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Skills and Concepts
This skill and concept index provides direct access to each related lesson. Click on the lesson number 
for quick navigation. To return to this page, click on the lesson number found on the first page of each
lesson. Please note the standard reference numbers at the top of each lesson for more details about 
standards alignment. 

Skill and/or  
Concept 

Lesson Number 

Art Projects 4 14 

Authority  1 4 9 11 

Changing rules or laws 5 6 

Characteristics of good  
rules 1 5 

Community issues 4 9 12 13 14 

Comparisons 9 16  

Compound words 5 

Cooperation 1 9 10 14  

2 5 6 7 9 11 

14 

Customs 3 

Critical thinking  

Decision making 1 5 9 11 14 

Definitions 3 12 13   

Dictionary skills 10 

Diversity 5 9 11 14 16  

Dramatization 4 

Drawing/coloring 3 4 13 14

Elections 9 

Equality 4 5 8 9 16  

Skill and/or  
Concept 

Lesson Number 

Expressing ideas 7 9 

Fairness 1 2 5 

Following directions 10 14 15 

Freedom 2 4 8 

Geography 12 

Government 3 9 11 

Homonyms 13 

Integration 16 

Inferences 6 9  

Justice 4 

Law 3 6 7 11 15

Liberty 4 8 

Main idea 5 

Map skills 12 14 16 

Math concepts 12 

Memorization 4 

Need for rules, laws 1 4 5 7 

Observation skills 14 15 



 vi 

Skill and/or  
Concept 

Lesson Number 

Parts of speech 5 

Physical education 5 9 

Population 12 

Privacy 4 

Property 4 11 13 14   

Reading 4 5 

Reasoning 3 5 

Reporting 3 

Representatives 9 

Responsibility 1 4 8 11 13 14

Rules 3 15 

      Protection 2 

      Reasons for 1 4 5 7 

      Restriction 2 

Opinions 1 9 11 

Skill and/or  
Concept 

Lesson Number 

Science 7 11 

Singing 4 8 

Speaking 4 

Survey 12 

Syllables 10 

Taxes 13 

Vocabulary 2 4 8 10 13

Voting 7 9 

Violations 15 

Writing 

   Creative 3 7 

    Letter 9 

Segregation 16 



 1 

 

Activities 

The second grade edition of Life, Liberty, Law presents a series 
of activities that point out the characteristics of good rules. Ask the 
students if they can name those characteristics. Suggested prompts 
are: 

• Rules must be fair. 
• Rules must be clear. 
• Rules must be possible to follow. 
• Rules must be enforceable. 

Prompts: As you state each rule below, ask students if it is a good 
rule; why or why not? The answer to why not leads to the character‐
istics above.   

• Those students who have middle names that start with “L” can 
go out to recess each day; no one else can. (Rules must be fair.) 

• Always go in and go out in the kind of line the teacher likes ex‐
cept when the weather isn't very nice. (Rules must be clear.) 

• Wait until the teacher takes your papers home, then put your 
name on each one. (Rules must be possible to follow.) 

• Students may not walk faster than one mile per hour. (Rules 
must be enforceable.) 

Have the students suggest rules for their third‐grade classroom. Tell 
them to choose the most important rules in order to keep the list 
short and simple. The students should give the reasons for each rule. 
As each one is suggested, ask what would happen if that rule weren't 

followed or didn't exist. List the suggested rules for all to see. 

Have the students compare each rule to the criteria listed above. Be sure everyone agrees they have a 
list of good rules. Then find a permanent place in the classroom to display the list. 

It is recommended that you try to use only the rules the students suggest. If you think other rules are 

 
 
 
 

 
 
 
 
 
 

 
 
 

Start The School Year 

Learner Results 
Students will establish a set of classroom rules that meet the criteria for good rules. 
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needed, wait until that need arises and create the rule together. The students will then understand 
the purpose. However, if you have a can't‐live‐without rule that hasn't been mentioned, present it to 
the class. Ask for the students' opinions, or explain the reason(s) for that rule. Or, if you choose not 
to give a reason, present the word arbitrary as a vocabulary word. (Simplified definition: decided by 
the person in charge; decided by one's will — no reason must be given.) Then explain sometimes peo‐
ple in charge, or in authority, make arbitrary decisions. In this case, you are in charge, and thus you 
have the privilege of making this particular arbitrary decision. 

When students take part in the reasoning and decision‐making processes, they are much more apt to 
respect the rules that govern their lives, even to take pride in them, than to feel restricted or resent‐
ful. 
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Activities 

If previous grade levels have used the Life, Liberty, Law series, 
then students have participated in activities to show that rules are 
necessary and rules are made for a reason. Ask what the word free‐
dom means (in simple terms: being free, not being stopped from par‐
ticular actions, given the right to do something). Explain that rules 
sometimes restrict, or limit, a person's freedom or rights. Use as an 
example the rule, “We must be quiet in the library.” Susan is looking 
at some picture books. She feels really happy. She feels like whistling 
or singing, but she can't because of the rule. The rule restricts her 
right to whistle or sing. 

Meanwhile, John is using the library's encyclopedia to do a report for 
school. The encyclopedia is hard to understand; he needs to concen‐
trate. The rule protects his right to have a quiet place to read and 
study. 

Ask the students if they think this is fair. Why should John's right be 
protected and Susan's restricted? Be sure the discussion includes the 
following points: 

• What are the main purposes of a library? 
To loan books 
To provide a quiet place for study or concentration 

• Susan is not being denied the right to ever whistle or sing. There 
are other places appropriate for that expression, such as outside, 
on a playground, or in her room. 

