ÄÆ´¹�²Äʃ��Æ½¶Ä�¾ÆÄÅ�³¶�´½¶²Ã�ʯÀÃ�¾²¼¶�Ä¶¿Ä¶ʰʇ 

�¶ÇºÄ¶�Å¹¶�½ºÄÅ�À·�ÃÆ½¶Ä�À¿�Å¹¶�³À²Ãµ�ÅÀ�Å¹¶�ÄÅÆµ¶¿ÅÄϝ�Ä²ÅºÄ·²´ÅºÀ¿ʁ�Å¹¶¿�²½½ÀÈ�Å¹¶¾�ÅÀ�ÅÃÊ�Å¹¶�¸²¾¶�

²¸²º¿ʇ��À¿Åº¿Æ¶�ÅÀ�¾²¼¶�Ã¶ÇºÄºÀ¿Ä�Æ¿Åº½�Å¹¶�¸²¾¶�ÈÀÃ¼Ä�¾ÀÃ¶�ÄÆ´´¶ÄÄ·Æ½½Êʇ��·�Å¹¶Ä¶�Ã¶ÇºÄºÀ¿Ä�ÄÆ¸ʉ

¸¶ÄÅ�ÀÅ¹¶Ã�ÄÅ²Å¶¾¶¿ÅÄ�·ÀÃ�Å¹¶�´¹²ÃÅʁ�²µµ�Å¹¶¾�ÅÀ�ÊÀÆÃ�½ºÄÅʇ 

 

�º¾À¿��²ÊÄʈ �Å²¿µ�ÆÁʇ 

  �ºÅ�µÀÈ¿ʇ 

�º¾À¿��²ÊÄʈ �½²Á�ÊÀÆÃ�¹²¿µÄʇ 

�º¾À¿��²ÊÄʈ Æ¾Á�ÆÁ�º¿�ÅÀ�Å¹¶�²ºÃ�²¿µ�ÄÅ²Ê�Å¹¶Ã¶ʇ 

  ʯÀÃʁ�¹À½µ�ÊÀÆÃ�³Ã¶²Å¹�È¹º½¶���´ÀÆ¿Å�ÅÀ�

ЁϾϾʁ�¶Å´ʇʰ 
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· �ÃºÅ¶�Å¹¶�·À½½ÀÈº¿¸�ÅÈÀ�Ä¶¿Å¶¿´¶Ä�À¿�Å¹¶�³À²Ãµʃ 

�����¹¶�ÁÀÁÆ½²´¶�Ä¹²½½�³¶�µºÄÁ¶ÃÄ¶µ�Æ¿º·ÀÃ¾½Êʇ 

� �¿�º¿µºÇºµÆ²½�ÁÀÃÅºÀ¿�À·�¶ÂÆºÁ¾¶¿Å�Ä¹²½½�³¶�µºÄÅÃº³ÆÅ¶µ�ÅÀ�Å¹¶�Ã¶ÄÁ¶´ÅºÇ¶�µºÇºÄºÀ¿Äʇ 

�½²´¶�Å¹¶�À³»¶´ÅÄ�Å¹²Å�²Ã¶�ÆÄ¶µ�·ÀÃ�Å¹¶�¸²¾¶�º¿�Á½²º¿�Äº¸¹Å�À·�Å¹¶�´½²ÄÄ�¾¶¾³¶ÃÄʇ��¶½½�Å¹¶¾�Å¹¶Ê�Èº½½�

Á½²Ê�Å¹¶�¸²¾¶�²¸²º¿ʁ�²¿µ�ÊÀÆ�¹²Ç¶�ÈÃºÅÅ¶¿�Å¹¶�ȱÃÄÅ�ÅÈÀ�ÃÆ½¶Ä�·ÀÃ�Å¹¶¾ʇ��¶²µ�Å¹¶�Ä¶¿Å¶¿´¶Ä�²½ÀÆµʁ�²¿µ�

Å¹¶¿�ÄÆ¸¸¶ÄÅ�Å¹¶�¸²¾¶�³¶¸º¿ʇ��½½ÀÈ�Åº¾¶�·ÀÃ�Å¹¶�ÄÅÆµ¶¿ÅÄ�ÅÀ�Ã¶²´Åʁ�Å¹¶¿�²Ä¼�²¸²º¿ʁ�ʖ�¹²Å�ºÄ�ÈÃÀ¿¸ʎʗ�

�·Å¶Ã�ÄÀ¾¶�µºÄ´ÆÄÄºÀ¿�²³ÀÆÅ�¿ÀÅ�Æ¿µ¶ÃÄÅ²¿µº¿¸�Å¹¶�ÃÆ½¶Äʁ�²Ä¼�º·�Å¹¶Ê�ÈÀÆ½µ�½º¼¶�ºÅ�³¶ÅÅ¶Ã�º·�ÊÀÆ�Ä²ºµʃ� 

� �¹¶�´½²ÄÄ�Èº½½�³¶�µºÇºµ¶µ�¶ÂÆ²½½Ê�º¿ÅÀ�Å¶²¾Äʇ� 

� �¿¶�À³»¶´Å�Èº½½�³¶�¸ºÇ¶¿�ÅÀ�¶²´¹�Å¶²¾ʇ 

�µµ�²¿�²ÁÁÃÀÁÃº²Å¶�Ä¶¿Å¶¿´¶� ÅÀ� Å¹¶� ½ºÄÅ�À¿� Å¹¶�´¹²ÃÅʃ��Ä¶�ÈÀÃµÄ� Å¹²Å�²Ã¶�¶²ÄÊ� ÅÀ�Æ¿µ¶ÃÄÅ²¿µ�È¹¶¿�

¾²¼º¿¸�ÆÁ�ÃÆ½¶Äʇ 

��������������	��� 

�¶½½�Å¹¶�ÄÅÆµ¶¿ÅÄ�ÊÀÆ�ÈÀÆ½µ�½º¼¶�Å¹¶¾�ÅÀ�Á½²Ê�Å¹¶�¸²¾¶�À¿¶�¾ÀÃ¶�Åº¾¶ʁ�³ÆÅ�ÊÀÆ�¹²Ç¶�²¿ÀÅ¹¶Ã�ÃÆ½¶�

ÅÀ�²µµʇ��¶Çº¶È�Å¹¶�ÃÆ½¶Ä�Å¹¶Ê�¾²µ¶ʇ��²ÄÄ�ÀÆÅ�Å¹¶�ºÅ¶¾Ä�²¿µ�¸¶Å�Å¹¶¾�²½½�Ã¶²µÊ�ÅÀ�Á½²Êʇ��¹¶¿�Ä²Êʁ�ʖ�¹¶�

¿¶È�ÃÆ½¶�ºÄ�Å¹²Å�ÊÀÆ�´²¿�À¿½Ê�Èº¿�º·�ÊÀÆ�¹²Ç¶�³½Æ¶�¶Ê¶Äʗ�ʯÀÃ�³½²´¼�Ä¹À¶Äʁ�²�¾ºÄÄº¿¸�ÅÀÀÅ¹ʁ�¶Å´ʇʰʇ��½½ÀÈ�

ÄÅÆµ¶¿ÅÄ�Åº¾¶�ÅÀ�Ã¶²´Åʁ�Å¹¶¿�µºÄ´ÆÄÄ�Å¹¶�ÁÃÀ³½¶¾ʇ��µµ�ÅÀ�ÊÀÆÃ�½ºÄÅ�À¿�Å¹¶�´¹²ÃÅʃ��Æ½¶Ä�¾ÆÄÅ�³¶�·²ºÃʇ 

�ºÄÁ½²Ê�Å¹¶�´¹²ÃÅ��Æ½¶Ä�·ÀÃ�²�
²¾¶ʇ��²Ç¶�Å¹¶�ÄÅÆµ¶¿ÅÄ�Ã¶²µ�²½ÀÆµ�¶²´¹�À·�Å¹¶�Ä¶¿Å¶¿´¶Äʇ��Ä¼�º·�Å¹¶Ê�

²¸Ã¶¶�Å¹²Å�È¶�¿¶¶µ�ÃÆ½¶Ä�²¿µ�Å¹²Å�Å¹¶�Ã¶¾²º¿º¿¸�Ä¶¿Å¶¿´¶Ä�Å¶½½�ÆÄ�È¹²Å�¾²¼¶Ä�²�¸ÀÀµ�ÃÆ½¶ʇ�ʯ�·�Å¹¶Ã¶�ºÄ�

µºÄ²¸Ã¶¶¾¶¿Åʁ�Á¶Ã¹²ÁÄ�ÄÀ¾¶�À·�Å¹¶�Ä¶¿Å¶¿´¶Ä�¿¶¶µ�ÅÀ�³¶�Ã¶ÈÀÃµ¶µʇʰ 

�¶½½� Å¹¶�ÄÅÆµ¶¿ÅÄ� Å¹²Å�ÊÀÆ� ·ÀÆ¿µ�²� ½ºÄÅ�À·�ÃÆ½¶Ä� ·ÀÃ�²�´½²ÄÄÃÀÀ¾�²Å�²¿ÀÅ¹¶Ã�Ä´¹ÀÀ½ʇ��ÀÁÊ��Æ½¶Ä� ·ÀÃ�²�

�½²ÄÄÃÀÀ¾�²¿µ�¸ºÇ¶�À¿¶�´ÀÁÊ�ÅÀ�¶²´¹�´¹º½µʁ�ÀÃ�µºÄÁ½²Ê�¶½¶´ÅÃÀ¿º´²½½Ê�·ÀÃ�Å¹¶�È¹À½¶�´½²ÄÄʇ��²Ç¶�Å¹¶�ÄÅÆʉ

µ¶¿ÅÄ�Ã¶²µ�¶²´¹�ÃÆ½¶ʇ� �·� ºÅ� ºÄ�²�¸ÀÀµ�ÃÆ½¶ʁ�²´´ÀÃµº¿¸�ÅÀ�ÀÆÃ�µ¶ȱ¿ºÅºÀ¿�À¿�Å¹¶�´¹²ÃÅʁ�¹²Ç¶�Å¹¶¾�´ºÃ´½¶�

Ê¶Äʇ� �·� ºÅ� ºÄ� ¿ÀÅ� ²� ¸ÀÀµ� ÃÆ½¶ʁ� Å¹¶Ê� Ä¹ÀÆ½µ� ´ºÃ´½¶� ¿Àʇ� 	ÀÃ� ¶²´¹� ÃÆ½¶� Å¹²Å� ¹²Ä� Å¹¶�²¿ÄÈ¶Ã�¿Àʁ� ÄÅÆµ¶¿ÅÄ�

Ä¹ÀÆ½µ�ȱ¿µ�Å¹¶�Ä¶¿Å¶¿´¶�À¿�Å¹¶�´¹²ÃÅ�Å¹²Å�Å¶½½Ä�È¹Ê�ºÅ�ºÄ�¿ÀÅ�²�¸ÀÀµ�ÃÆ½¶ʁ�²¿µ�ÈÃºÅ¶�Å¹¶�¿Æ¾³¶Ã�À·�Å¹²Å�

Ä¶¿Å¶¿´¶�º¿�Å¹¶�³½²¿¼ʇ 

�É²¾Á½¶ʃ 

ʖ�¿½Ê�Á¶ÀÁ½¶�ÈºÅ¹�¸Ã¶¶¿�¶Ê¶Ä�¾²Ê�Á½²Ê�ÈºÅ¹�Å¹¶�¸²¾¶Äʇʗ��¹ºÄ�ºÄ�¿ÀÅ�²�¸ÀÀµ�ÃÆ½¶�³¶´²ÆÄ¶�ºÅ�ºÄ�¿ÀÅ�·²ºÃʇ�

�·�Ä¶¿Å¶¿´¶�¿Æ¾³¶Ã�ȱÇ¶�ºÄ�Å¹¶�À¿¶�Å¹²Å�Å²½¼Ä�²³ÀÆÅ�·²ºÃ¿¶ÄÄʁ�Å¹¶�ÄÅÆµ¶¿ÅÄ�ÈÀÆ½µ�ÈÃºÅ¶�Ѓ�º¿�Å¹¶�³½²¿¼ʇ�

�¿�ÄÀ¾¶�´²Ä¶Ä�Å¹¶Ê�¾²Ê�µ¶´ºµ¶�Å¹²Å�¾ÀÃ¶�Å¹²¿�À¿¶�Ã¶²ÄÀ¿�ºÄ�²ÁÁÃÀÁÃº²Å¶ʇ 

�¹¶¿�¶Ç¶ÃÊÀ¿¶�¹²Ä�ȱ¿ºÄ¹¶µ�Å¹¶�²ÄÄº¸¿¾¶¿Åʁ�µºÄ´ÆÄÄ�Å¹¶�ÃÆ½¶Ä�ÅÀ¸¶Å¹¶Ãʇ��²Ç¶�ÄÅÆµ¶¿ÅÄ�»ÆÄÅº·Ê�Å¹¶�Ã¶ʉ

ÄÁÀ¿Ä¶Ä�À¿�Å¹¶ºÃ�Á²Á¶ÃÄʇ 
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�ÀÁÊ�Å¹¶�·À½½ÀÈº¿¸�·ÀÃ�ÄÅÆµ¶¿Å�ÆÄ¶ʃ���Æ½¶Ä�·ÀÃ�Å¹¶��½²ÄÄÃÀÀ¾ʁ��¹¶��ÅÀÃ¶��Æ½¶ʁ��ÆÅÅº¿¸��¹º¿¸Ä��¿��Ãµ¶Ã�

ʯ�ʰʁ��ÆÅÅº¿¸��¹º¿¸Ä��¿��Ãµ¶Ã�ʯ�ʰʁ��ÃÀÄÄÈÀÃµ�ʯÅÈÀ�Á²¸¶Äʰ 

Optional Activities 

�¶½½�ÄÅÆµ¶¿ÅÄ�ÊÀÆ�¹²Ç¶�²�ÄÅÀÃÊ�·ÀÃ�Å¹¶¾�ÅÀ�Ã¶²µ�²³ÀÆÅ�ÅÈÀ�´¹º½µÃ¶¿�È¹À�¾²µ¶�ÆÁ�²�ÃÆ½¶ʇ�

�ºÄÅÃº³ÆÅ¶�´ÀÁº¶Ä�À·��¹¶��ÅÀÃ¶��Æ½¶�ÅÀ�²½½�È¹À�Èº½½�µÀ�Å¹¶�²´ÅºÇºÅÊʇ�ʯ�ÀÆ�¾²Ê�È²¿Å�ÄÅÆµ¶¿ÅÄ�

ÅÀ�µÀ�Å¹¶�½¶ÄÄÀ¿�º¿µ¶Á¶¿µ¶¿Å½Ê�ÀÃ�º¿�¸ÃÀÆÁÄʇʰ��¹¶Ã¶�²Ã¶�ÅÈÀ�Ä¶ÂÆ¶¿´º¿¸�ÈÀÃ¼Ä¹¶¶ÅÄ�ÅÀ�²´ʉ

´À¾Á²¿Ê�Å¹¶�ÄÅÀÃÊʂ�´¹ÀÀÄ¶�Å¹¶�À¿¶�²ÁÁÃÀÁÃº²Å¶�·ÀÃ�ÊÀÆÃ�ÄÅÆµ¶¿ÅÄʇ��ÆÅÅº¿¸��¹º¿¸Ä�º¿��Ãµ¶Ã�

ʯ�ʰ�²Ä¼Ä�ÄÅÆµ¶¿ÅÄ�ÅÀ�¿Æ¾³¶Ã�Ä¶¿Å¶¿´¶Ä�º¿�ÀÃµ¶Ã�²¿µ�Å¹¶¿�º½½ÆÄÅÃ²Å¶�Å¹¶�ÄÅÀÃÊʇ��ÆÅÅº¿¸��¹º¿¸Ä�

º¿��Ãµ¶Ã�ʯ�ʰ�¹²Ä�º½½ÆÄÅÃ²ÅºÀ¿Ä�ÈºÅ¹�´²ÁÅºÀ¿Äʂ�º¿ÄÅÃÆ´Å�ÄÅÆµ¶¿ÅÄ�ÅÀ�´ÆÅ�²Á²ÃÅ�Å¹¶�Áº´ÅÆÃ¶Ä�²¿µ�

¸½Æ¶�Å¹¶¾�º¿�´ÀÃÃ¶´Å�ÀÃµ¶Ã�À¿�²¿ÀÅ¹¶Ã�Á²Á¶Ãʇ 

�¹¶¿�²½½�ÄÅÆµ¶¿ÅÄ�¹²Ç¶�ȱ¿ºÄ¹¶µ�Å¹¶�²´ÅºÇºÅÊʁ�µºÄ´ÆÄÄ�Å¹¶�ÄÅÀÃÊʇ��¿´½Æµ¶�ÂÆ¶ÄÅºÀ¿Ä�ÄÆ´¹�²Äʃ 

 

���������������ʤ���������������������� 

�¹¶��ÃÀÄÄÈÀÃµ�²´ÅºÇºÅÊ�ºÄ�²�Ã¶Çº¶È�À·�Å¹¶�½¶ÄÄÀ¿Äʃ��¹¶�	ºÃÄÅ��²Ê�À·��´¹ÀÀ½ʁ��¹º´¹��Ã¶��Æ½¶Äʁ�

²¿µ�
ÀÀµ��Æ½¶Äʇ�� 

�ÀÁÊ�³ÀÅ¹�Á²¸¶Ä�À·��ÃÀÄÄÈÀÃµ�·ÀÃ�¶²´¹�´¹º½µ�È¹À�Èº½½�µÀ�Å¹¶�²´ÅºÇºÅÊʇ��·�¿¶´¶ÄÄ²ÃÊʁ�ÁÃ¶Ä¶¿Å�

Å¹¶�ÈÀÃµÄ�²Å�Å¹¶�ÅÀÁ�À·�Å¹¶�Á²¸¶�²Ä�ÇÀ´²³Æ½²ÃÊ�ÈÀÃµÄʇ�ʯ�·�ÊÀÆ�ÈºÄ¹ʁ�²µµ�²¿Ê�ÀÃ�²½½�À·�Å¹¶¾�

ÅÀ�ÊÀÆÃ�ÄÁ¶½½º¿¸�½ºÄÅʇʰ��²Ç¶�ÄÅÆµ¶¿ÅÄ�ÈÀÃ¼�Å¹¶�´ÃÀÄÄÈÀÃµ�ÁÆËË½¶ʇ 

�¹¶¿�²½½�ÄÅÆµ¶¿ÅÄ�¹²Ç¶�ȱ¿ºÄ¹¶µ�Å¹¶�ÁÆËË½¶ʁ�´²½½�À¿�Ç²ÃºÀÆÄ�À¿¶Ä�ÅÀ�Ã¶²µ�Å¹¶�´½Æ¶�Ä¶¿Å¶¿´¶Ä�

²½ÀÆµʁ�ÄÆÁÁ½Êº¿¸�Å¹¶�¾ºÄÄº¿¸�ÈÀÃµÄʇ 

����������ʃ 

 

 

�´ÃÀÄÄ     �ÀÈ¿ 

Æ¿µ¶ÃÄÅ²¿µ   �Єʇ ÃÆ½¶ 
Ä²·¶   �Ѕʇ ´À¿ÅÃ²´Å 

´½¶²Ã   �Іʇ ¿¶¶µ 

Á½²Ê   �Їʇ ·²ºÃ 
ÈÀÃ¼   ϿϾʇ ¹¶½Á 

 

Ͽʇ 

Ѐʇ 

Ёʇ 

Ђʇ 

Ѓʇ 

· �¹²Å�È¶Ã¶�À¹¿�²¿µ��¶Å¹ʓÄ�

ÁÃÀ³½¶¾Äʎ� � �ÀÈ� µºµ� Å¹¶Ê�

ÄÀ½Ç¶�Å¹¶ºÃ�ÁÃÀ³½¶¾Äʎ 

  	ºÃÄÅ�Å¹¶Ê�¹²µ�²�ÁÃÀ³½¶¾�²³ÀÆÅ�È¹À�ÈÀÆ½µ�µÀ�È¹²Åʁ�ÄÀ�

Å¹¶Ê�¾²µ¶�²�ÃÆ½¶ʇ� ��¹¶¿�Å¹¶Ê�¹²µ�²�ÁÃÀ³½¶¾�ÈºÅ¹� Å¹¶�

ÃÆ½¶ʇ 

· �¹²Å� È²Ä� ÈÃÀ¿¸� ÈºÅ¹� Å¹¶�

ÃÆ½¶ʎ 

  �Å�È²Ä�ÅÀÀ�½À¿¸�²¿µ�ÅÀÀ�´À¿·ÆÄº¿¸ʇ 

· �ÀÈ� µºµ� Å¹¶Ê� ÄÀ½Ç¶� Å¹¶�

ÁÃÀ³½¶¾ʎ 

  �Ê�¾²¼º¿¸�²�¿¶È�ÃÆ½¶�Å¹²Å�È²Ä�Ä¹ÀÃÅʁ�¶²ÄÊ�ÅÀ�Æ¿µ¶Ãʉ

ÄÅ²¿µʁ�²¿µ�¶²Äº¶Ã�ÅÀ�·À½½ÀÈʇ 
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Activities 

Tell students they are all special in many ways: They have their 
own special looks, they have their own families and homes, there 
are things they like or don't like, there are things they can do. Have 
each student lie down on a large sheet of paper. Using a crayon or 
marker, you and/or another student can trace around the child, 
making an outline of the whole child. You may leave the outlines on 
the full sheets of paper, or they may be cut out.  

Optional: Rather than make life-size outlines, give students copies of 
About Me. 

Whether using life-size outlines or the copied outlines, have the stu-
dents write and/or draw things inside the outlines to tell about 
themselves. For example, John might draw glasses on his figure and 
color brown hair, and blue eyes inside the glasses. He may make 
pictures of a dog, and a pizza. He may write, “I can run fast. My 
birthday is March 6.” When he is finished, you could look at the out-
line and guess that it is someone with brown hair and blue eyes, 
who wears glasses, who has a dog, likes pizza, can run fast, and has 
a birthday March 6. 

When all students are finished, let them share the information 
about themselves. Then display the outlines all around the room, or 
in the hallway. 

Play “I Am Thinking of...” Give students some time to look at all 
the outlines. Then have them sit down and take turns being It. The 
one who is It says, “I am thinking of someone in our class,” and 
then gives clues from that child's outline. The rest of the class tries 
to guess who is being described. Whoever is It, may need to look at 
the outlines more than once. 

You Are More Than You 
Think You Are 

Learner Results 
Students will determine relationships they have with other people.  They will identify groups of peo-
ple according to shared characteristics and will graph related data. 

4 

 

large sheets of butcher 
paper 
copies of About Me 
crayons/markers 
pencils 
copies of Person Pat‐
terns  
copies of Bar Graphs 

Resources 

 

bar graph, common, 
definition, group, indi-

vidual, relationship, 
special 

Vocabulary or  
Concept 
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Students take turns being It. The one who makes the correct guess could be the next It, unless s/he 
has already had a turn. 

Tell the students they are all individuals, that they are special by themselves. Then explain that 
they are also special to other people. They have other titles besides their names. Ask someone to name 
a person who considers her/him special. Lead students to name the relationship the child has to that 
person, such as daughter, grandson, classmate, or neighbor. Write the word relationship on the board. 
Point out that the child is himself/herself (or use the child's name) and is also a daughter, neighbor, 
etc. Then ask the students to name other kinds of people they are. List all of the suggestions on the 
board. Your list might include the following: 

 

 

 

Copy the Person Patterns, cut the patterns apart, and give one pattern to each child along with a 
piece of drawing paper. Show students how to fold the paper vertically into fourths. They can either 
glue the pattern on the folded paper, or trace around it. Instruct students to cut out the figure, but 
caution them not to cut around the hands on the folded part of the paper. You might want to draw a 
diagram on the board to show them where not to cut. Then when they unfold the “person” they will 
have a chain of four people. 

Have students choose relationships that describe them from your list on the board. They should write 
one or more titles on each of the four figures in their chains. Then display these chains on or near 
their body portraits (outlines). 

Ask students if they can give you a definition for the word group. Through the discussion, help 
them to understand that a group can consist of people or things, but there must be two or more of 
them, and they must have something in common, or something about them that is alike. Tell them 
there are different kinds of groups. Sometimes they can be a part of a group without even realizing it. 
Ask them to look around at each other and find something about themselves that is like something 
about one or more people in the room. As soon as someone discovers a likeness, write it on the board 
(e.g., blond hair). Then find everyone in the class who fits into the group of people with blond hair. 
Make tally marks beside the words on the board to show how many people are in that group. As soon 
as the children see one example, they will begin to name all kinds of groups. Continue with this proce-
dure as long as their interest holds. The groups might include the following: 

 

 

 

 

• daughter/son •  neighbor •  student 
•  grandchild •  niece/nephew •  cousin 
•  sister/brother •  aunt/uncle •  friend 
•  classmate      

• boys •  glasses •  color of clothing 

•  girls •  missing teeth •  particular color of eyes 

•  height •  particular color of hair •  kind of shoes they’re wearing 

•  freckles •  
  

length or style of hair   
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If any characteristic named seems to cause a child to feel left out or different (only two children with 
blue tennis shoes, only one with red hair, etc.) make a positive statement of reassurance. For exam-
ple: “Yes, there are two of you with blue tennis shoes. That's a super group” or ”Susan is the only one 
with red hair.” One does not make a group. So Susan has something special that the rest of us don't 
have — pretty red hair!” 

Copy and save the information from the board if you wish to use it for a graphing activity, described 
later in this lesson series. 

On a subsequent day, explain that the groups we have already talked about are groups that just 
happen — we didn't make them happen. Then explain that there are also organized groups — groups 
that we choose to be a part of, or someone chooses for us. Sometimes these groups have meetings, or 
do things together. Ask if they can name some groups they belong to, or groups they've heard about. If 
necessary, give some clues to get them started. List the groups on the board and tally the number of 
students who are a part of each group, some groups may have zero. 

Examples: 

End the discussion by saying, “Each one of you is just what you thought and more!” Point out that 
each is: 
• A special individual 
• Something special to someone else (grandchild, neighbor) 
• An important part of a group or groups 

Give students some drawing paper and have them make pictures of themselves participating in a 
group. Add these to the body portraits and person-chains. 

Copy and save the information from the board if you wish to use it for the graphing activity, described 
next. 

List on the board or a sheet of chart paper the groups that were discussed earlier and the number 
of students for each group. You may use either the voluntary groups (teams, scouts), the involuntary 
groups (blue eyes, girls), or both. Using the bars on the worksheet titled, Bar Graphs, as a guide, 
demonstrate making a bar graph. Choose one of the groups from the list, and show students how it 
can be recorded on the graph. The type of group should be written below the bar, then the appropriate 
number of rectangles is colored to show how many students are in that group. Ask students to help 
you think of a title for the graph, such as: Groups for Second Graders; Groups We Belong To; Groups 
in Room 2B. 

 

• a team (baseball, soccer, etc.) •  choir •  4-H 

•  a religious group •  scouts •  a neighborhood group 

•  a dance group •  a math or reading group   

•  recreational groups •  
  

Big Brothers/ Big Sisters   
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Make copies of Bar Graphs, or use regular graph paper. Ask students to choose groups from the list, 
then label and color the bars appropriately. Remind them to put the title at the tops of their papers. 

Teach or review the American folk song “Bingo.”  

There was a farmer had a dog, 
And Bingo was his name-o. 
B-I-N-G-O, 
B-I-N-G-O 
B-I-N-G-O, and Bingo was his name-o. 

When the students know the song well, add the following verses: 

The farmer also had a wife, 
And Marlo was her name-o, 
M-A-R-L-O, 
M-A-R-L-O, 
M-A-R-L-O, and Marlo was her name-o. 

The farmer also had a son,  
And Waldo was his name-o. 

The farmer had a sister too, 
And Margo was her name-o. 

The farmer had a hired hand, 
And Rollo was his name-o. 

The farmer had a neighbor too, 
And Bruno was his name-o. 

The farmer had a real good friend,  
And Pedro was his name-o. 

After singing the verses, have the students list the relationships of the farmer to those in the song: 

 

 

If you wish, discuss some of the farmer's responsibilities, such as: being a pet owner, he must feed and 
otherwise care for his pet; as a neighbor, he should respect his neighbor's property; as a friend, he 
should treat his friend the way he'd like to be treated. 

Copy the following for student use: About Me, Person Patterns, and Bar Graphs 

• owner (of the dog) •  brother •  neighbor 

•  husband •  employer (boss) •  friend 

•  father       
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Activities 

Tell students you have a set of drawings of some children in sec‐
ond grade. Explain that these children are learning about groups, 
too. The students should look at the pictures and decide which chil‐
dren could be in groups together. Then they cut apart the pictures 
and glue each group on a sheet of drawing or writing paper. The stu‐
dents should write one descriptive paragraph using facts and a con‐
cluding statement to explain what kind of group each set represents. 

The pictures do include the following groups: scouts or people in 
uniform, children who wear glasses, children with freckles, children 
participating in sports, music, or art and children with books or pets. 
However, your students will probably identify other similar charac‐
teristics in the pictures. They may even choose something more im‐
plied than obvious, such as kids in after school activities. Accept any 
groups they make up, as long as there is a recognizable similarity in 
each, and their sentences explain the groups accordingly. 

Have students cut pictures of people out of old magazines, then 
follow the same instructions given above to identify and classify 
groups of people. 

Note: Knowing your particular group of students, you might an‐
ticipate whether some of them would select negative characteristics. 
If so, lead an appropriate class discussion to stress the positive. 

 

Copy the following for student use:  Second Graders

 

Classification 

Learner Results 
Students will classify a given set of illustrations according to similarities and will write a descriptive 
paragraph for each group. 

5 

 

copies of Second Grad‐
ers 
pencils 
scissors 
glue 
drawing paper 
writing paper 
old magazines 
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comparisons, critical 
thinking, diversity, infer‐
ences, observation skills, 
reasoning, relationships 
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Activities 

Remind students that we have been talking about groups. Ask 
them to tell you the definition of a group. (Two or more people or 
things with something in common, or alike.) 

Ask five or six boys to stand at the front of the classroom. Say, “We 
can immediately say this is a group of (what)?” (Answer: Boys.) There 
are two or more of them, and they are all boys, so that makes them a 
group of boys. Then ask, “Are these boys all just alike?” Let the stu‐
dents point out ways the boys are different: hair coloring, height, and 
so forth. Then point out that being a part of a group means that we 
have at least one thing in common (alike), but we are still different in 
many ways; we are still special individuals. Explain that this includes 
more than just the way we look. We also have different thoughts and 
feelings; we may not all like the same things or we may not all agree 
with a particular idea. 

To illustrate this point, copy Survey and give one to each child. Pre‐
sent the word survey as a vocabulary word. Explain that a survey is 
something used to find out certain information. The same questions 
are asked of lots of people to find out how people feel or think about 
things. If you wish, add this word to your spelling list. 