Present the following rules and discuss the reason for the rules. Discuss if the rule is restrictive, pro‐
tective, or fair. 

 

 
 
 
 

 
 
 
 
 
 

 
 
 
 

 

Restrict vs Protect 

Learner Results 
Students will identify the persons, things, or rights that are restricted and protected by a given set of 
rules. 
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1. No running in the halls. 
a) Restricts a person's right to run. 
b) Protects other people in the building who might be run into or knocked down, or who are trying 

to work and should not be distracted. 
c) The safety of all people is more important than the right of one person to run. The school's pur‐

pose is for learning; distractions infringe upon the rights of all who need to learn. There are 
other places where a person can exercise the right to run. 

2. Go to bed early on school nights. 
a) Restricts the child who wants to stay up later. 
b) Protects the same child, who might otherwise be too tired to get up in the morning or to do 

good schoolwork, or who might even become ill from lack of rest. 
c) Staying up later provides pleasure for the child. However, the rule for bedtime protects the 

child's health and welfare, which are more important. 

3. Dogs must be kept inside a home or fence or on a leash. 
a) Restricts the dog, and the dog's owner — who wants the right to let the dog roam. 
b) Protects people's yards and trash deposits from messes. Protects passers‐by from being bitten. 

Protects the dog from being run over or lost. 
c) More people are protected than restricted, and the pet itself is protected. 

 
 

 

 

 

 

 

 

 

Optional Activity 

Students choose a particular rule to illustrate. On one half of the paper they show restrictions of the 
rule; on the other they show protections.  
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Activities 

Lead a discussion for students to define custom.

A custom is a special way a group of people does something. The peo‐
ple have done it this way for a long period of time. (An act does not 
become a custom the first few times it is done.) 

Ask the students if they can name an example of a custom. If they 
have difficulty, give this hint: Thanksgiving is a national holiday. 
Can you think of any customs associated with Thanksgiving? 

Ask students to talk with their parents, grandparents, or other rela‐
tives to identify their own cultural backgrounds and any associated 
customs. Students could illustrate one or more of these customs and 
then explain them while they share their pictures with the rest of the 
class. 

Explain to students the difference between a custom and a rule. 

A rule is made for a reason. There are consequences when it 
isn't followed: someone's rights may be infringed upon, or there 
may be a punishment. The rule is made by the people in charge of a 
particular place or group.  Example: 

 

 

 
 
 
 

 
 
 
 
 

 
 
 
 
 
 

Customs, Rules, Laws 

Learner Results 
Students will distinguish among customs, rules, and laws. 
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The reason: No snowball may be thrown at school. Before 
this was a rule, some students were injured by 
snowballs. 

Consequences: If you break the rule, someone could be injured 
again; you are infringing on the rights of stu‐
dents to be safe.  There is a punishment — you 
could be sent home (suspended). 

Who made the 
rule? 

The person(s) in charge of the school (principal, 
teachers). 
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A custom is just a usual way of doing something. No one says you must do it; no one's rights are 
hurt if you don't. Refer to the example of Thanksgiving again. If one family decides they would rather 
have ham than turkey for Thanksgiving dinner, they certainly may. It is not a rule to have turkey; they 
are not disturbing the rights of other people if they serve something different. 

Have the class list familiar customs. Then divide students into small groups to brainstorm new 
or different ways to do each of these things. They might illustrate some of their suggestions, or just 
report them back to the rest of the class. 

As a contrast, have them list or illustrate a few familiar rules. They might illustrate what would hap‐
pen if people tried to do these things differently (not obey the rule). 

When students can state the difference between a custom and a rule, proceed to a comparison of 
rule and law. Lead the discussion to include the following: 

Laws are actually special kinds of rules. They are like rules in that: 
• They are made for a reason. 
• They protect people as well as restrict. 
• There are consequences when they aren’t followed — someone’s rights might be infringed upon; 

there may be a punishment. 

Laws are different in that: 
• They apply to everyone, everywhere, not just the groups in a particular place (like home or 

school). 
• They are made by our government, rather than by someone in charge of a particular place. (Do 

not try to distinguish levels or branches of government at this time.) 
• They are enforced by our police (sheriff, highway patrol) rather than by the people who made 

up the laws. 

Compare the rule about not throwing snowballs to a law about stealing: 
Rule: No snowballs may be thrown at school. 
Law (example): You may not take things from a store without paying for them. 

• The above examples are alike because:  They are made for a reason. 
Rule: So students will not be injured. 
Law: So store owners will not lose money because of theft. 

 
• They protect people as well as restrict. 

Rule: Students are protected from injury; those who want to throw snowballs are restricted. 
Law: The store owner and employees are protected; a person who wants something and 
doesn't want to pay for it is restricted. 

• There are consequences when they aren't followed — someone's rights might be infringed up‐
on; there may be a punishment. 
Rule: Infringes on student's rights to safety; punishment is suspension. 
Law:  Infringes on the rights of everyone who works in a store and lots of other people as 
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well. If no one had to pay for merchandise, stores would have to close, and employees 
would lose their jobs. People would fight over merchandise because everyone would want 
all the things that didn't have to be paid for, etc. (Punishment: jail or prison.) 

They apply to different people.
Rule: The rule applies only to people at school. It doesn't restrict you from throwing snow‐
balls at home or other places. It doesn't apply to people who are not at school. 
Law: But the law applies to everyone, everywhere, not just particular groups in a particular 
place.  

• They are made by different people. 
Rule: The rule was made by the people in charge at school.  
Law: The law was made by our government. 