Before using the worksheet, present any other unfamiliar words 
as vocabulary words. On the top half of the sheet, students should 
circle the items they like. On the bottom half of the sheet, they circle 
yes if they agree with the sentence, and no if they disagree. When all 
students have finished, or on a subsequent day, discuss the results. 

Tally the responses and make a bar graph of the data. (See example provided within this lesson.) If 
time allows, you might want to let some of the students give reasons for the way they responded to 
particular sentences; some interesting discussions could result. However, be sure to point out that 
there are no right or wrong answers; each example involves the opinions of the students, and we are 
entitled to our own opinions.  

 
 
 
 

 
 
 
 
 

 
 
 
 
 

The Individual In The 
Group 

Learner Results 
Students will use a survey to determine individuality within a group by creating bar graphs. 
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copies of Survey 
pencils 
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opinion, survey 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 

Math.2.MD.10 
SEL.3 

Standard Reference 



 27 

More importantly, point out that not everyone agreed. We have a group of second graders, but not all 
of the second graders agreed on everything. We also have a group of girls, but not all the girls agreed 
on everything. We have a group of boys, but not all the boys agreed on everything. We could divide our 
class into the group that likes roller coasters and the group that doesn't like roller coasters, and still 
not everyone in each group would agree on the other things. So we can be an important part of a group 
and be like the other people in the group in some ways, and still be different in some other ways. 

Children enjoy assignments so much more when the assignments are relevant to their own lives. If you 
wish, prepare a greater‐than and less‐than math sheet that uses the results of the survey. For example: 

Number of second graders who: 

Instructions: Put a < or > or = sign in the blanks. 
1. The group that likes pizza _________  the group that does not like pizza.
2. Those who like roller coasters ________ those who do not like pizza.
3. Students who like baths ________ students who do not like baths.
4. The group that likes baths __________ the group that likes roller coasters.

Item Like Do not like 
Pizza 20  4 
Baths 12 12 
Roller coasters   6 18 
Iced tea 10 14 
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Copy the following for student use: Survey  

Optional Activity 

As a class, make up a set of survey questions that would require opinions for answers. Allow stu‐
dents to conduct their surveys elsewhere in the school, or among their families, friends, and/or 
neighbors. Discuss the results, pointing out the differences of opinion that people hold. Have stu‐
dents determine the groups made up by those surveyed, such as: a group of neighbors, a group of 
family members, a group of teachers.  
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Activities 

Remind students that people in a group might have something in 
common, but don't always agree on everything. Explain that some‐
times when there is a disagreement, problems arise. Tell them 
they've probably heard about the group of two cats who had a disa‐
greement. Then read or tell the following nursery rhyme: 

There once were two cats from Kilkenny;  
Each thought there was one cat too many.  
So they fought and they fit, 
And they scratched and they bit, 
Till, excepting their nails 
And the tips of their tails, 
Instead of two cats, there weren't any. 

Ask: 

Then lead a discussion about two people who have a disagree‐
ment. Suggest they, like the cats, could try to solve the problem by fighting.  Ask students if they think 
this is a good idea. 

Guide the discussion to include the following points: 
• Sometimes the fight occurs but the problem still isn't solved.
• One person (the one who wins the fight) may feel the problem is solved, but the other person prob‐

ably won't think so.

Question Answer 
What did the cats disagree 
about? 

Each wanted to be the only cat in 
Kilkenny. 

What did they do about their 
disagreement? 

Fought, scratched, bit each oth‐
er. 

Then they were happy? No; they no longer existed. 
Did this kind of action solve 
their problem? No. It made their problem worse. 

To Fight Or Not To Fight

Learner Results 
Students will list means other than fighting to settle a conflict.  Students will recount details from a 
text read aloud. 
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• Is this fair? Usually the bigger, stronger person will win, even though the smaller person may be 
just as right. 

• Whether or not the original problem is solved, other problems may be created. One or both people 
may be injured, clothing stained or torn, objects broken, and so forth. 

Ask students to suggest other ways that two or more people could solve a disagreement. Some sample 
situations are listed below. Read each one to the class and allow them to discuss ways to solve the 
problems described. In each case, ask students what they think would happen if the participants were 
to have a fight about the problem. Then ask if they can think of a better way to solve the disagreement. 
If you like, have students role‐play these or other conflict situations they might describe. 

• Greg and Phyllis  are brother and sister. They both like to have a snack after school. One day there 
was one piece of chocolate cake in the cupboard. Both of them wanted the piece of cake. What could 
they do? 

• Eric is in Mrs. Brown's second grade class. James is in Ms. Smith's second grade class. One day at 
recess time, both boys ran to the soccer field at the same time. Eric said, “Our class is going to play 
soccer this recess. We need the playing field.” James said, “Well, our class is going to play soccer 
too. We need the field.” What could they do? 

• The principal came to the second grade classroom with a box of Lost and Found articles. In the box 
was a really nice black jacket. Phillip and Chris both said it belonged to them. What could they do? 

• Mr. Larson's second grade class was studying animals. He told the students they would take a trip 
to see some animals. The class could choose whether to visit the community zoo or Mr. Mac‐
Gregor's farm. Some of the children really wanted to go to the zoo. Some of them really wanted to 
go to the farm. What could they do? 

Allow discussion, then add: What would you suggest if you knew that ten children wanted to go to the 
zoo, and eight children wanted to go to the farm? 

Allow responses, then add: And what if you knew that all of the children in the class had been to the 
zoo at least once before, but five of the eight children who wanted to go to the farm had never been to 
a farm before?  
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Activities 

GETTING STARTED:  
Establish student motivation by telling the class that they will be do‐
ing a big project together, and the project will end with a class party! 
Tell them another exciting part of the project is they will get to make 
the decision about which of four project choices we'll do. 

Write on the board: 
• Squanto/Corn
• John Chapman/Apples
• George Washington Carver/Peanuts
• Luther Burbank/Potatoes

Tell the students that these are four famous Americans and each of 
them had something to do with the food listed. We will study about 
one of these famous Americans, we will learn interesting things 
about the food, and our party will focus on both the person and the 
food. The first big decision they get to make is which one we will 
study. Caution them, “Don't tell anyone which one you would like be‐
cause we will play a game to help make the decision.” 

Tell them to think for a minute about which one they will choose. In the meantime, have ready 

Pick-A-Party

Note: This series of activities is developed as a complete unit, encompassing reading, language arts, sci‐
ence, and art. The content itself should correlate with numerous second grade curricular items, such as: 
learning about a famous American, comprehending material read, following directions, or showing ex‐
pression through art activities. However, the teacher should keep in mind that the primary purposes of 
the unit are decision making and participation in cooperative learning groups. 

Four choices of unit content are presented for you here, with suggestions for all activities. If you know 
of other strategies that could be used, feel free to add them to the list or substitute them for some of the 
ones suggested. Check your school and public libraries before teaching any of these units to be sure re‐
sources are available. 
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Learner Results
Students will collaborate in a decision‐making process to select a unit of study and complete unit 
tasks. 
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four pieces of construction paper, with one of the topic sets written 
on each. Place one sign in the front of the room, one in the back, and 
one on each side. Then say, “Each of you will stand near the sign of 
the one you choose. The object of the game is to try to get everyone 
else to choose the topic you want. The groups will take turns telling 
us why they like their topics. We must listen to each person who 
talks. After someone in each group has had a turn to talk, you may 
switch places if you've changed your mind. Get up now and go stand 
beside the sign of the one you want.” 

When the students are in place, call on one student in the front group 
to give a reason for choosing that topic. Then say, “Group two will be 

next, but before you can tell us your reason, you must repeat what the person in group one 
said.” (This will encourage students to listen to each other more carefully.) 

Example: 

Linda says, “I want Squanto because we could have popcorn for the party and I have a popcorn popper 
we can use.” 

John says, “Linda wants Squanto because she has a popcorn popper we can use. I want George Wash‐
ington Carver because I like his name.” 

Repeat with groups three and four, then give the students a chance to change places. Eventually one 
or more groups may be eliminated as the students are convinced by others to change their choices. If 
not, note how many are in each group, then stop the activity anyway as soon as you think they are los‐
ing interest. Tally the results on the board and ask students what we should do to make the final deci‐
sion. They will probably suggest they do the one with the most tally marks or that they vote on the 
matter. (Accept other suggestions if the class is in agreement.) If voting, use written ballots. (Written 
ballots are introduced in the first grade edition of Life, Liberty, Law.) Explain this gives everyone one 
last chance to change an opinion; it also lets a child choose without pressure from others. Tally the 
votes and accept the majority decision.  

INSTRUCTIONS FOR THIS UNIT 

Background information and specific activities for the four topic sets are provided for you at the end 
of these instructions. Use any or all of the suggestions; use them as written or adapt them to suit your 
needs. The important thing is to provide group experiences for cooperative learning. Students need to 
learn skills that are important for the real world, and today employers are looking for graduates who 
can communicate effectively and work well in team situations. Additionally, quality of life as an adult 
depends greatly on social skills. Higher paying jobs, and those considered more interesting, require 
such skills as being an effective leader, getting others to cooperate, coping with problems of power 
and influence, and helping people to solve problems. Being an effective, participating citizen in our 
communities also requires social skills. Research has shown that cooperative learning (sometimes 
called team learning) experiences not only enhance cooperation, understanding, and positive social 
interaction among students, they also contribute to higher self‐esteem, academic achievement, and 

 
 
 
 
 
 
 
 

 

library books 
writing paper 
pencils 
food items 
art supplies 
simple science materi‐
als 

Resources 
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improved behavior. 

The unit to be taught is divided into four parts:  
I. reading and reporting;
II. & III.  art activities and science experiments; and
IV. party arrangements.

Each part requires students to work in groups. It doesn't really matter which cooperative learning 
strategies are used; you might choose STAD, Jigsaw, Teams‐Games‐Tournaments, or whatever strate‐
gies you're familiar with and think most appropriate for your students in each task.  

Throughout the unit, conduct class discussions about the cooperative group experiences. Did disagree‐
ments occur? How did they handle them? Remind students we've talked about disagreements and ways 
to settle them. If disagreements occur, they should listen to each other and try to reach a decision that 
is fair to everyone. Do give the students an opportunity to try to settle conflicts. If they have difficulty, 
then stop the activity and discuss the problem as a class. Let other students try to help solve the prob‐
lem. Particularly discuss the positive aspects of working together cooperatively. Students could also 
keep journals about their experiences. 

PART I: READING AND REPORTING 
This part of the unit requires everyone in the class to do the same tasks; they simply do them through 
cooperative learning groups rather than individually. Decision making takes place as the groups work 
through their assignments; additionally, working within the group requires cooperation. 

Teachers should look for books and other resources on cooperative learning. The teacher can read 
aloud to the students, or the students can take turns. The students can then work cooperatively to pre‐
pare oral or written reports and drawings or projects about the topic. 

If numerous books or other resources are available, begin group work right away. Divide resources 
evenly among the groups; these items can be traded back and forth as needed. 

PARTS II AND III: ART PROJECTS AND SCIENCE EXPERIMENTS 
This part of the unit also requires everyone in the class to do the same tasks; they simply do them 
through cooperative learning groups rather than individually. Decision making takes place as the 
groups work through their assignments; additionally, working within the group requires cooperation. 

Groups may all do these assignments at the same time, or they may have to take turns, depending on 
the particular assignment and the amount of teacher supervision needed. In each case, groups should 
help get out and put away supplies, as well as perform the assigned tasks. 

PART IV: PARTY ARRANGEMENTS 
For this part of the unit, students need to be in four different groups; each group performs a different 
task. Tell students what the four tasks are, then have them brainstorm ways to decide which group 
will do which task.  
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If they need help, some suggestions are: 
• Each group draws a task out of a hat, or teacher assign tasks to groups. 
• Assign each task a number between one and 100. Each group chooses a number between one and 

100. Groups are assigned the task nearest the number they selected. 
• If the groups received scores or points for their work in the first two parts of the unit, allow the 

highest scoring group to choose first, the second‐highest to choose next, and so forth. 
• Let students volunteer for the task of their choice and assign groups accordingly. 

Task 1 Invitations and clean up: This group should design the invitations. If parents are being invit‐
ed, then probably each child in the class should make an invitation to take home. The group 
could decide what the invitations will say, prepare some sample invitations, and also prepare 
and put away supplies. They might also make and deliver a few extras to special people in the 
school. If another class or school personnel are being invited, the group can make and deliver 
all of the invitations. 

During the party this group will pass the wastebasket after refreshments are served. They 
will also (after guests leave) take down the decorations and put away any supplies that are 
out. They will make sure the room is neat and clean after the party is over. 

Task 2 Decorations: The art projects that will have been completed in Part II may be used as decora‐
tions. This group can decide how to arrange or display the projects. They can also make addi‐
tional decorations. Both the art and science projects use the food studied. They might want to 
make pictures or displays about the person. 

Task 3 Refreshments: This group can decide how the food will be served. They can also make a post‐
er or hand‐out sheets for the guests, telling facts about the food, such as the nutrition group 
it belongs to, how it grows, etc. For the party itself, they can hand out napkins, prepare the 
food, and then serve it. 

Task 4 Program: This group can make a short presentation to the guests, explaining what they've 
studied and what their projects involved. Group members will have to decide what they will 
do, how they will do it, and who will do what. 

SQUANTO and CORN 

I. Background Information on the Topics: (Before teaching this 
lesson, teachers should check their local libraries for appropriate re‐
sources.) 

According to most versions, an English captain, George Way‐
mouth, kidnapped Squanto and several other American Indian boys. 
Captain Waymouth wanted the English people to see the Indians be‐

come interested in the New World. 

Squanto lived in England for approximately eight years. He learned to speak English. He wore clothes 
of the white men and learned to use their tools. Although he was getting along well in England, he 
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longed for his home and eventually found a passage to America with John Smith. Captain Smith left 
Squanto near his home village and sailed away. But almost immediately, Squanto was kidnapped again 
by another captain, Thomas Hunt. This time he was taken to Spain to be sold into slavery. However, he 
was rescued by a group of monks. He was able to find a way back to England, where once again he had 
to wait for a passage back to America. Finally he made it home, only to find that his entire village was 
gone. Illness had struck the tribe and the people were all dead; their houses were burned. 

When the Pilgrims arrived, Squanto became their friend. Since he could speak English, and knew much 
about their customs, he was a great help. The Pilgrims did not know how to live off the land. Squanto 
taught them how to fish and hunt. He introduced them to corn, and taught them how to plant it. He 
helped them get along with the other Indians. Without his help, the Pilgrims would very likely not 
have survived. 

Law‐related concepts that could be discussed with this material: 
• What is kidnapping? Squanto was an adult, so he could better understand what was happening, 

and look after himself, than a child could. In the first kidnapping, he was treated well and learned 
new things. Still, he was taken from his home against his will, to a strange new land. How must he 
have felt? If he lived in our country today, how would this story have been different? 

• The second kidnapping was for the purpose of selling him into slavery. What is slavery? Many peo‐
ple think that blacks, living on plantations, were the first slaves in our country, but as Squanto's 
story tells us, this practice was going on long before the United States became a country and before 
black slaves were brought here from Africa. 

• Squanto was very kind to the Pilgrims and helped them survive. What can we do to help others the 
way Squanto did? (Suggestions: organize a food drive for the needy; welcome newcomers to our 
neighborhood or school; plant a tree; teach someone how to do something.) 

 
II. Art Project:  Corn Pictures 

 
Each group creates a single picture. Students draw and color a 

picture or design on their paper. One or more parts of each picture 
can be outlined or filled in with corn (glued to the paper). Instruct the 
students to use only enough glue at one time for three or four pieces 
of corn; otherwise, the glue will dry out and the corn will not stick. 

For popped corn, cook without oil or salt. Then place in paper bags 
with various colors of powdered tempera. 

In addition to making the pictures, students could work in groups to glue corn in the patterns of let‐
ters to make signs for the party (Welcome, Squanto, etc.). 
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III. Science Experiments 

A. Do all seeds look alike when they begin to grow? 

Provide enough bean, radish, and corn seeds for each group of 
students to have several of each type. Help the students identify the 
seeds. Soak all of the seeds for at least three to four hours or over‐
night. Have the students line glass jars with wet paper towels and 
place the seeds between the paper towels and the glass. They should 
set the jars in a place that gets some sunlight each day. Instruct 
them to keep the paper towels slightly damp; they can use a sponge 
to apply water from the inside if the towels start to dry out. The 

students should check the jars each morning and afternoon to see how the seeds are growing. 

The bean and radish seeds will grow a tiny root from the seed. Then a little loop will appear. After a 
few days the loop will straighten up and become the stem. When the stem straightens up, it will 
bring with it the two parts of the seed. (They look like little leaves for the plant.) Bean and radish 
seeds are called dicotyledons because they have two parts to the seed. 

The corn will be quite different. Instead of a loop, it sends up a sharp green point. The point is really 
folded leaves. The corn seed never comes up into the air as the other seeds did. It is called a mono‐
cotyledon because there is only one part to the seed. 

Have students draw pictures of the different seeds at various stages of growth. Discuss the differ‐
ence between the types of seeds and the way they grew. 

B. What makes popcorn pop? 

It is recommended that the teacher supervise and give direc‐
tions to each group when they do this experiment. Therefore, the 
other students would need assignments that they can be working on 
with little or no teacher assistance. The students can make deci‐
sions about which group will be first and who in each group will do 
the various tasks involved. 

Use a slender test tube and a pair of tongs or a clip‐type clothespin 
to hold the tube. Have a student make an aluminum foil cover to fit 
the top of the tube. Use a candle in a candleholder or light a votive 

candle and drip a little wax onto another piece of foil and set the candle in it. Ask a student to touch 
a popcorn seed and state whether is it wet or dry.  Answer: dry.  

Let other students put one drop of oil in the tube, add the popcorn seed, and cover the top with the 
foil cap. Another student, using the tongs or clothespin, should hold the tube about an inch above 
the candle flame. (If it is held too close to the flame, the glass will turn black and they won't see 
what is happening inside.) Caution the students that any time they heat a test tube they should point 
the mouth of the tube away from themselves and anyone nearby. 
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Have the student rock the tube a little to keep the seed from burning. Ask the students to speak up as 
soon as they notice anything changing. As the seed is heated, moisture will escape and turn to steam, 
and condense at the top. If the students do not notice this, stop, dry the tube, get a new seed, and have 
them start again until they do notice it. Soon after the steam condenses, the seed will pop. They will 
note this change immediately. Put out the flame and discuss what happened. They will state the obvi‐
ous, that the corn popped, but ask them why it popped. The steam they observed is a clue. A corn seed 
does have moisture in it. When the seed is heated, some steam escapes, but most of it is trapped by 
the tough outer cover of the seed. Soon the steam will exert so much pressure that the cover of the 
seed will break and the corn pops open. To illustrate this, take another seed and use a sharp‐pointed 
knife to cut the shell of the corn seed. Then have the students try the experiment again with the new 
seed. If a large enough crack is made, the steam can escape without building enough pressure to pop 
the seed. 

IV. Party Refreshments 

If you could provide an electric popper, the group could pop the
corn and put it in small paper bags. (If you need oil, you might use 
corn oil.) 

Other refreshment suggestions: cornflakes, corn oil, margarine (on 
crackers or toast squares), corn chips, cornmeal muffins, candy made 

from corn syrup, corn fritters, corn on the cob. 

JOHN CHAPMAN and APPLES 

I. Background Information on the Topics (Before teaching this
lesson, teachers should check their local libraries for appropriate re‐
sources.)

You may be familiar with the story of John Chapman, a Massa‐
chusetts carpenter who eventually was known as Johnny Appleseed. 
As a young man, he traveled to Pennsylvania, where he heard stories 

of the pioneers. From there he headed west, traveling for forty years through Ohio and Indiana, plant‐
ing apple trees and staying with settlers along the way. He traveled only with an ax, a hoe, a Bible, and 
a leather bag of apple seeds. He was welcomed everywhere. He would tell stories of his travels and 
meetings with other settlers. He was a man of peace who made friends with the Indians as well as the 
settlers. When returning to an area, he would help care for the apple trees he had planted on an earlier 
trip. 

Law‐related concepts that could be discussed with this material: 
As United States citizens, we are free to travel anywhere in the country. 
• John Chapman believed in living peacefully with all other people. There are other people in our his‐

tory who are known for advocating peaceful relations with all people; who are some of them?
• John Chapman planted trees for all to enjoy for many years; perhaps our class could plant a tree.
• Johnny was one of our first environmentalists. He not only planted trees, he returned to care for

them. He always made sure he had left an area of nature as clean (or more so) as he had found it.
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What can we do to protect nature and our environment? (Suggestions: take a litter walk; sponsor a 
recycling drive; set up and care for a bird feeder; tend a nearby flower or shrubbery area.) 

 

II. Art Projects 

A. Apple Heads 

A small apple should be available for each student. The children 
should use a table knife or peeler to make faces on their apples. They 
should cut away just the peels and very little of the pulp to form 
eyes, noses, and mouths on their apples. Then they brush lemon juice 
across the cut areas to slow down the browning process. If you wish, 
attach strings to the stems of the apples and suspend them from the 
ceiling. 

If you have adult help available (an aide or volunteer parent) you might want to make more perma‐
nent apple heads. The adult would need to help students (or do it for them) peel the whole apple. 
Then the students carve features for faces as described above. The apples should be set in a sunny 
place to dry slowly. As they dry, the apples will shrivel, producing interesting and real‐looking wrin‐
kles and creases. When each apple is completely dry, it can be given a coat of shellac to preserve it. 

B. Apple Printing 

The teacher should cut the apples in half and cut off a layer to 
remove seeds, leaving a flat surface. Students should experiment with 
paper and pencil (or crayon) first, to make designs and choose ones 
they like. Then they use the plastic or table knives or nails to draw 
selected designs on the cut surfaces of their apples. Give each student 
paper towels to wipe the apple surfaces dry and to use as practice pa‐
pers. Students brush some paint across the designed surface, then 
press the apple onto their practice paper. This removes excess paint.  
The design can then be pressed on the art paper. If students wish to 
use more than one color, they can wash the apple and then apply a 
new color. 

OR 

Cut an apple in half crosswise. Wipe off the excess juice and let it stand an hour or so. Then use 
the apple for printing as it is; it will produce a print with a perfect five‐point star in the middle. 

The finished artwork can be displayed and/or cut and folded to make stationary for the party invita‐
tions. 
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III. Science Experiments  

A. How can we text for starch in a food? 

Place a small amount of cornstarch on a plate and a small 
amount of baking soda on another plate. Tell the students what they 
are. Drop a few drops of tincture of iodine on each and have the stu‐
dents observe what happens. (The baking soda will turn the color of 
the iodine and the cornstarch will turn purple or almost black.) Ex‐
plain that many foods have starch in them, even though we cannot 
see or feel the starch. Ask students how they could find out if a food 
does have starch in it. (Test the food with iodine. If starch is present, 
we may expect the dark color.) 

Provide small pieces of apple, potato, crackers, bread, and pear for 
the groups to test. Each group should draw pictures showing the results of the experiments. When all 
groups are finished, compare results. (Potato, bread, and crackers have starch in them.) 

B. How can we test for another ingredient in a food? 

Each group of students should wash and dry a whole apple. Using 
a kitchen or other light weight‐sensitive scale, they should weigh the 
whole apple and record the measurement. The teacher should cut or 
supervise the cutting of the food into small pieces. Have the students 
put them in a place where they won't be disturbed. Each day, they 
should weigh the pieces (all together) and record the weight. Ask stu‐
dents to make observations about the pieces each day. They could 

keep a group journal of their observations. They should notice that the pieces turn dark in color, and 
they get smaller, harder, and wrinkled‐looking. Ask them what causes these changes. (The air makes 
the color turn dark. The pieces get smaller, harder, and wrinkled‐looking because the water in them is 
evaporating. Thus, we know the food contained water.) Next, we want to know the amount of water it 
contained. Students should continue to weigh pieces each day until the weight does not change for sev‐
eral days in a row. They can then subtract the last weight from the original weight to determine the 
amount of water that was present. 

When the experiment is over, have the groups compare their results. Not every apple will have con‐
tained the same amount of water. Discuss the reasons for this. The larger foods should naturally have 
more water than a smaller version of the same food. The freshness of the apple will also be a factor. 
Some water escapes even through the skin of the product; an older fruit will be much drier than a 
fresh one. 

The groups can also illustrate this experiment and write a sentence about the results obtained. 
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IV. Party Refreshments 

If you have or could borrow an apple‐slicer‐corer, this would work 
best. This utensil slices the apple quickly and easily, and is not dan‐
gerous for youngsters to use. The group could slice the apples and 
soak the slices in pineapple juice (a little sweeter than lemon juice) 
to prevent browning. If this utensil is not available, the teacher 
would need to carefully supervise members of the group and have 

them cut the apples into pieces and remove seeds. 

Other Suggestions: apple cider, apple butter, applesauce, any variety of baked apple, candied 
(cinnamon or caramel) apple, apple pie, cobbler, strudel, cake, etc. 

GEORGE WASHINGTON CARVER and PEANUTS (check with your 
district to see if this lesson can be used due to possible peanut aller‐
gies.) 

I. Background Information on the Topics 

Mr. Carver was a farmer who was kind to the one slave woman 
he owned. When she was kidnapped, Mr. and Mrs. Carver raised her 

two sons, Jim and George. After slavery ended, the two boys still stayed on at the farm. George was 
good at working with plants even when he was a young boy. He was also very bright. The Carvers 
wanted him to be educated, but the local school accepted only white children. So at the age of thirteen, 
he left the Carver farm to go to a school that would accept him as a student. Slaves were not given last 
names, so he had to make one up. He called himself George Washington Carver. He worked to earn his 
keep while he attended school. After high school, he had to make several attempts before he could find 
a college that would accept blacks. He attended two colleges and was asked to stay on as a faculty 
member at the second one (Iowa State College). He was very happy there, but when he was invited to 
be on the faculty of a school just for blacks, he thought he could do more good there. 

Not only was Carver a remarkable teacher in the college, he also traveled around helping farmers. 
When the cotton crops were being ruined by weevils, he told the farmers to plant peanuts. They took 
his advice, but then there were too many peanuts and the farmers could not earn any money. Carver 
made the decision to develop new products produced from peanuts and worked continuously, as phys‐
ically possible, for one straight week. In that short length of time, he made up dozens of uses for pea‐
nuts. Later he made even more. Altogether, he made more than 300 products from peanuts. The farm‐
ers' crops were once again of value. 

In the years that followed, Carver made new products out of all kinds of ordinary ones. He made over 
100 items from sweet potatoes. He made laboratory equipment from junk items. He made wallboard, 
paving blocks, and other items from cotton. A museum was established at Tuskegee Institute to show 
the many things he had accomplished. 
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Law‐related concepts that could be discussed with this material: 
• What is kidnapping? (George's mother was kidnapped and never returned to the Carver farm.) 
• The Carvers cared for the two boys as if they were their own. Today, we might think of them as fos‐

ter parents. What does that mean? What is the difference between foster parents and adoptive par‐
ents? 

• Discuss civil rights issues. George could not attend the local school because it accepted only white 
children. Explain that this is now illegal; that children of many different races attend school togeth‐
er, and learn from each other. You may want to name other famous blacks and how they contribut‐
ed to civil rights, such as Rosa Parks or Martin Luther King. 

• Many children of George's era, black and white, did not have the opportunity to go to school. Most 
young people today look at education laws only from the point of view that the law says they must 
be educated. Point out to students that it also provides the right for them to be educated. No United 
States citizen can be denied an education on the basis of gender, race or ethnic group, handicap, or 
socioeconomic status. Additionally, this education is provided free of charge. 

• George invented many things. He was happy to share his ideas and inventions and rarely was paid 
for them. Today, most inventors patent their inventions, which means no one else may use them or 
copy them without permission, or without paying something to the inventor.  

 

 

II. Art Project 

Peanut People or Caterpillars 

Each student needs five peanuts: one long nut to serve as head 
and body, two medium ones for legs, and two short ones for arms. 
The darning needles need to be longer than the longest nut. Help stu‐
dents thread the needles and knot the thread or prepare enough nee‐
dles and thread ahead of time for a group to use. 

Students string the nuts together to make a person.  Start with a leg nut. Run the needle through it 
from the narrow end to the round end. Then (without cutting thread) run it through the longest nut 
(narrow end to rounded end). The leg is now attached to the body and head. Leave the full length of 
thread attached; do not trim it.  Repeat the process with the other leg nut. Tie the two leftover ends of 
thread together. Next, run the needle through a small nut, through the curve of the large (body) nut, 
and through the other small nut to attach arms. Tie a knot close to the end of the last nut and trim the 
thread. See diagram on the following page. 

Optional Activities 
• George taught the farmers and others how to do things or make things. Have students teach the 

rest of the class how to do something.  

• Have students use their imaginations to “invent” a new product. They should illustrate the prod‐
uct, then explain to the class what it is and what it does. 
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Instruct students to color or paint faces on their peanut people. They can glue yarn or paper‐fringe on 
top for hair. The long threads left at the top of the puppets can be used for hanging them — from bul‐
letin boards, the ceiling (tie different lengths of string to each one to vary the look), or from potted 
tree branches. These threads can also be used to make the peanut‐people work as puppets: pull on 
one thread or the other to make the puppets move. 

Most second grade children can do the above project if they have help with threading and knotting. 
However, if you have some students who would find this too difficult, or if it is not convenient for 
you to help with needles and thread, they might string caterpillars instead. They simply string the 
peanuts end‐to‐end. 
 

III. Science Experiments 

A.How do we get oil from peanuts? 

The first experiment for peanuts requires a quantity of peanuts and 
the use of a blender or food processor. For this reason, you may pre‐
fer to do the experiment with the whole class. They can divide into 
groups for the second experiment. 

Have a child help you measure two cups of peanuts and pour 
them into the appliance bowl. Have someone else turn the appliance 
on high speed. The other students can help watch the time; the pea‐
nuts should process for four to five minutes. Stop the machine; be 
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sure the blade has stopped moving. Put two to three spoonfuls of the product in the small dish and 
cover with plastic wrap. Set it in a place where it will not be disturbed for a day or two. 

Let each child take a small amount of the remaining substance on a spoon or popsicle stick, and taste 
it. Ask them what it is? (You have just made homemade peanut butter.) Explain that the peanut but‐
ter they buy in a store is made the same way, except a preservative has been added to keep it fresh 
for a long time. Because of the preservative, it does not need to be refrigerated. Homemade peanut 
butter does not have a preservative, so if there were any left over, we should refrigerate it. We will 
not refrigerate the amount in the dish and we will check it in a day or two to see what happens. 

Eventually, the oil will begin to separate from the solid matter of the unrefrigerated peanut butter. 
When this happens, point it out to the students. (There will just be a slight amount of oil around the 
edge of the solid.) Explain that in a factory, workers crush the peanuts and then press them to 
squeeze out the oil. If you had the proper equipment, you could get much more oil out of this small 
amount of peanuts. Show the students a bottle of peanut oil; point out that now they know how the 
workers got that oil from peanuts. 