• They are enforced by different people. 
Rule: The rule is enforced by the same people who made up the rule — the principal/
teachers. 
Law: The law is enforced by our police or sheriff. 

Make a copy of  for each student who will do the activity. Have the students decide if 
each sentence describes a custom, a rule, or a law. They should write C, R, or L in each blank. 

After students have completed this worksheet, have them turn their papers over and write two or 
three sentences of their own that might be identified as a custom, rule, or law. Students can ex‐
change papers, fill in the answers, then check and discuss their answers together. 

 
After everyone is finished, discuss the worksheet so students understand the correct answers. If nec‐
essary, refer to the definitions and differences explained in the previous activities. 

 
Answers for Which Is It? 

 

Copy the following for student use:  Which Is It?  

1 2 3 4 5 6 7 8 9 10 11 12 

C R L L R R O O L L C L 
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Activities 

The Mayor's Mistake is a play that illustrates the need for laws. There 
are twenty members in the cast. If you have fewer than twenty stu‐
dents in your class, some students can play more than one part. If 
you have more than twenty students, some can make props, serve as 
stage managers, or serve as extras. 

Copy The Mayor’s Mistake along with “Freedomtown Gave Up 
Their Laws,” for each child. (If you wish, have students decorate co‐
vers, punch holes, and put the pages together as a book.) Most teach‐
ers will probably want their students to read the play, but those with 
more capable students may want them to memorize their lines. The 
play can be done just within the class, or you can invite parents, 
school personnel, and/or other classes to be the audience. You might 
even wish to present the play for a PTO meeting or school open 
house. 

Each student could be asked to dress or improvise a costume appro‐
priate for the role being played. The number and elaboration of props 
is, of course, optional. You can do without props completely if stu‐
dents just pretend to have items described. If you do wish to use 
props, let the students read the play and decide for themselves what 
they need, how to make, or where to find, the items. 

At the end of the play is a song, “Freedomtown Gave Up Their Laws,” 
for the whole class to sing. The words are set to the tune of “Old 
McDonald,” so it shouldn't be too difficult to teach. However, if music 
is not your strong suit, perhaps you could ask for assistance from a 
music teacher or a musically inclined colleague. 

If necessary, the teacher may wish to read the play to the class first, 
so students will understand the story before working with vocabulary 
words. There are five short scenes in the play. Before performing the 
play, have the class read the play aloud, stopping at the end of each 

 
 
 

 
 
 
 
 
 
 
 
 

 
 
 

Why We Need Laws 

Learner Results 
Students will read and perform a play to dramatize the need for laws. 
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scene to discuss the concepts involved. These include the law‐related concepts of authority, freedom, 
responsibility, equality, justice, property, and privacy. (The reading and discussions could be divided 
into several days' activities.) Suggestions for discussion include the following: 

Scene 1:  Discussion Concepts 
• The police chief and mayor have positions of authority; they make decisions that affect the entire 

community. 

Scene 2:  Discussion Concepts 
• Freedom of choice: To go to school, to teach particular subjects, to accept only certain students, to 

speed or stop at a stop sign, to pay taxes.  Do (should) responsibilities enter freedom of choice? 
• Equality, justice:  Does child 2 have equal opportunity for schooling?  Is color of hair a just, or fair, 

reason for being excluded? 
• Authority:  Teachers and principal who made those decisions.  Lack of authority:  no police force. 

Scene 3:  Discussion Concepts 
• Responsibility:  Of all those involved with consumer products — safety, false advertising, and so 

forth. 
• Property:  The child owns the bicycle and has the right to keep it. 
• Equality:  Does being bigger give one the right to bully others? (In this case, the bully took the bi‐

cycle.) 
• Authority:  The child's mother has the authority to make decisions involving the child's welfare. 

Does this include authority over the big boy who took the bike? 

Scene 4:  Discussion Concepts 
• Additional examples of freedom/responsibility. 
• Privacy:  What does this word mean? Should one have the right to privacy in one's own home? 

Why or why not? 
• Authority:  How did the mayor get to be in a position of authority? (elected by the 

people) Do the people have authority? Can they do something about the mayor? 

Scene 5:  Discussion Concepts 
• Without laws, did the people really have freedom? 

 
If you wish, make copies of Puzzles and Puzzle A or Puzzle B for students to practice the vocabu‐

lary words. More advanced students can do the puzzles independently; others may need to work on 
them in pairs or groups. The last puzzle is a word search, and two versions (short and long) have 
been provided for you. They are on separate pages so you can choose the one appropriate for your 
students. 

The answers for Puzzles are: 
1. responsibility 
2. freedom, free 
3. authority 
4. property (B), equality (C), privacy (A) 
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Answer key for word searches: 

 
 
 
 
 
 
 
 
 
*Source:  The Mayor’s Mistake by Carol Roach 
 
Copy the following for student use: The Mayor’s Mistake, “Freedomtown Gave Up Their Laws” Puzzles 

(two pages), Puzzle A, Puzzle B 
 
 

 

 
 

 

 

 

























Puzzle A 

5. Have you ever been blamed for something you didn't do?

Have you ever been given a punishment that was not fair?

Have you ever broken a rule without getting caught?

When we try to find out the truth, and take care of the matter in a fair 

way, we are looking for justice.

Find and circle these words: TRUTH FAIR JUSTICE. 

A L Q R C V Z K S L 

F F T J U S T I C E 

0 A R R P B C M V T 

HI B U UA WE F E 

R R Q X N T G O R X 

I DL E OA HE HT 
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Activities 

Give copies of Part , Part , and Part  to the students. Give 
them construction paper and yarn or brass fasteners to make all of 
the pages into a book to keep. The students could also make addi‐
tional illustrations to include in their books. Save the books. 