B. Can you control the evaporation of water? 

Each group will need three or four containers for liquid that are 
convenient for measuring. If you have access to beakers with lines 
marked on the sides, these would work best. Otherwise, you might 
use measuring cups, or jars or drinking glasses that have straight 
sides for easy measuring. Students should label the containers A, B, 
C and D if four containers are used. They should make a chart to 
show what is done to each jar. 

Have students pour exactly the same amount of water into each 
container. If they have four containers, they should add nothing to 

container A, but use an eyedropper to add two drops of peanut oil to container B, ten drops to con‐
tainer C, and twenty‐five drops to container D. (If they use three containers, add zero drops to A, 
three to four drops to B, and fifteen to twenty‐five drops to C.) Have them measure the amount of 
water each day. The amounts will get smaller because of evaporation. The students should keep rec‐
ords of their measurements. Did the oil affect the evaporation? Did the amount of oil make a differ‐
ence? 

IV. Party Refreshments 
• Peanuts (in the shell or shelled)  
• Peanut butter (on crackers or bread/toast squares) 
• Cookies containing peanuts or peanut butter, any type of peanut candy, any dessert that uses 

peanuts, make a peanut‐oil and vinegar dressing and serve on small helpings of lettuce, peanut 
oil margarine (on crackers or toast squares). 

• Peanut Butter Bugs are cute and edible and would be fun to serve at a party. The teacher could 
suggest this refreshment. If it is used, then all students would want to participate in making 
the peanut‐butter bugs. The refreshment group could mix the dough for all students to use. 
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The recipe makes one cup mixture, which is enough for about 24 small bugs. 
1 c. peanut butter (120 ml) 
2 T. wheat germ (30 ml) 
2 T. honey (30 ml) 
5 T. nonfat dry milk — instant or regular (80 ml) 
Licorice shoestring candy 

In a large mixing bowl, combine peanut butter, wheat germ, honey, and dry milk. Add a little 
more dry milk if necessary to make mixture the consistency of modeling clay. Form into twenty‐
four small balls. Use knife or shears to cut licorice into small pieces. 

Have all students wash their hands. Each student is given one ball of dough to model into any kind 
of bug shape (round, flat, snake, bumpy, etc.). The students should set their bugs on pieces of waxed 
paper or plastic wrap and then poke pieces of licorice into the dough to make legs, antennae, eyes, etc. 
Serve immediately or chill in refrigerator until serving time. 

LUTHER BURBANK and POTATOES 

I. Background Information on the Topics

Luther Burbank was a bright child who loved plants. Even as a
youngster, he did many experiments and invented numerous items or 
processes that were a great help to his father on the farm. As an 
adult, he also farmed, and was continually discovering ways to grow 
bigger and better crops. One day, he discovered a tiny seed ball on a 

potato plant. Potatoes were cut into pieces for planting; they did not come from seeds. But Burbank 
worked with those seeds for more than a year and developed a new type of potato. It was better than 
any potato known before. It was given the name the Burbank potato and is the same one often known 
as the Idaho potato. 

Burbank then moved to California where the weather enabled him to grow more things year round. He 
soon became known as a plant wizard. He could grow red and yellow apples on one tree. He grew a 
cactus with no thorns, and a plum without seeds. Altogether, he produced more than 2,000 new spe‐
cies of plants. In California, Arbor Day became known as Burbank Day, and he would open his house 
and give tours to schoolchildren. 

Law‐related concepts that could be discussed with this material: 
• Many scientists today are still trying to produce new varieties of foods. How do we know if a new

food is safe for us to eat? (New food products must go through extensive testing and be approved
by the USDA.)

• Luther not only grew new food products, he was also an environmentalist. You may ask the chil‐
dren: What does that word mean? What can we do to help protect our environment? As the teach‐
er, you may want to plan some activities related to student suggestions.

• What is Arbor Day? Name some other special days we celebrate. Some are considered national hol‐
idays, and some are not. How is a national holiday different from other special days? Who decides
which days will be national holidays?
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• Luther experimented with many plants. Today, scientists are experimenting with animals and even 
human beings. They hope to use their experiments for good things, such as finding ways to fight 
disease, help people who are injured, fight birth defects, and so forth. But not everyone agrees 
with what is right and what is not when it comes to experimenting. Our government makes laws to 
try to protect animals, people and our environment, and these laws apply to experiments as well 
as to things we already know about. 

II. Art Project 

Potato Painting 

Note:  This is the same project as the one listed in the unit about 
apples; simply substitute a potato for the apple. 

The teacher should cut potatoes in half (extra‐large potatoes 
may be cut into three or four pieces, but should be thick enough that 
they will not break when children work with them). 

The cutting surface must be flat. Students should experiment with 
paper and pencil (or crayon) first, to make designs and choose ones 

they like. Then they should use the plastic or table knives or nails to draw or trace selected designs 
on the cut surfaces of their potatoes. Give each child a paper towel or practice paper to use first. The 
students brush some paint across the potato design surface, then press the potato onto the practice 
paper. This removes excess paint. The design can then be pressed onto the art paper. If the students 
wish to use more than one color, they can wash the potato and then apply a new color. 

The finished art work can be used for party decorations. Some of the projects (perhaps they will want 
to make extras) can be cut into smaller rectangles and then folded in half to make stationery. These 
may be used for the invitations to the party. 

III. Science Experiments 

A.How can we test for starch in a food? 

Note:  These are the same experiments as the ones listed in the 
unit about apples; we simply substitute potato for the apple.  

Place a small amount of cornstarch on a plate and a small 
amount of baking soda on another plate. Tell the students what they 
are. Drop a few drops of tincture of iodine on each and have stu‐
dents observe what happens. (The baking soda will turn the color of 
the iodine and the cornstarch will turn purple or almost black.) Ex‐
plain that many foods have starch in them, even though we cannot 
see or feel the starch. Ask students how they could find out if a food 
does have starch in it. (Test the food with iodine. If starch is pre‐
sent, we may expect the dark color.) 
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Provide small pieces of apple, potato, crackers, bread, and pear for the groups to test. Each group 
should draw pictures showing the results of the experiments. When all groups are finished, compare 
results. (Potato, bread, and crackers have starch in them.) 

B.How can we test for another ingredient in a food? 

Each group of students should wash and dry a whole potato. Us‐
ing a kitchen or other light weight‐sensitive scale, they should weigh 
the whole potato and record the measurement. The teacher should 
cut or supervise the cutting of the food into small pieces. Have the 
students put them in a place where they won't be disturbed. Each 
day, they should weigh the pieces (all together) and record the 
weight. Ask students to make observations about the pieces each 
day. They could keep a group journal of their observations. They 

should notice that the pieces turn dark in color, and that they get smaller, harder, and wrinkled‐
looking. Ask them what causes these changes. (The air makes the color turn dark. The pieces get 
smaller, harder, and wrinkled‐looking because the water in them is evaporating. Thus, we know the 
food contained water.) Next, we want to know the amount of water it contained. Students should con‐
tinue to weigh pieces each day until the weight does not change for several days in a row. They can 
then subtract the last weight from the original weight to determine the amount of water that was 
present. 

When the experiment is over, have the groups compare their results. Not every potato will have con‐
tained the same amount of water. Discuss the reasons for this. The larger foods should naturally have 
more water than a smaller version of the same food. The freshness of the potato will also be a factor. 
Some water escapes even through the skin of the product; an older vegetable will be much drier than 
a fresh one. 

The groups can also illustrate this experiment and write a sentence about the results obtained. 

IV. Party Refreshments 
• Potato chips (plain, flavored, or shoestring varieties). Provide large bags or cans of chips, have 

the group members prepare individual servings in small baggies. 
• Cooked potatoes: French fried, baked, twice baked, mashed, scalloped, au gratin, hash 

browned, creamed, cottage fried, boiled. 
• Potato pancakes. 
• Chunks of peeled, raw potatoes sprinkled with a little salt are tasty and nutritious. 
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Activities 

The lesson, Pick-A-Party, stressed the need for students to participate 
in cooperative activities. Have students play a game that requires 
group cooperation. Several games are suggested for you here. Before 
and/or after playing, have students discuss how cooperation enhances 
the game, such as: it makes it easier to win, it makes the game more 
fun, or the game won't work without it. 

Bird Caller 

One student is designated as the Bird Caller and stands at one end 
of the play area. A second student is known as the Bird Catcher, and 
starts out in the center of the area. All other students are divided into 
an optional number of groups, and they station themselves at the op-
posite end of the area from the Bird Caller. Group members must co-
operate by agreeing on a bird name for their group in one minute or 
less. The Bird Caller then begins calling names of birds. (Example: 
“Robins, robins. - come home. - Pause - All robins, come to me.”) 
When their bird name is called, the members of a group try to run to 
the Bird Caller's station. All who are caught by the Bird Catcher be-
come Bird Catchers. When each group has had at least one chance to 
run, allow students to change roles, choose new names in groups, and 
begin again. 

Act-A-Rule 

The students are divided into two groups, and they will be pantomiming rules that they follow at 
home, school, or in the neighborhood. Before going to the play area, teach this rhyme: 

Neighborhoods, home, or school … 
We'll tell you where to find this rule:  ____________________ 

 
 
 
 

 
 
 

 
 

Active Games 

Learner Results 
Students will explain how cooperation enhances a game. 
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At the play area, two goal lines need to be established, about sixty feet apart. The two groups are 
placed at opposite goal lines. The members of each group choose a rule they want to pantomime. Then 
Group A approaches Group B. They say the rhyme, filling in the blank with the clue word 
(neighborhood, home, or school). For example, if they are acting out make the bed, they would say, 
“...We'll tell you where to find this rule: At Home!” Then all Group A members act out making the bed, 
while Group B members try to guess the rule. When the correct guess is shouted out, all members of 
Group A run back to their goal line and Group B members chase them. Anyone who is caught must join 
the other group. Repeat the procedure with Group B saying a rhyme to Group A. The group with the 
most people at the end of the time period is the winner. 

Catch Fish  

At the play area, establish two goal lines about sixty feet apart. Students are divided into two 
groups and placed at opposite goal lines. Players in Group A join hands to form a fish net. If you have a 
large class, break into two or three nets. Group B players become fish. At a given signal, all fish run for 
the opposite goal. The fish net tries to catch as many fish as possible by forming a circle around them. 
The fish cannot break through the net. They can only escape if the circle is not completely closed 
around them. All fish, Group B members who are captured in the closed net must join Group A. Now 
the groups get behind goal lines to start again. After two runs, Group A members become fish and 
Group B members form a net. If one group captures all of the other players, it becomes the winning 
group. If time runs out, the Group with the most players wins. Be sure both groups have equal chances 
to be the net. 
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Activities 
 
Remind students that we have discussed groups and that all of 

us belong to lots of different groups. Tell them there is another 
group that each of them belongs to: the group of people in a neigh‐
borhood. Provide drawing paper and ask the students to draw pic‐
tures of things in their neighborhoods. The general concept of neigh‐
borhood was introduced in the first grade edition of Life, Liberty, 
Law. If students question what you mean by neighborhood, review 
the definition that was given: All of the people who live near you are 
considered your neighbors. The people, houses, and buildings near 
you make up your neighborhood. 

Beyond that definition, each child can draw what s/he is familiar 
with, and thus interprets as neighborhood. Children in rural commu‐
nities who live on farms should interpret neighborhood to include 
their own farm and those next to them in any direction, even if the 
space between them is quite large. 

On a subsequent day, allow the students to share their pictures. 
Make two lists on the board or chart paper: Things That Are Alike 
and Things That Are Different (about our neighborhoods). Ask the 
students to name as many things as they can for each list. The num‐
ber of things they are able to list will depend, to a large degree, on 
the size of your community and the location of your school. For ex‐
ample, if you are a part of a metropolitan area, and your school is in 
a strictly residential section of town, you will not find as many 
differences as one whose student population includes children from 
the center of town, residential sections, and rural areas. In either 
case, points to consider for comparisons might include: 

• Types of housing. Do all of the neighborhoods include only 
single family dwellings, or are there apartments or condo‐
miniums? Are all of the houses the same type, or are there 
mobile homes, older homes, new houses? 

The Neighborhood Group 

Learner Results 
Students will define neighborhood by identifying the make‐up of various neighborhoods. They will compare 
and contrast neighborhoods and state at least one rule appropriate for their own neighborhood. 
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• Proximity of neighbors. Can you go to a neighbor's home without going outside? Can you 
go to a neighbor's house in one minute or less? 

• Types of buildings. Does each neighborhood have only houses? Are there businesses, 
churches, or any other kinds of buildings in anyone's neighborhood? 

• Are all of the streets in your neighborhood paved? Are there sidewalks? Are there yards? 
• Are there empty houses or buildings in any neighborhood? 
• Are there animals in your neighborhoods? 
• Do all of the neighborhoods have ...? 

one or more homes   
people living there 
people who go to work 
people who go to school 
cars or other vehicles 
trees, bushes, or flowers 
signs (business signs or traffic signs such as stop, no parking) 
utility poles 

When finished, point out that neighborhoods are alike in many ways, and yet they are different too. 

In both the kindergarten and first‐grade editions of Life, Liberty, Law the students took a neighbor‐
hood walk and identified rules for the neighborhood. Use the Alike and Different lists created in the 
previous activity to suggest parts of a neighborhood related to rules. Have students write, illustrate, or 
tell you a rule appropriate for their own neighborhoods. For example: A student living in an apartment 
building may have rules about the use of special rooms such as laundry room or clubhouse, or there 
may be a rule about being quiet in a hallway. Rural students may have rules about the use of farm 
equipment or taking care of animals. Any student may have rules about trespassing in other people's 
homes or yards. 

Remind the students that groups can be made up of people or things. Write on the board, 
“Neighborhoods are made up of groups of___________________.” Have students make suggestions to 
fill in the blank. (Possible responses include: adults, children, houses, yards, trees, flowers, vehicles, 
pets, schools, stores, or other buildings.) Prepare a bulletin board space with the title, “Neighborhoods 
are groups of...” Give the students old magazines, scissors, drawing paper, and any other appropriate 
art supplies. Using procedures described in earlier lessons, have students work together in coopera‐
tive groups. Using the supplies provided, each group makes a collage for the bulletin board. (Example: 
One group makes a collage of children, another of adults, one of houses, one of plants.) 

Copy What~s In A Neighborhood? for each student who will do the activity. If necessary, read the 
instructions with the students. They should find and circle the hidden words in the set of letters. 
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Answer Key: 

Copy the following for student use: What’s In A Neighborhood?  
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Activities 

Research books about life in the olden days and read aloud one to 
give students a mental picture of neighborhoods long ago. Then have 
each student list or illustrate things that are the same and things that 
are different about neighborhoods then and now. 

Read the story starter that follows, and ask students to write an end‐
ing for the story. 

One day I was standing in my kitchen, thinking about getting a drink of 
water. Then I noticed a strange little box sitting by the sink. I picked it 
up and opened it. Suddenly I felt like I was turning round and round in 
circles. When I stopped, I felt a little dizzy. After my head cleared, I 
looked around. I realized I must have opened a Time Box. Everything in 
my house looked different! I must have traveled backwards in time at 
least 100 or 200 years — maybe more! I wondered what the rest of my 
neighborhood was like. I went outside, and... 

If you wish, have the students read their story endings aloud. 

On a subsequent day, review the story starter and endings al‐
ready used. Then continue the story with this starter: 

I thought it was very interesting to be far back in time for a while, but I 
wanted to return to the present. I went back to the kitchen and picked 
up the box. I saw a little knob inside that said Backwards on one side 
and Forwards on the other. I held my breath and turned the knob to 

Forwards. Again, I went spinning round and round. When I stopped, I discovered that I had gone past the 
year I was born and forward for sure! I had gone about 100 years into the future! Once again I wanted to 
see what my neighborhood was like. I went out the front door and… 

Allow students the opportunity to share their story endings. Ask each student to think of a new neigh‐
borhood rule that would be necessary because of the futuristic changes. 

 
 
 
 
 

 
 
 
 

 
 
 
 

Past, Present, Future 

Learner Results 
Students will compare and contrast neighborhoods of the past to those of the present.  They will imag‐
ine neighborhoods of the future and predict rules that might change. 
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Activities 
 

Make copies of The Neighbors Work Together for each child who 
will do the activity. Tell students that all of the people who live on 
Apple Street, Bee Street, and Cook Street work together to make their 
neighborhood a nice place to live. They are going to do some projects 
together this weekend. They need the help of the children to figure 
out how to do some of them. 

Give the worksheets to the students and instruct them to read the 
stories, work the problems in the spaces provided, and write the an‐
swers in the boxes. If the vocabulary or skills are too difficult for 
some of the students, do the worksheets together in a group, use the 
worksheets for only part of the class, or have students work together 
in cooperative groups. 

Have students work in cooperative groups to brainstorm a help‐
ful project they could do in the school neighborhood. Combine the 
lists and use problem‐solving techniques to identify the best ideas. 
Example: Evaluate each suggestion against a set of criteria, such as 
(1) will this idea cost money; (2) does this idea need equipment and if 
so — do we have it; (3) how long would it take to do this idea? 

When the class has narrowed the list to ideas that could actually be 
implemented, assign a suggestion to each group and have them for‐
mulate a plan of action. (If you have fewer practical ideas than 
groups, give the same suggestion to more than one group. Students 

can choose the things they like best from each plan to create a new plan.) 

Be sure students know that final plans must be teacher approved. The class should then implement 
the plans to actually complete one or more helpful projects in the school neighborhood. 

Copy the following for student use:  The Neighbors Work Together (2 pages)  

 
 
 
 

 
 
 

 
 
 
 
 
 

Neighborhood Projects 

Learner Results 
Students will solve a set of mathematics story problems about neighborhood projects.  They will 
brainstorm, plan, and complete a helpful project for the school neighborhood. 
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Activities 

Make one copy each of the nine pages of the Neighborhood Puz‐
zle. You may choose to enlarge these pages. Divide the class into nine 
groups of two or three students each and give one page to each 
group. If you have fewer than eighteen students, see the table for 
how to group and distribute the pages. 

Tell the students you have given them pictures of different kinds of 
neighborhoods and each group should discuss what kinds of places 
are in their neighborhood picture.  

 
They should discuss:  
1) the kinds of things that happen in this neighborhood;  
2) people who might be there; and  
3) any important rules appropriate for this neighborhood.  
 

Neighborhood Puzzle 

Learner Results 
Students will use a discovery activity to determine that groups of neighborhoods make up a communi‐
ty. They will use cardinal and intermediate directions to locate places on a map. They will describe 
different kinds of people who live in a community. 
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Then they should color the pictures and carefully cut them out by cutting on the bold outlines. Collect 
the pictures when students have finished. 

On a subsequent day, let students from each group share their neighborhood picture with the rest of 
the class, explaining the kinds of places in their neighborhood, and their responses to the three dis‐
cussion topics. Then ask the students if they know why their pictures are shaped the way they are. If 
the students are not able to guess, tell them they actually have pieces to a great big puzzle. Have avail‐
able a bulletin board or wall space large enough for the nine pictures. Let the groups compare pieces 
to determine how they fit together, then display the complete puzzle on the space provided. Say to the 
students, “When we put all of these neighborhoods together, what do we get?” (A community.) 

Note: The grade one edition of Life, Liberty, Law introduces the word community. The definition used 
is: “All of the people who live in one area, lots of neighborhoods put together. The people, houses, and 
buildings of all the neighborhoods together make up the community.” During the second grade study, 
you may want to point out that a community could be a whole town, or it could be a part of a metropoli‐
tan area, such as a suburb. 

Tell the students we will be doing lots of activities with this new bulletin board community. Suggest 
they be thinking of a name for the community. 

Have the students select a name for their bulletin board community. Ask each student who sug‐
gests a name to also give a reason for the name. If many suggestions are given, narrow the list by a 
show of hands. Then use written ballots to make a final selection. For this writing, we will refer to the 
community as Puzzleville. You should substitute the name the class selects. 

Tell students we have a good picture, or illustration, of Puzzleville. Ask them what we call a picture 
that shows where places are located. (A map.) Then ask what is missing on our map to help us know 
where places are and how to get to them. Have available magic markers or any kind of bulletin board 
lettering. Call on several students to put N, S, E, and W where they should be on the map. Then ask nu‐
merous questions to determine the students' understanding of cardinal directions. Examples: Name a 
place that is in the north part of Puzzleville. The hospital is in what part of Puzzleville? If I lived on a 
farm what direction would I go to get to the motel? 

The community map provides a good opportunity to introduce the intermediate directions: NE, 
SE, NW, and SW.  

Number the community map from left‐to‐right, top‐to‐bottom; North is above #2; West is left of #4; 
East is right of #6; and South is below #8  

 

 
 

 
 
 

1 2 3 
4 5 6 
7 8 9 
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Then do the following: 
• Point out the part of Puzzleville that are in sections 2, 4, 6, 8, and ask the students to name 

those directions. 
• Then point to section #1. Ask, “What about this neighborhood?” Show the students that it is be‐

tween N and W. It is not just N (like section 2) or just W (like section 4). Ask if any students 
know how we describe that direction.  

• Then write NW on the board and explain what it stands for. Repeat with section #7 (SW). Then 
write NE and SE on the board. Ask the students to find the neighborhoods that are in the NE and 
SE parts of Puzzleville.  

• If the students ask about section #5, explain that it is the center of the community. 

Check student understanding by listing various items in the puzzle pictures and having students write 
the directional letters closest to those items. Also describe moving from one item to another; students 
should write the direction they would be traveling. 

Tell the students that Puzzleville is missing something. A community has houses, stores, schools, 
and trees, and Puzzleville has all of those things. Ask, “But what else is in a community that we don't 
see on a map?” (people) Then ask what kinds of people we need for Puzzleville. Point to various sec‐
tions of the map to help the students think through the question. For example, the section that has 
houses, a school and a church needs: families to live in the houses; children to attend school; teachers, 
principal, custodians, etc.; a minister and perhaps a secretary and custodian for the church, and peo‐
ple to come to the church. The stores in town need owners or managers, people to work in the stores, 
and people to shop there. 

Ask the students to look at the sections they helped color and cut out. Have each student make a pic‐
ture of someone who might be needed in that neighborhood and write a story to tell the class about 
that person. The stories and pictures could be displayed around the room and/or the students could 
take turns reading and showing them to the other class members, or have students place them on the 
community map . 

 

Optional Activity 

 Young children seem to love songs that go on and on ... and on ... They can sing such a song about 
the community they have put together as a puzzle. Use the tune for “Farmer in the Dell.” Teach the 
first part of the song as follows:  

Our community, Our community; 
Hi‐ho, the derry‐o; our community. 
That means you and me, That means you and me;  
Hi‐ho, the derry‐o; that means you and me. 
And the places that we see, the places that we see;  
Hi‐ho, the derry‐o; the places that we see. 
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Note:  The Neighborhood Puzzle activity can also be used with Lesson 15, Rules and People. 
 
 
Copy the following for student use:  Neighborhood Puzzle (9 pages) 
 
 

Optional Activity (continued) 

Now point to the first (upper left corner) neighborhood on the map of Puzzleville. It shows a house 
and motel. So start the next verse with: “The house is by the motel...” For each verse to follow, 
point to a child to start the verse for the class. The first child might choose: “The motel is by the 
cars”; the second child could sing, “The cars are by a street...” etc. Continue as long as interest 
holds.  

When ready to end the song, go back to the original verse. Sing, “These make ... Our community, 
Our community; Hi‐ho, the derry‐o; Our community.” 
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Activities 

Tell students to pretend you are taking them shopping and you 
will pay for the item we buy. Ask, ''Which would you rather have: 
some new clothes to wear or a new TV?” Have them raise their 
hands to show their choices and record the responses on the board. 
Then tell them to pretend their choices must last forever. If they 
choose a TV, they will always have a good TV for the rest of their 
lives, but they will never again have clothes to wear. And if they 
choose new clothes, they will always have good clothing they like, 
but they will never have a television. Ask them which thing they will 
choose this time, and write the responses on the board again. Call on 
students to justify their responses; if they don't all agree, allow them 
to debate the issue to determine which one is the better choice. 

Explain that this shows the difference between things we want and 
things we need. We all have things we need, and we all have things 
we want. Ask students to name a few other items that fit each cate‐
gory. On a subsequent day, have them write a list of Wants on one 
side of a paper, and a list of Needs on the other to determine if each 
student understands the concept. 

Wants vs Needs

Learner Results 
Students will distinguish between things we want and things we need.  Students will identify shapes 
and alphabetize words. 
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Most children are familiar with the story of Sleeping Beauty. If 
you wish, read the book to the children. Remind the students that 
the good fairies who were invited to the party for the new baby 
all brought the new baby wishes for wonderful things. Tell stu‐
dents to pretend they live in a similar kingdom, and the king has 
just announced the birth of twins: a new prince and princess. All 
the children in the class are invited to a party for the new prince 



 72 

 

 

 

 

Optional Activity (continued) 

and princess. Have ready a set of construction paper shapes: circles, squares, rectangles, tri‐
angles, and ellipses. Pass the shapes among the students and ask each child to take one. Af‐
ter they have the shapes, tell students that those who have squares, other rectangles, or tri‐
angles should use crayons to decorate the shape like a package, or birthday present. In the 
center of the shape, they should write the name of something they think the new prince or 
princess might want. Those who have circles or ellipses should decorate them as balloons, 
and write the name of something the prince or princess needs.  

Prepare a bulletin board space with this or a similar title: Wishes for Someone New.  Use 
real pieces of string or yarn for the balloons and some pieces of ribbon to wind among the 
packages. As you put the shapes on the bulletin board, ask students if they agree that what is 
written on each balloon is a need and on each package, a want. If you find that some are in‐
correct, question the students who made them to see if they misunderstood the concept of 
want and need, or if they did not correctly identify their shapes. Let them change their wish‐
es, or decorate new shapes. 

Copy A-B-C-N-W worksheet for each student who will do the activity. This worksheet asks stu‐
dents to alphabetize words and also identify each word as a want or need. Present any unfa‐
miliar words as vocabulary words. Discuss the example with the students. You might want 
to do #1 together. Then have students finish the worksheet independently. 

Discuss the worksheet when students have finished. There are definite right and wrong an‐
swers for the alphabetical order. The want/need answers may vary according to student 
opinion. Accept any answers as long as students can justify their choices. For example, one 
child may say we need blankets to stay warm. However, another child may say, “I use a 
sleeping bag and don't need a blanket.” Another child may say, “It depends on where we live 
and how cold it gets.” 

 

Copy the following for student use: A-B-C-N-W 
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Activities 

If your class did not do the Neighborhood Puzzle activity 
(Lesson 13), proceed to the next activity that begins with “In the 
grade one edition…” If you did do the activity, divide the students 
into the same groups that colored the neighborhood pictures. Ask 
each group to look at the neighborhood section they colored. They 
should work together to list one rule for each place in their group's 
neighborhood. 

Use chart paper to list the rules from the first group. Ask the other 
students if they agree those rules are appropriate. Then list any new 
rules from each of the other groups. Many of the rules will be the 
same for various places, but you still should end up with quite a 
long list. 

Ask students who should follow these rules. Select several specific 
rules from the chart and ask what would happen if those rules were 
not followed. If appropriate, have the students role-play those situa-
tions. 

In the grade one edition of Life, Liberty, Law is a lesson titled, 
Who's In Charge? In this lesson, students discuss who is in charge, 
or who the authority is in various community places. Review this 
concept by listing various places and asking students who is in 
charge in each of those places. For example, at home: perhaps an 
older sibling or baby-sitter, ultimately the parent(s). At a store: any-
one who works there, ultimately the manager or owner, etc. Discuss 
the fact that besides doing their work, these people help us remem-
ber to follow the rules. When we do not follow the rules, the people 
in charge may stop us from continuing our activity, ask us to leave a 
particular place, or even punish us. 

Rules and People 

Learner Results 
Students will identify and explain the role of rules and authority figures for places in the community.  
Given a series of situations, they will make authoritative decisions for each. 
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Tell the students to pretend they are in charge, and ask what they would do in the following situa-
tions. Use class discussion, role-playing, or have students illustrate and write a sentence for the way 
they would respond. 

• You are looking after two four-year-old children who are playing ball in your front yard. One 
child repeatedly throws the ball into the street. 

• You are the teacher of a second-grade class. As you are leading the children down the hall-
way toward the playground for recess, one child leaves the line and runs ahead and outside. 

• You work in a library. A ten-year-old child returns a new book that was checked out last 
week. As you are checking in the book, you notice several of the pages have been colored 
with crayons. Allow discussion, then add: What if the child were two years old instead of 
ten? 

• You are a parent of two children. The children are fighting over a toy. They are shouting, 
hitting, and crying. 

• You are a lifeguard at a swimming pool. Two children near the deep end of the pool are 
dunking another child. You blow your whistle and tell them that is against the rules and they 
must stop. They do stop, but fifteen minutes later, you see them doing it again. 

• You are a clerk in a grocery store. Just as you are giving some change back to a customer, 
you see three children leaving the store. You can see part of a candy bar in one child's jeans 
pocket. You can see that the other two children have something in their pockets too, but you 
are not sure what they have. You are sure that the children have not been through a check-
out line where people pay for their groceries. 
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The previous activities about authority figures lead easily and naturally into a study of the police 
officer. Some schools recommend the study of community helpers in the first grade, some recom‐
mend it for second grade. The remaining activities in this book make up a complete unit, which is a 
more in‐depth study of the police officer than usually is included in a community helpers unit. It is 
not necessary for these lessons to be taught all at once, rather, they may be spaced over any conven‐
ient period of time. The long‐range goal is for the students to develop a realistic understanding of the 
role of the police officer. Use any or all of the activities suggested, as well as other lessons you have 
used previously.  Most police departments are more than happy to assist with these kinds of studies 
in any way they can.  
 

Although the main content of each lesson is the police officer, other concepts or skills are also intro‐
duced or reinforced. By reading the Learner Results in each lesson the teacher can identify, specific 
skills being taught in numerous subject areas, and plan to use the lessons at those times. 

 

 

 

Police Officer Unit Introduction 



 77 

Activities 

Explain to students that a police officer's job involves two 
things: helping people and enforcing the law. Display electronically 
Police Officers Help People and Police Officers Enforce the Law or 
make copies for each child to add to a police officer booklet. Tell the 
students to use these pictures as clues to find out how officers help 
people and how they enforce the law. Guide the discussion for each 
picture to include the following.  

Police Officers Help People 
• A police officer can help when someone is lost or needs direc‐

tions to a particular place.
• If someone is injured or becomes ill, an officer can adminis‐

ter first aid and send for help.
• An officer can direct traffic or serve as a crossing guard, to

help drivers and pedestrians to be safe.
• Officers try to prevent accidents. Abandoned vehicles or large

appliances, etc., are hauled away. Dangerous areas are
fenced off and marked until the danger can be removed.
Officers encourage children to play in safe areas. They en‐
courage all citizens to act safely.