Suggest to the students that we all learn and follow rules in many 
different places. Ask them if rules are ever changed. If they say yes, 
ask them why rules are changed and to give some examples. If they 
are unable to answer or are uncertain, present this example: 

• How many of you have a particular time to go to bed? 
• Has that bedtime always been the same, or is it later now 

than when you were little?  
• Do you think it will be later when you are older? Why? 

Have them read Part  and decide if they think Phillip’s class made a 
good set of rules. 

Instruct students to go back through Part  , as a review, and circle 
all of the compound words. They are: 

Have students read Part .  You may select a skill the students 
need to practice, such as identifying nouns or verbs, words with 
suffixes, proper nouns, and so forth. Instruct the students to use Part 
2 to circle the words appropriate to the chosen skill. (A combination 
of skills can be practiced by having students circle one kind of word 
and underline another, or use different colors for marking words.) 
 
 

Changes 

Learner Results 
Students will analyze situations to determine why rules sometimes change and will identify rule 
changes that occur in their lives. They will work cooperatively to change rules of familiar games they 
will play. Students will practice various language arts skills to include main idea, compound words, 
reading comprehension, parts of speech. 

5 

 
copies of Part , Part , 
and Part  
paper and pencils 
construction paper 
yarn or brass fasteners 

Resources 

 

class discussion, critical 
thinking, decision  
making, diversity, 

equality, fairness, need 
for rules, reasoning, 

reading, rule  
characteristics 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
D2.Civ.12.3‐5 

Standard Reference 

classmates poster board restroom without goldfish sunflower 

  playground playtime birthdays popcorn   

football railroads everyone understood classroom anything 



 26 

 

Tell the students to read the final part of this story (Part ), and to choose the best title (for the 
whole story) from those given at the end. Of the four titles suggested, Phillip Starts Third Grade is the 
most appropriate title for this story. If you wish, ask the students if they can think of other appropriate 
titles. 

Ask students to look at Part  again. They should read the rules Phillip's class started with, and de‐
cide if any changes should be made. Tell them to pretend they are in Phillip's class and reflect on the 
events that occur in Parts , , and . What do they think needs to be changed? Have students mark on 
their papers the rules they think need to change. 

Discuss their ideas together. Why were these changes necessary? How can or should these changes be 
made? Discussion might include the following: 

• A rule might need to be added to protect the displays and the personal items in them. 
• The rule about opening and closing windows should be eliminated now that they have air condi‐

tioning. 
• Phillip's class needs a means of solving the problems about the drinking fountain and class 

starting late. What do the students suggest? 
• What do they suggest doing about the aquarium? Should they get a new fish? If so, how will 

they pay for it; who will select it, etc.? Should the aquarium be left running and empty? Should 
it be put away? (If so, the rule about feeding the goldfish needs to be eliminated.) 

• Now that more balls and other equipment are available, is one person able to distribute these 
items, or should two or more be assigned at a time? What happens at noon recess? What if one 
class takes all of the items? 

• What can they do about the restroom problem? 
• Was it fair that Francine provided all of the supplies for the popcorn party? How should this be 

handled in the future? 

Have each student identify a rule in his/her life that has changed or one that is likely to change in 
the future. (If you used the example about bedtime at the beginning of this lesson, students should se‐
lect a different rule than that one.) The one students identify could be a rule at home, one at school, in 
an organization, or any situation that directly affects the student. Have students fold a paper in half 
and then open it. 

On one half they write and/or illustrate the original rule; on the second half, the changed rule. They 
should write one or more sentences telling why the rule changed, or should change in the future. 

Help the class make a list of games and activities frequently used for recess or physical education. 
Discuss the fact that not all students like the same games. Suggest they might like some of the games 
better if they could change the rules. Divide the class into groups, assign a game to each, and have the 
groups make up one or more new rule(s) for their games. Review the characteristics of a good rule 
(clearly stated, possible to follow, fair, and enforceable). Tell the students their new rules can't be ac‐
cepted until they fit these characteristics. 

During the next several weeks, play the games to try out the new rules. Start out by discussing the 
proposed changes. Ask the class to determine if they fit the characteristics of a good rule. Does every‐
one understand the new rule? Is it fair; does it give everyone an equal opportunity to play? (This does 
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not mean everyone will play with equal skill. It simply means not to leave some children out, or to re‐
quire too difficult a skill.) Then try the game, using the new rule(s). Afterward, discuss the results. 
Did the new rule(s) present any problems? If so, can they be worked out? How many preferred the 
new version to the old? You may find they will want to keep the new rule(s) permanently! 

If the students have difficulty thinking of changes for rules, give hints or suggest one change yourself 
to get them started. An example follows. 

 (one traditional version): Establish two goal lines approximately sixty yards apart, or 
the width of the play area. One child is chosen to be Mr. Fox, and stands in the center of the 
play area. All other students stand on goal line A. They call out, “What time is it, Mr. Fox?” Mr. 
Fox answers any time he chooses (one o'clock, three o'clock). The students continue asking and 
receiving answers until the fox replies, Midnight. At that signal, all students try to run to goal 
line B, and the fox tags as many runners as possible. All students who are tagged must help the 
fox tag students on the next run. Continue until there is only one, or several (decide ahead of 
time) students left to be tagged. The first child tagged is the next Mr. Fox. 