• Officers often try to help people solve a disagreement. They
help them talk through a problem rather than fight about it.

• Police officers often rescue people. They may rescue them
from problems such as when a small child accidentally locks
his or her mother out of a car, or when someone needs help
on a highway because his or her car breaks down. They also
rescue people in emergency situations, such as getting some‐
one out of a wrecked car when there's been an accident or
helping someone get to a hospital quickly.

• Police officers help us feel safe and secure just by being on
the job. People are not likely to break the law when they can
see an officer nearby.

What Do They Do?

Learner Results 
Students will create and present collages to illustrate ways police officers help us and ways police 
officers enforce the law. 
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Police Officers Enforce the Law 
• If people park where they shouldn't, or if they break traffic laws, leash laws, or various city 

ordinances, an officer does not have to take them to the police station. The officer can give 
them a warning that they are doing something wrong, or give them a ticket. The ticket tells a 
person either to appear in court, or perhaps just to pay money to the city. This helps the person 
remember to obey these laws in the future. 

• If something is stolen, a police officer tries to find the missing item. When officers do find 
things they think might have been stolen, they try to find the owners and give the items back to 
them. 

• When a crime has been committed, officers investigate the crime. This means they look for 
clues, and they talk to people to try to find the person who committed the crime. 

• When officers do find people they think have committed a crime, they arrest them. They must 
tell the people why they are being arrested. They must also tell them that they have the right to 
ask for an attorney (lawyer) to help them. They must tell them that any questions they answer 
or anything they say might be used against them if they have to go to court. 

• Tell the students that police officers are citizens, just like the rest of us. Many of them are mar‐
ried and have children. They all have neighbors and friends, and they like to do fun things. And 
— just like the rest of us — they must obey the law. An officer who breaks the law can be ar‐
rested. Like all human beings, officers sometimes make mistakes, and then they try to correct 
their mistakes and learn from them. But an officer who is found guilty of committing a major 
crime cannot be a police officer any longer. Police officers try to set a good example for the rest 
of us to follow. 

• When police officers have been involved in a case that goes to court, the officers may have to 
testify. This means they promise to tell the truth. They can only answer questions they are 
asked. They can only tell about the things they did, saw, or heard. They cannot make guesses 
when they are testifying, about what might have happened before or after they were there. The 
police officers do not decide whether someone is innocent or guilty. Juries and judges make 
those decisions. The officers also do not decide what happens to the people who are found 
guilty, nor do they decide how long someone must stay in jail or prison. The judge, or some‐
times a jury, makes that decision. 

• Laws that apply to cars also apply to bicycles. Officers want children with bicycles to know they 
must obey the traffic laws and follow the rules of responsibility. If they do not follow the rules, 
several things could happen: their bicycles might be stolen; they might be injured; they might 
cause someone else to have an accident; they might be given a warning, or even a ticket, by an 
officer. Officers encourage children to learn the rules and traffic laws and to be good owners 
and drivers. 

Give students art supplies and magazines. Each student should make a collage depicting at least 
two things police officers do to help us and at least two things they do to enforce the law. Let students 
explain their collages so you can be sure they have the correct concepts. 
 
Copy the following for student use: Police Officers Help People and Police Officers Enforce the Law 
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Activities 

Show students how to fold a sheet of drawing paper so that 
there are eight boxes when they open the paper. Have them number 
the boxes 1-8. 

Tell the students you have a guessing game for them to play. You 
will give them clues, one at a time, about some of the things police 
officers use when they are working. The students should try to guess 
what you are describing. As soon as they think they know what the 
item is, they should write the word (invented spelling is acceptable) 
and/or draw a quick picture to show the item. Tell them not to guess 
out loud; when everyone is finished, we'll compare results to see if 
we all agree. 
• Every police officer has one. It is made of metal. Some officers 

wear it and some carry it in a leather case. It has a number on it. 
The number identifies the officer. (Answer: badge) 

• You (students) use these things almost every day. The officer us-
es them every day too. Some are small enough to be carried in a 
pocket; some are larger. They help the officer remember things. 
They might be used for license numbers, dates, times, names of 
people or places, important facts, etc. (Answer: writing materi-
als, such as notebook or paper, pencil or pen) 

• Not every police officer uses one. It does not belong to the officer 
— it belongs to the department. It could be any color, but is usu-
ally black, blue, or white. Those officers who do not use one 
might walk, ride a horse, or ride a motorcycle. It has wheels. 
(Answer: police car) 

• We sometimes know when the officers are using this, even if we 
cannot see them. Police officers are not the only officials who use 
one. The officers cannot use it just for fun or for any reason oth-
er than official business. It is part of an officer's car or motorcy-
cle. It is loud. (Answer: siren) 

Guess What? 

Learner Results 

Students will identify some of the equipment used by police officers and write a short story about a 
police officer using this equipment. 
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• Not every police department has one. An officer must have special training to use this. It helps the
officer find things. It sometimes protects the officer, too. Each one has a special name. It needs spe-
cial care and love. (Answer: police dog)

• It is made of metal. Do not think about squares; do think about circles and ellipses. It is used when
the officer is taking someone to the police station. It is also used when a prisoner is being moved
from one place to another. It has a key. (Answer: handcuffs)

• An officer must have special training to use one. Every officer has one. It is used only in emergen-
cies. It can be held with one hand, but an officer usually uses both hands when using this. It is
made of metal. Children should never play with one. (Answer: gun)

• It could be any color, but is usually black, silver, or brown. It could be carried in one hand. It can be
used outside or inside. It is used more often at night than in the daytime. It needs batteries. It helps
the officer when it is dark. (Answer: flashlight)

The teacher should circulate while reading the clues to be sure students understand the directions and 
to check student responses. When finished with all eight items, let students share their responses to 
see how many agree. 

Have students write a short story about a police officer using several of these equipment items. Stu-
dents can add their stories to their police officer booklets. 

Optional Activity 

 When you need sponge activities (short, quick things to do while waiting for the bell or the next 
scheduled event) use the guessing game. Call on students to use their own words to describe equip-
ment used by police officers. They can describe these same items, or others that come to mind. 
Classmates raise their hands to guess the item. The teacher should listen carefully to descriptions to 
be sure students have no misconceptions.  



 83 

Activities 

Tell the students that for a long time, all police officers were 
men. It was not until the early 1900s that women began to work as 
police officers. (The first civil service appointment of a woman po‐
lice officer was in 1910.) At that time, police work for women was 
very limited. They worked mostly in places where they might help 
women and children, such as patrolling beaches or parks to enforce 
the rules or help a lost child; talking to a woman prisoner at the jail; 
and working in the station on reports, etc. Women were not given 
jobs that were thought to be dangerous or jobs requiring physical 
strength or skill. Explain that in the 1970s, the work of women po‐
lice officers began to change. Today, women police officers receive 
the same training and do the same work as men. 

Invite a police officer to come to your classroom to explain require‐
ments for the job. If this is not convenient, use the following infor‐
mation to explain the requirements yourself. 

We do not elect our police officers. People apply for the job and must 
pass physical and written tests before they are accepted. They must 
also provide character references; this means that the person who 
might hire them talks to people who know the candidates to find out 
if they are honest and responsible people. Some people who become 
police officers have college educations; some do not. But all officers 
must have at least a high school education (or equivalent). After they 
have been accepted, both men and women attend a special school to 
learn how to do police work. At this training academy, they do lots of 
exercises to show they are in good physical condition. They learn 
how to shoot a gun, investigate cases, and make arrests.  They learn 
how to help enforce the law at all times. Today, when you call for 
police assistance, the officer who responds may be a man or a wom‐
an. 

Men, Women, and  
Requirements

Learner Results 
Students will name or identify various requirements for being a police officer. They will demonstrate 
physical skills throughout an obstacle course. Students will compare police officers from the early 
1900s to those of today. 
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Divide the class into groups. Have each group list as many requirements as they can remember for be‐
coming a police officer. Assign points for all correct responses. A few days later, assign different 
groups and repeat the activity. A few days later, check for individual understanding either by having 
each student list a number of requirements or by administering a short true and false or multiple 
choice quiz. Be sure that one of the choices relates to the fact that both men and women can be police 
officers. 

Police officer candidates must pass tests for physical ability, including upper and lower body 
strength and endurance. The main part of this test involves an obstacle course. For your next physical 
education period, plan an obstacle course for the students (or ask a physical education teacher to help 
you do this activity with students during their gym time). 

Tell students to pretend they are applying to be police officers and must pass the physical test. The 
course should include running, jumping, climbing over and under, and some type of pull‐up or chin‐up. 
If your school has permanent outdoor playground equipment, the obstacles are already available for 
you. If not, you could improvise with chairs, boxes, etc. Sample obstacle courses are described below. 
Groups of students take turns completing the course. Other students stand at each station to help give 
directions. 

• Start at this line. Run as fast as you can to the jungle gym. Do two pull‐ups. Climb through the 
jungle gym to the other side. Run to the hopscotch. Hop on one foot in each square. Run to the 
other sidewalk. Jump over the sidewalk. Run to the swing set. Go under a swing. Run back to 
the starting line. 

• Start at this line. Run to the first box, and jump over the box. Run to the chair; go under the 
chair. Do two push‐ups (if no bars are available for pull‐ups.) Go to the next box; run around it 
twice. Go to the inner tube; climb through the center hole. Run back to the starting line. 

Police officer candidates are timed during their obstacle course tests. If a stopwatch is available, you 
may want to time your students to establish baseline scores. Students could then be assigned to coop‐
erative teams (with abilities as even as possible among the teams) to repeat the obstacle course 
throughout the year. Individuals earn points according to improved times; teams earn points by com‐
bining the scores of all members. 

Optional Activity 

Write on the board: Police officer: man or woman. Tell students they have the rest of the day (or 
week) to use those words for a word game. They should see how many other words they can make 
using the letters in the words given. 

The rules of the word game are: 
• Each word you make must have three letters or more. 
• You may use a letter the same number of times (in one word) that you see it in the phrase.  

Examples: There are two e’s in the phrase, so you could make a word that has two e's, such as 
free. There is only one L, so you could not make the word fall. You can use the letters over again 
when you start a new word. 
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Optional Activity (continued) 
• The teacher should decide, based on student skills, whether they can use a dictionary.
• At the end of the time period, students could score each other's words. Score one point for each

word made or score five points if the word relates to the work of the police officer. Example:
score one point for the word off, score five points for the word law.

The teacher may ask the students to do this activity independently, or in groups. 
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Activities 

For the purpose of this lesson we are using manual logs, but please 
inform your students that software programs are also used by the 
officers. 

Explain to the students that police officers must keep a log each 
day, which is similar to keeping a journal. Each time they respond to 
a call or complete an assignment, they write down the time in‐
volved, where they were, and the important things that happened. 
They write the names of any other people who were involved. Be‐
fore going home each day, they fill out written reports at the police 
station. The log helps them remember the details so they can report 
what happened. 

Sometimes officers have to testify in court. Check to see if students 
remember what that means: They promise to tell the truth and they 
answer questions about what they personally know about the case 
being tried. Often the case does not go to court until a long time af‐
ter the officers were involved. It would be easy for them to forget 
some of the details, or exactly what happened. The log is a big help 
when the officers go to court. If someone asks them a question such 
as, “What time did you arrive at the scene?” they can look at their 
logs to be sure they are giving a truthful answer. 

Have the students keep a school log for a day or two. (You may 
want them to do this only half of each day, since it can become ra‐
ther tedious.) Police departments provide the officers with forms 
that have spaces for all the pertinent data. You might want to dupli‐
cate forms for your students to use for their school logs. The form 
might include these categories: 

 

Keeping A Log 

Learner Results 
Students will keep a log of their activities and use them to role‐play a witness who testifies. 
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If your students are not telling time well enough to be able to use the above form, you might make one 
that is in half‐hour or hour blocks. Someone in the class could announce when a new half‐hour or hour 
begins. 

 

 

 

 

 

 

 

 

Have the students write down each thing they do, the times involved, and who participated (or note 
that the whole class participated). Collect the logs. A week (or more) later, return them to the stu‐
dents. Have students take turns role‐playing a witness who is testifying. Ask them specific questions, 
such as, “What were you doing at 11:00? Who played with you at recess? Did we do an art project that 
day?” Allow the students to refer to their logs to answer the questions. 

If you wish, repeat the activity. Having tried it once, the students may change their minds about the 
kinds of things they should write in their logs. Keeping additional logs and interviewing one another 
could also be an enrichment activity for a group of students. 
 

 

Time Started Time Stopped What I Did Who Else? 
        

8:30 ‐ 9:00 What I Did Who Else? 

      

9:00 ‐ 9:30 What I Did Who Else? 
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Activities 

In the kindergarten edition of Life, Liberty, Law is a game called 
Lost Child. Have the students play this game again now. The instruc‐
tions are repeated for you here. 

One child plays the role of a parent; another child plays the role of 
police officer. The parent looks around the circle of children and men‐
tally chooses one. Without looking at the selected child, the parent 
describes the child to the police officer. The description should in‐
clude color of hair, colors the lost child is wearing, and so forth. The 
police officer must find the lost child by matching the description to 
someone sitting in the circle. Then parent and police officer each 
choose another child to take their places. The other class members 
can silently try to figure out who is being described. 

You might prefer this variation. Have the police officer leave the 
room. Together, the class selects someone to be the lost child. The po‐
lice officer returns to the room and the other students take turns, 
each describing one thing about the lost child until the officer can 
identify the right child. This variation actively involves more chil‐
dren. 

Explain to the students that officers use descriptions at other 
times too. They must use descriptions that people give them to try to 
find someone who has committed a crime. They may have to describe 
someone themselves when they testify in court. Descriptions are 
sometimes used for things, not just people. They may have to work 
with descriptions of a car, a weapon, an object that was stolen, or 
other objects that are clues in a case. Let the students play the game 

again, describing objects in the room instead of people. 

Explain to the students that someone who is involved in a case, or sees something happen, is 
called a witness. Witnesses often describe things (or happenings) to police officers, and some descrip‐

 
 
 
 
 

 
 
 
 
 
 

 
 
 
 

Descriptions 

Learner Results 
Students will practice giving an accurate description and determine what is being described. They 
will use adjectives in oral and written descriptions. 
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tions are much more helpful than others. Tell the students that when the witness can describe some‐
thing unusual or different about an object, that is the most helpful. For example, if the witness says, 
“He was in a blue car,” that doesn't help the officers very much. How many blue cars do you suppose 
there are in our town or our state? Does blue mean light blue or dark blue? Is it a big car or a little car? 
Even if the witness can say, “It was a small, light blue car,” there are many of those. But if the witness 
can say, “It was a small, light blue car, and it had a dent in the front fender,” then the officers have a 
better chance of finding the right car. 

Getting a license plate number is helpful, but often a witness cannot see the back of the car, or cannot 
see the license plate long enough to note the letters or very much of the number. Therefore, if they do 
notice anything unusual about the car itself, that information becomes important. 

Ask the students to mentally picture their own family vehicles. Call on some of them to describe the 
vehicles to the class. Ask if they can think of anything that makes their own vehicle look different from 
another one like it. 

Take the students outside to an area where several cars are parked (along the street, or in the parking 
lot). Choose several cars, one at a time, and call on students to describe them. Have them try (if possi‐
ble) to find something unusual or different about each one. Also point out to the students that most li‐
cense plates have letters on them as well as numbers. If someone is making note of a license plate 
number, it is just as important to note the letters too. 

Note: It is understood that many times an incident happens so quickly, a witness does not have time to 
notice these things. Also, point out to the students that if they are ever in a dangerous situation (such as 
a stranger in a car approaching them) they should move away immediately and not take time to study 
the car. However, just making them aware that an unusual characteristic might exist often helps them — 
even subconsciously — notice that detail. 