Possible changes: 
• Play until there is only one child left. That child becomes the next Mr. Fox. 
• Choose more than one time for a running signal, such as midnight and noon. 
• Instead of running, all students (including the fox) must skip or hop. 
• Instead of remaining on goal line A, students can take one giant step (or gradually creep) to‐

ward Mr. Fox with each time that is called. They can't run, or go past Mr. Fox, until Midnight. 
• Allow Mr. Fox to choose one or more helpers before the game begins. 
• Make students run in pairs, holding hands.  (Two foxes must hold hands too.)  If either child in 

a pair is tagged, both are caught.  If the students let go of hands, they are caught.  If the foxes 
let go of hands, the tag doesn't count. 

 
 
Copy the following for student use:  Part , Part , and Part  
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Activities 

Remind the students of the story about Phillip and his third grade 
class’s rules taught in the previous lesson, Changes. Ask the stu‐

dents to tell you why the class couldn't just use their original list all 
year long. They may give you specific answers, such as, they couldn't 
feed the goldfish because the goldfish died. Lead the discussion until 
the students can generalize that changes are constantly taking place 
around us; therefore, rules must be adjusted to keep up with the 
changes. Some rules are no longer necessary and should be deleted. 
Some rules are still necessary, but need to be changed just a little bit. 
Sometimes new rules need to be added. 

Explain to the students that the same thing is true of laws. Laws are 
written for specific reasons, to solve problems. But our world is con‐
stantly changing. Sometimes the original reasons or problems no 
longer exist, or have changed also. Then old laws need to be deleted 
or changed, and new laws added. 

Display or make a copy of There Once Was a Law for each child. 
Explain to the students that even though the laws may no longer exist, 
each of these statements was a law at one time in one or more of our 
states. Some of them still are on the books but are considered 
dormant and are ineffective.  Please consider  http://
www.loonylaws.com/ as a source if you are interested in providing 
more examples.  

Use any or all of the statements. Have the students infer the reasons 
for those laws being made. (What problem might have existed that 
this law would help solve?) Then ask if they think each one should 
now be eliminated, or if it should be changed in some way, and if so — 
how? 

 

 
 
 
 
 

 
 
 
 
 

 
 
 
 
 

Changing Laws 

Note:  It is recommended the previous lesson, Changes, be taught before using this lesson. 

Learner Results 
Students will explain or infer reasons that laws change. 
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Tell the students to think of some present‐day laws that might need to be changed or might be obsolete 
by the time they are adults (or even further into the future). They should think about what might hap‐
pen to cause the changes. Have them fold a piece of paper in half and then open it. On one half they 
should write and/or illustrate the law as it is now; on the other half they write and/or illustrate how 
things would be different in the future, and how they think the law would be affected. Allow students 
to share their pictures and explanations. 

Copy the following for student use:  There Once Was a Law 
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Activities 

Tell the students the first time human beings landed and actu‐
ally walked on the moon was July 20, 1969. For a long time, only 
people who were career astronauts could go to the moon. Now other 
people are being given that opportunity, too. Ask them to imagine 
what it might be like if someday spaceships were as common as air‐
planes, and anyone could buy a ticket and go to the moon. Families 
could even go there for their summer vacations. Suggest that this 
might cause us to need some new laws. Ask each child (or divide 
them into groups) to write five to ten new laws that might be need‐
ed. Remind them that there must be a reason for every law so they 
should also explain the reasons for the laws they make up. The as‐
signment could be simply to list the laws and reasons, or to write a 
creative story based on the laws and reasons. Collect the papers and 
do a skimming check to be sure proposals are logical and students 
understand the concepts. 

On a subsequent day, let the students share the laws they have 
written. Suggest that these ideas be consolidated into one list the 
class can agree on. Each student who wants his or her law(s) to be 
included in the list should tell the rest of the class the justification 
for inclusion. The teacher has the option at this point of keeping the 
activity strictly imaginative, incorporating research and facts, or 
doing a combination of the two. For example, if one student sug‐
gests a speed limit for spaceships, the students could accept any im‐
aginative speed suggested, or they could do some research to find 
out how fast spaceships really do travel. If another student suggests 
laws having to do with building codes, students could research the 
make‐up of the moon's surface and whether it would be possible to 

erect buildings. For a combination of the two, students could research the speed question, but use 
their imaginations for the second question, imagining that scientists have already started putting 
buildings on the moon's surface. 

 
 
 
 

 
 
 
 
 
 
 

 
 
 
 

Moon Laws 

Learner Results 
Students will demonstrate the need for laws by creating and justifying an imaginary set of laws. 
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After the students have presented their laws and the reasons for them, let the class vote on their final 
list. The vote can be taken by a show of hands, or by written ballot. 

For the ballot, the teacher could make copies of the suggested laws and let the students mark an X in 
each box, or one list could be displayed for all students to see and the students could simply write the 
numbers of their choices. 
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Activities 

Lead students in a discussion about the meaning of liberty. (It is a 
synonym of freedom — freedom from slavery, imprisonment, re‐
straint. It means having privileges instead of being limited or con‐
trolled.) Help students think of some examples of liberties we enjoy, 
such as, our families can choose where we want to live and what kind 
of work we want to do. (In some countries, the government decides 
these things.) We can travel from one place to another (restricted in 
many countries). We can make choices about our recreation, our reli‐
gion, and so forth.   

Tell students there are two words that are partners with liberty. One 
is equality, which means that everyone is treated the same; everyone 
has the same rights or the same liberties. If your class participated in 
the play found in Lesson 4, The Mayor’s Mistake, you can give the ex‐
ample of the principal who wasn't going to allow a child to attend 
school because he didn't like the color of the child's hair. Explain that 
this is an example of not having equality. In real life, we have laws 
that protect us from being treated unfairly, as that child was. 

The second word that is a partner of liberty is responsibility. Each of 
us has the responsibility to follow the rules and laws; if we do not, we 
may lose our liberties. Again, help students think of examples. Here 
are some that might get them started: If you do not act responsibly 
when you use the computer, you lose the privilege (synonym for liber‐
ty) of using it. If you do not follow the rules of the sport, you can be 
kicked out of a game or even off the team (lose the privilege, or liber‐

ty, of playing on a team). A person who breaks a law, such as stealing something, could go to jail, and 
thus lose the liberty of going where he wants or doing what he wants. 

Choose any of the following activities for students to do, or offer the choices and allow students to 
make their own selection. 

 
 
 

 
 
 
 
 
 

 
 
 
 
 

Liberty 

Learner Results 

Students will, through an assigned or self‐selected project, demonstrate the meaning of liberty and its 
relationship to equality and responsibility. They will sing and interpret a song about liberty. 
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• Work with a partner or a group to create and perform a skit that demonstrates liberty, equality, 
and responsibility. 

• Interview: 1) a child who is not a classmate, 2) a teenager, and 3) an adult; ask each to name a 
liberty (or privilege) s/he enjoys and to explain the accompanying responsibilities. Prepare a 
written report and/or a graphic to share your findings with the rest of the class. 

• Find the word liberty in a story, song, or poem. Interpret its meaning in that context and pre‐
pare a graphic to share your interpretation with classmates. 

Teach the song, “Liberty”* included within this lesson to the students, or ask the music teacher to 
teach it. Ask students to interpret the lyrics; this could be done through class discussion or each stu‐
dent could write or illustrate his/her interpretation. Most of the lines are self‐explanatory, with the 
possible exception of the “Y” line: “We'll yet work to keep us free.” According to Webster, one defini‐
tion for yet is: any time up till now, or further; eventually; permanently. So, this line of the lyrics 
should be interpreted to mean: We'll keep on working, or will permanently work, to keep us free. 

Sing the song periodically throughout the year. You might want to record the class singing this song 
and have it playing outside the classroom during parent‐teacher conferences.  

 

* Source: Roach 

 

Copy the following for student use: “Liberty” 

 

 

 

 

Optional Activity 

Liberty is in the last line of the Pledge of Allegiance. Discuss with students what a pledge is, and the 
meaning of liberty in this context. 





 42 

 

Activities 

This activity may be done in one day, or you may choose to separate it 
into two or more days' time. 

Divide the class into three groups.  
• Group 1 should have two to four students, depending upon total 

class size.  
• Group 2 should be a medium-size group. 
• Group 3 should be the largest group. 

Tell the students you want them to choose a book for you to read 
to the class. Explain that every person in each group must suggest a 
book and tell why that particular book would be a good choice. Then 
each group must decide on one title. As soon as they agree, one per-
son from the group should come tell you the name of the book they 
have chosen. 

Do one of the following three things, depending on the group that fin-
ishes first. 

• Probably Group 1 will come up with their choice first. If so, tell 
the rest of the students it is time to stop their meetings now, 
and you need their decisions. This should bring protests from 
the larger groups. Ask what is wrong. They will probably say 
they haven't had enough time, to which you reply that Group 1 
is finished, so surely there has been enough time. They will un-
doubtedly point out that the larger groups take longer because 
there are more people to voice their opinions and more sugges-
tions to consider. 

• If Group 2 is the first to finish, this is also a desirable outcome. 
As soon as they give you their suggested title, tell the other two 
groups it is time to stop and you need their decisions. If they 
protest that they aren't ready, lead a discussion to determine  

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Making Decisions  
For A Group 

Learner Results 

Students will demonstrate how a representative democracy functions. They will name the representa-
tives of their local governing body. Students will read and interpret a table of information. Students 
will form their own opinions on community issues and compare their preferences to the votes of local 
government representatives. Students will work in teams and will choose representatives from within 
their teams to demonstrate specific physical education skills. 
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why Group 2 was able to reach a decision and the other two were not. They have trouble think-
ing of a title, so they need more people to give suggestions. Again, the larger group will have the 
obvious reason that there are more people to voice their opinions and more suggestions to con-
sider. Point out probable reasons for the group of two to take so long: 
Neither one will give in to the other person's choice, so they're making no progress.  
They need at least one more person to support one choice, to form a majority opinion. 

• Although it is very unlikely, it is possible that Group 3 will finish first. If so, stop the other two 
groups and discuss how this could have happened. Perhaps they didn't actually follow the di-
rections of having each person suggest a book. Or, someone may have suggested a book they all 
liked, so everyone in the group said the same title and they finished quickly. If this is the case, 
point out that this group actually relied on one person to represent them all. 

Discuss the fact that it took (or usually takes) larger groups longer to make decisions because of hav-
ing to give everyone a chance to voice an opinion. Tell the students that this situation is much like 
what a community faces when decisions must be made that involve all of the people of the community. 
If, every time an issue came up, every person in the community had to speak his or her opinion, it 
would take forever to make just one decision. Most communities have lots of decisions to make each 
year, so they can't afford to spend that much time on them. 

For this reason, we choose people to represent us. Ask, “If you were to choose a person to represent 
(or speak for) all of you, what would you want that person to be like?” Continue discussion until 
they've named numerous leadership characteristics such as fair, convincing, a good decision-maker, a 
good listener or speaker, etc. Then explain that in a community, we vote for someone we think will be 
a good leader, and who will think very much the way we do, or at least will carefully consider our 
points of view. The people we elect then meet together, express their opinions (which hopefully are 
similar to the opinions of most of the people who voted for them) and then make the decisions. This 
kind of government is known as a representative democracy. Tell the students we will use this ap-
proach to finally decide on a book for you to read. 