Have the students play the describing game again when back in the classroom. This time, when they 
describe a classroom item, have them try to find something about the item that could help us identify 
it quickly. Make the object of the game for the class to be able to guess the item with as few clues as 
possible. 

This series of lessons can help students understand adjectives. Select some of the descriptors that 
students used in the games and in describing the cars, such as: 

• curly, brown hair 
• large, black car 
• small, oval, white box 

Whether you use the term adjective or you call it a describing word, point out to students that they 
have been using this part of speech in the games they have been playing. Write on the board: The dog 
chased the car. Tell students that if a police officer needed to find the dog or the car, it would be very 
difficult with this description. Ask the class for suggestions of adjectives that would be helpful in this 
sentence. 
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Put on the board, or copy the following paragraph or one similar to it. Have students rewrite the sto‐
ry, adding adjectives. Tell them to think about the story as if they were witnesses and they had to de‐
scribe these events to a police officer. 

Paragraph: 
The man had a box. Inside was a dog. The dog jumped out and chased a boy. The boy ran into a house. 
The dog ran away down a road. 

 

 

 

 

Optional Activity 
• Have students make up their own sentences or stories, using adjectives. 
• Have students make up sentences or stories without adjectives and trade with a classmate to 

add adjectives. 
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Activities 

Make a copy of Uniforms for each student who will do the activ‐
ity. The students can read the worksheet independently and follow 
the directions, or you can read the information together as a class. 
Students may not be aware of the color of uniform worn in your 
community. You might want to discuss this together, or you could 
save their papers until after the lesson, Visiting with a Police 
Officer, and then have the students complete the coloring. Students 
should add this page to their police officer booklets. 

The information on the Uniforms worksheet mentions the shirt, tie, 
and trousers of modern uniforms. Ask students to look at the picture 
and make a list of other things they notice about the uniform. After 
they've had time to make their individual lists, call on students to 
share what they noticed. Then tell students that not everything an 
officer wears (and carries on his/her person) is shown in this pic‐
ture. Have them make a second list of things they think an officer 
might carry or have on, that are not shown here. If you plan to do 
the lesson, Visiting with a Police Officer, tell students that we will 
be inviting an officer to visit our class and at that time we can com‐
pare our lists to the actual uniform. Collect their lists or have them 
add the page to their booklets, so the pages will be available when 
you're ready to make the comparison. 

If you do not plan to invite an officer to your class, use the following 
information for comparison. (Check with an officer in your commu‐
nity; there are slight variations from one locale to another.) 

These items are shown in the picture: 
• a badge over the left breast pocket 
• a name plate over the right breast pocket 
• a patch identifying the police department on one sleeve 

What Do They Wear? 

Learner Results 
Students will describe a police officer's uniform. They will distinguish officers of different jurisdic‐
tions. 
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• indicators of the officer's rank on the other sleeve 
• a utility belt, on which the officer carries a gun, bullets, keys, and radio 

In addition, most police officers have: 
• a bullet‐proof vest under their shirts 
• a utility belt which carries handcuffs, rubber gloves, and pepper spray 

On a subsequent day (after this lesson or after the police officer's visit) check to see if learning is re‐
tained by asking each student to describe the uniform. This can be done in writing, orally, or by illus‐
tration. 

Tell students that every officer must have a badge, and that each badge has a number on it. The 
number is an identification number — no two officers in the same department have the same number. 
Remind students that the officers always wear or carry their badges when they are working. 

Refer to the picture of uniforms that was used for the previous activity. Point out the shape of the 
badge on the modern uniform. Explain that this is the shape of the badge worn by local police officers 
— the ones who work in just one town or city. It is also the shape of the badge worn by the highway 
patrol. These are officers who patrol our state highways. They enforce traffic laws to help keep our 
highways safe. They also investigate abandoned vehicles or accidents, or help motorists who have car 
trouble. 

Tell the students that in many states we also have officers whose work area covers a whole county. 
Ask the students what county they live in; name other cities/towns/ communities included in your 
county. Then explain that the officers who help us and who enforce the law in the whole county are 
sheriffs and deputy sheriffs. The sheriff is the only law enforcement officer that we do elect. The sher‐
iff then appoints the deputies. Sheriff badges are shaped differently. They look more like a star. 

Give each student two equilateral triangles and one circle of construction paper. You may have 
these already cut out or you may provide patterns for the students to cut their own. Show them how to 
glue the shapes together to make a sheriff’s badge. 

 

 

 

 

 

Let the students choose numbers to write on their badges. They can make up numbers, or choose dig‐
its from their addresses, phone numbers, birth dates, and so forth. Make a list of corresponding names 
and numbers; be sure no two students have the same number. Provide pins for the students to wear 
their badges. Throughout the day, refer to your list and occasionally call on students according to their 
badge numbers rather than using their names. 
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Prepare a class chart and/or have students make individual charts. Make three columns on the 

chart for the three kinds of officers: police, highway patrol, and sheriff. Have students put words or 
pictures in each column to show what is the same and what is different among the three. The compari‐
sons could include things such as: all three wear uniforms; the uniforms are different colors; the sher‐
iff's badge is different from the other two; all three carry guns; the police officer works in the town, 
the highway patrolman on the highway, and the sheriff in the county; and so forth. 

 

Copy the following for student use: Uniforms  

 
 
 
 

Optional Activity 

Use a review of math facts for the assignment of badge numbers, rather than having students 
choose numbers. Use flash cards or make up cards for the function your students need to review 
(addition, subtraction, multiplication). For example, John draws a flash card that says 3 x 2. His 
badge number would be 6. More than one flash card could be used per student. If John's second 
flash card says 17 ‐ 9, John would use 6 for the first digit of his badge number, and 8 for the second 
digit so that his badge number becomes 68. 
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Activities 

Ask students what a fingerprint is, and let them tell you what 
they know about fingerprints. Provide any of the following infor‐
mation that students do not mention. 
• No two people have fingerprints exactly alike; thus, once we 

have the fingerprints of a particular person, we can use the fin‐
gerprints to identify that person again. 

• Police officers often use fingerprints to prove who touched a 
particular item. If they have a suspect in a case and they can find 
the suspect's fingerprints on a weapon or in the room where the 
crime occurred, they know the suspect touched the weapon or 
was in the room. 

• People who are arrested and taken to the police station (taken 
into custody) are fingerprinted and those prints are kept in files. 
If those people are ever involved in a case again, the police can 
identify them by their fingerprints. 

• Fingerprints are also used to help find missing persons, or to 
identify someone who has been in an accident or was the victim 
of a crime. 

Use finger paint or any similar coloring agent for students to 
make their own fingerprints. Ask them to look closely at the lines to 
see how the print of one finger differs from another. Also allow 
them to make comparisons between their own prints and those of a 
classmate. 

Each student, using his/her own words, should make a list of ways 
fingerprints are used by police officers. This list should be added to 
the booklets. 

 

Fingerprints 

Learner Results 
Students will make a set of their own fingerprints and compare them with those of others. They will 
name ways fingerprints are used by police officers. 
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paper 
finger paint 
markers 

Resources 

 

case, compare, crime, 
custody, fingerprint, 

suspect, weapon 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
ELA.W.2.8 

Standard Reference 

Optional Activity 
Students make print‐products. Using crayons or markers, they add lines to the fingerprints to make them into things or 
characters. Examples: make bugs by adding legs and antennae; make flowers or fruits by adding stems and leaves; make 
outer‐space creatures by adding imaginative lines. 
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Activities 
 
Use the two poems* provided here for the students to do any of       

the following: 
• read 
• memorize 
• copy to practice handwriting 
• recite in unison 
• create titles 
• illustrate 

 
Have students make up simple rhymes of their own about police officers and the work they do. They 
can illustrate the rhymes and share them aloud. They should add their rhymes, and the ones provided 
in this lesson, to their police officer booklets. 

* Source:  Roach 

 
 
 

 
 
 

 
 
 
 
 
 
 

Rhyme Time 

Learner Results 
Students will create and illustrate rhymes about the work police officers do and present them orally to 
the class. 
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writing paper 
pencils or drawing  
paper 
crayons 

Resources 

 

poem, rhyme 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 

ELA.W.2.5 

Standard Reference 

Poem I 
I have some friends, and so do 
you, 
Who help us learn what we 
should do; 
Who help us to remember rules, 
At home, in town, or at our 
schools; 
Who help us feel safe and secure; 
Police officers are friends, for 
sure. 

Poem II 
Just what do police officers do? 

They watch over me and you; 
Protect us when we feel afraid; 
See that all laws are obeyed; 
Come to our aid at any time; 

Look for clues when there’s a 
crime; 
Capture those who break the law; 

Write down each things they did 
and saw; 
Tell the court just what’s been 
done; 
Protect the rights of everyone. 

Just what do police officers do? 
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Activities 

Tell the students that a police officer must be able to think and 
react quickly. Sometimes there are emergency situations where every 
minute is important to someone's life. Sometimes officers are in situ‐
ations where they feel nervous or afraid. Sometimes they have to 
make decisions quickly about what to do or how to handle something. 
The officers learn not to panic, but to stay calm. They must think 
about what is the right thing to do, and then do it. 

Tell the students that if we could make wishes come true, their par‐
ents and teachers would wish for children to grow up without ever 
having to face emergency or uncomfortable situations. But we can't 
count on wishes coming true, so the next best thing we can do is see 
to it that children know what to do in such situations. Tell them we 
can learn from the example of the police officers. If the children ever 
find themselves in an emergency situation, or just in a situation 
where they feel like something is not right — they should try to be 
calm, THINK! about the right thing to do, and then do it. 

Explain that you have some sample situations to tell them about. 
Ask them to tell you what they think they should do in each case. Use 
any of these you think appropriate; add some of your own if there are 
additional situations you feel are important at this grade level. 

Situation A:   
We are having reading class when we hear the fire (or tornado) alarm sound. The students have surely 
participated in drills throughout the school year. Let them tell you again now what they should do. 

Situation B:  
You and your mother are the only two people at home. Your mother falls down and is hurt. She cannot 
get up. She does not talk to you. Be sure the students understand to: 
• dial 911. 
• speak calmly and distinctly. 

 
 
 

 
 
 

 
 
 
 

Think! 

Learner Results 
Students will discuss dangerous or uncomfortable situations and describe ways to respond. 
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Resources 

 

calm, emergency, panic 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
ELA.SL.2.2 

Standard Reference 
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• give their name and address. 
• tell what has happened. 
• not hang up — they may be asked a question or given instructions. 

Note: If your students live in a rural, or otherwise difficult-to-locate area, it might be necessary for them 
to describe how to get to their houses. Many young children are not able to do this. You might want to 
send a note to parents suggesting they help their children learn this information in order to be prepared 
in an emergency situation. 

Situation C: 
You are walking home from school. A car pulls up beside you and a person you do not know asks you to 
show how to get to a particular place.  Be sure the students understand to: 
• not go near the car. 
• not to speak to the stranger. 
• go immediately to the nearest familiar place or to any place where there are lots of people. 
• immediately tell an adult what happened. 
• at the first opportunity tell their parents what happened. 

Have students name some places they could go, such as: back to the school; to a friend's house; to their 
own home; to a neighbor's house; inside a store or place of business, and so forth. Expand in further 
detail the options listed. 

Ask: what if the person says, “I'm hurt (or I'm sick).” Students need to know they should go get an 
adult for help; they should never approach the person to try to provide help themselves. 

Situation D: 
You are alone with someone you know, who is older than you. That person touches you on private 
parts of your body. Be sure the children understand to: 
• say NO! 
• tell the person they do not want to be touched in that way. 
• tell their parents, or another adult that they trust, what happened (even if the person says not to 

tell). 

Situation E: 
You and a friend are playing at your house. Your mother has gone to the store and will be back soon. 
Just as your eyes are beginning to water and you notice an unusual smell, the smoke alarm goes off. 
You see flashes of red from the back part of the house.  Be sure the children understand to: 
• not take time to phone for help, but to immediately get out of the house. 
• go to a neighbor's house to ask for help. 
 

You might also want to discuss other fire rules with the students, such as feeling a door to see if it's 
hot, staying near the floor (crawling) if the room is full of smoke, holding home fire drills, and so 
forth. 
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Prepare a classroom chart or individual student pages as follows: 

Think... about your actions. 
Help... by calling 911 or getting an adult. 
Inform… an adult. 
Never… talk to a stranger. 
Know... your rights and responsibilities. 

Point out to students that the first letters spell out THINK. Discuss what each of the five suggestions is 
telling them to think about and do. Have students imagine themselves in a thinking situation and draw 
a picture showing how they would react. Students with sufficient writing skills can write sentences to 
accompany the illustration. Add these pages to the police officer booklet. 
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Activities 

Invite a police officer to visit your class. You can do all prepara‐
tions together as a class, or divide the class into groups and assign 
one task to each group.  

Tasks involve the following: 
• Make up and write an invitation to send to the police station. 

The invitation should either list numerous date and time pos‐
sibilities, or should list the times that are not convenient 
(lunch hour, music class, etc.) for the officer's visit. The invi‐
tation should list the teacher's name, the school phone num‐
ber, and a specific date by which you would like a reply. It 
should also state approximately how long you would like the 
visit to last. (Consider the students' attention spans.) 

• Make a brief list of topics the class has 
already studied. 
Example: 
 that a police officer can be a man or a woman 
 a police officer has special training 
 ways the police officer helps us 
 ways the police officer enforces the laws 
 about some equipment that is used 
 about keeping a log and testifying 
 about emergency situations 

Send this list and other specific questions the students would like to 
have answered with the invitation so the officer can better plan in‐
formation to share. 

Discuss with the class how the visit will be conducted. With 
guidance, allow the students to help make the decisions. Where will 
the students sit? Who will ask the questions? Point out that the stu‐

Visiting With A  
Police Officer 

Learner Results 
Students will create and ask questions of a police officer to clarify previous learning or to gain addi‐
tional information. 
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paper and pencils 
drawing paper 
crayons 
envelopes 
stamps 

Resources 

 

envelope, invite,  
invitation,  

thank‐you note 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
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dents should listen carefully when the officer is talking.  

They may not need to ask some of the prepared questions because the answers may have been given 
during the officer's opening talk. It would be helpful to give the students some examples so they un‐
derstand what you mean here. Example: One of our prepared questions is, “How long have you been a 
police officer?” In the opening remarks, the officer says, “Hello. My name is Officer Roberts, and I've 
been a police officer for twenty years now.” Officer Roberts continues to tell us some additional infor‐
mation. If, when he's finished, we now ask how long he's been a police officer, he would know we 
haven't been listening carefully to what he's saying.  

After the visit, have the students write thank‐you notes to send to the officer. If time allows, they 
might also draw pictures of something they have learned about police officers. Put all notes and pic‐
tures in a large envelope and mail it to the officer. 

In addition to, or instead of, asking the officer to visit the class, you might want to take the class 
to visit the police station. If so, call the police station first to inquire about visits. Be sure to find out 
how long the visit takes, available dates and times, and who would conduct the tour.  

The students should help plan the trip. Send the same two lists (previously discussed in this lesson) in 
advance to the officer who will conduct the tour. Have the students help: 

• prepare permission/information slips 
• list rules for traveling on the bus 
• list rules for behavior at police station 
• decide who will ask specific questions 

After the trip, have students write thank‐you notes as described in activity #3. 

After the officer's visit or the field trip, conduct a class discussion about what the students 
learned. Then have students prepare a story and/or illustrations to add to their booklets. 
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