Have each student privately write down the book title he/she most wants at this point, and turn it 
in to you. Combine their suggestions to make one list. 

Divide the class into three new groups, this time making each group as equal in number as possible. 
Have each group select one person to represent them. The rest of the people in the group should tell 
their representative things about the kinds of books they like or do not like. For example, they may say 
they don't like scary stories; they do like books that are also movies; they like books from a series, and 
so forth. Give the groups sufficient time to talk, then ask the three representatives to sit in front of the 
class, and the rest of the students to sit at their own desks. 

Present the list of book titles to the representatives. Tell them they should look over the list and note 
various books they think their groups would approve. Next, they discuss their choices, try to convince 
one another, and finally find some means of narrowing the choices to one. 

It's possible that the three people will agree on one title fairly quickly. If not, after they have eliminat-
ed some of the suggestions, let them meet with their groups once again, to get the opinions of the 
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group members about the remaining choices. Then bring them back to make a final decision. Set a time 
limit so as not to lose the attention of the rest of the class. If the representatives are not able to reach 
an agreement, they should choose an arbitrary means of deciding (such as drawing from a hat). How-
ever, be sure they decide how to settle the problem. 

Discuss with your students the type of local government you have in your community. You may 
have only a county commission or you may also have a city council/commission. Explain that the peo-
ple who serve on these commissions represent all of us and make decisions that affect our community. 
Assign the students the task of finding out who these people are. If you can get pictures of these repre-
sentatives, put them on a bulletin board and match names to faces. Practice naming or identifying 
them each day until students can name them independently. 

Have students write letters to the members. These might be friendly letters in which students intro-
duce themselves and ask the members’ questions that would help them become acquainted. An alterna-
tive is to check the agendas of council/commission meetings. When you see a topic students could un-
derstand, discuss the issue and then have students write to the members to express their opinions. 

Make copies of Commission Meeting for all students who will do the activity. Depending on the abili-
ties of your students and whether they have had experience reading tables of information, you can as-
sign the sheet to be completed independently, allow students to work with partners or in groups, or do 
the page together. 

Discuss the four issues that were voted on at the commission meeting. Ask students to make inferences 
about the results of the votes (i.e., Why do you suppose all of the commissioners voted for the new 
swimming pool? What might be the reason(s) that Adams and Little voted against repairing the road?) 

Answers for Commission Meeting are: 

 
 

The Representative Game: Before going to the gym or playground, review the word repre-
sentative (used as both a noun and adjective). Tell the students that when we elect our representa-
tives, we consider the talents and qualifications of the candidates. For example, when we vote for 
someone to represent us on our school board, we look for a person who knows something about school 
programs. When we vote for a city commissioner, we want someone who is aware of what our city al-

1a. For: 3 Against: 2 
1b. For: 2 Against: 3 
2a. 11   
2b. 9   
2c. >    
3a. 3   
3b. 9   
4. Adams   
5a. Building Swimming Pool 
5b. Hiring City Assistant Manager 
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ready has or needs, and who understands the many procedures involved in a city project. Community 
representatives usually have to do a great amount of reading, and work with budgets and tax moneys, 
so we would not want to elect someone who had never learned to read or work with numbers. 

Divide the class into teams of three to five children. Tell them you will give them a list of activities 
(or relays) to do. The list should include one more activity than the number of students on a team. The 
team members consider the list, then choose one person for each activity, to represent their team. 
Each team member must do at least one activity, and one child will do two. (Including the extra activi-
ty helps them really give consideration to who will do what.) Together the team members decide who 
would be best at each activity, to be the best representative for their team. Points are assigned for the 
results of each activity. The team with the most points at the end of the time period is the winning 
team. 

Numerous activities are suggested for you here, or you may list others you think the students would 
enjoy. The important thing is to select a variety in terms of type or degree of skill needed so students 
really have to do some thinking about who should do what — who is the best representative for each 
one. 

• long jump 
• running 
• basketball free-throw 
• jump-rope tug (A one-on-one tug of war. Representatives from two teams each take one end of 

a short jump-rope and attempt to pull the other person across a center line. The activity should 
be done numerous times so that each team competes with all other teams. The winner of each 
contest gets one point for the team.) 

• pull-ups 
• hopping race 
• frisbee throw 
• book balance (Students walk with a book on their heads. Points are awarded by who walks the 

farthest, next-farthest, and so forth before losing the book.) 
• rope climb 
• bean bag or horseshoe toss (Points are assigned according to how close to a target the tossed 

object lands.) 
• jump rope (Who can jump the most times without a miss?) 
• target bounce (Bounce a ball into a target such as a wastebasket or box. Each representative 

scores one point for the team if successful.) 
• ball roll (Roll a softball toward a particular target. The ball coming closest to the target scores 

the most points.) 
• basketball throw and catch (Stand behind a line, throw the ball into the air, run forward and 

catch it. Mark the spot where it is caught. The ball must be caught to score any points; points 
are awarded according to how far the catch is from the line.) 

• kicking (Kick a ball either for distance — farthest point, or accuracy — closest to a target.) 
• block-stacking (If building blocks are available, see who can make the tallest stack that will 

stand without falling. Ask the kindergarten teacher if you don't have any blocks.) 
• shoe-tying (Team member must untie and retie both shoes on the feet of another classmate. 

Bows must be tight enough to “hold.” Points are awarded according to who's done first, second, 



 46 

 

etc.) 
• hula-hoop (If hoops are available, see who can keep one going for the longest period of time.) 

 

This activity is fairly challenging; it could be done with the whole class, or you might prefer it as 
an enrichment activity for students who need some additional challenges. 

Ask the students to look for news articles, either in a newspaper or online, about a council/
commission meeting, and bring a copy of the article to school.  (You can discuss the regular meeting 
dates and remind them to check the papers on the following day.  Or, if you want them to become ac-
customed to scanning articles, just keep asking each day if anyone has found an article yet.) When the 
students do bring in their articles, find the issues that the representatives are voting for or against. 
Explain each issue in simpler terms that the students can understand. (Many issues may be too com-
plicated; if so, skip those issues and use only the simpler ones.) Lead a discussion about each issue. 
Then ask the students to think how they would have voted on each. 

Make a copy of Community Decisions for each issue discussed. Have students: 
• List the issue. You may need to help students choose the wording. 
• List how he/she will vote on the issue. 
• List the names of each representative and how he/she voted on the issue. 

The issues you discuss may already have been voted on in the community, or they may be issues still 
under discussion, that will be voted on later. Either way, students should find out the outcome, then 
mark their papers according to how each of the commissioners voted. 

Provide a folder, or construction paper for making a folder, for each student. If you wish, let the stu-
dents decorate them. Students then keep their Community Decisions papers in these folders. Find a 
place to store them so they won't be crumpled or lost. 

For a specified period of time — one or two months or even the remainder of the school year — repeat 
this process on a regular basis. At the end of the time period, have the students compare their own 
votes to each of the representative's. They might do this by listing the representatives' names on a 
piece of paper; then, beside each, they could tally the number of times their own votes agreed with 
the representative's, and the number of times they disagreed. When they are finished, ask them to 
consider whether they think each of these same people should be reelected at the end of the term of 
office. Have them justify their opinions. 
 
 
Copy the following for student use: Commission Meeting and Community Decisions  
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Activities 

Make copies of Work with Words for each student who will do 
the activity. Some students can do the worksheet independently; 
others may need help with directions or vocabulary words. 

Answers for section one of Work with Words: 

Answers for section two of Work with Words: 
1) Rules must be clear, fair, and possible to follow. 
2) Rules restrict us, but they also protect us. 
3) A custom is a special way a group of people does something. 
4) A law is a special kind of rule that everyone must follow. 
5) Laws are written to help us solve problems. 
6) Sometimes we change laws, to meet new needs. 
7) We elect people to represent us in our community. 
8) They make decisions for all of us. 

 
The worksheets titled Dictionary, Dictionary can help students 

practice a variety of dictionary skills, as well as review the meanings 
of various vocabulary words presented in previous lessons. Sugges‐
tions are given here for three different ways these worksheets might 
be used: 

• Copy Dictionary, Dictionary and ask students to use dictionar‐
ies to complete the pages independently. 

• Allow students to work in pairs. Each pair shares one set of  
worksheets and one dictionary. One student answers (a) and the other student answers (b). They 
should be sure they agree with each other's answers. 

 
 
 
 
 

 
 
 
 

 
 
 
 
 
 

Review Words 

Learner Results 
Students will use vocabulary words and explain concepts from previous lessons in this resource. 
They will determine the number of syllables in a given set of vocabulary words. They will apply dic‐
tionary skills. 
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• The teacher can give instructions orally and have students write answers on the board. Divide
the class into two teams. Be sure both teams use the same edition of dictionaries. Give the first
question (or direction) to a student on Team A; a student on Team B checks to see if the re‐
sponse is correct. Alternate responding and checking between the two teams.

Copy the following for student use: Work with Words and Dictionary, Dictionary 
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Activities 

Science is a subject area that lends itself well to law-related con-
cepts. Lessons that you are already teaching can include a few ques-
tions to encourage inquiry, critical thinking, and recognition of re-
sponsibility and authority. Listed below are common topics found in 
third grade science curriculums and questions or discussion sugges-
tions for each. Use the suggestions as presented or use them as exam-
ples to develop your own. 

• Animal life: 
What kinds of responsibilities do we have to animals? 

 pets 
 livestock 
 wildlife 

What rules or laws do we have regarding animals or our re-
sponsibilities to animals? 

Do you think any of these rules/laws needs to be changed? 
Why or why not? 

• Changing matter (solid, liquid, gas — physical or chemical 
changes): Here are some examples of changes in matter that 
might require rules or laws. How many others can you name? 
Make signs to tell people about the rule or law. 
A pond freezes in the winter and thaws in the spring. 
Ice and snow collect on the sidewalk. 
Factories burn waste products that turn to gases. 
Fire turns wood into ash. 
Untreated metal that is exposed to wet weather will rust. 
Gasoline with lead in it pollutes the air as it is converted to 

energy. 
When oxygen is heated it will explode. 

• Machines: 
Every home and business uses machines. Machines must be used responsibly for safety rea-

sons. Make a list of machines in your home and include safety rules associated with each. 

 
 
 

 
 
 
 
 
 
 
 
 

 
 
 

Science And The Law 

Learner Results 

Students will relate law-related concepts to their science curriculum. 

11 

 
none 

Resources 

 

authority, class  
discussion, critical 
thinking, decision  
making, diversity,  

expressing opinions,  
liberty, property,  

responsibility 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
D2.Civ.10.3-5 

Standard Reference 
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Check with various businesses and industries in your community. What rules do they have 
about using machines? 

What machines (simple and complex) are owned by your city or county rather than individu-
als? Who may use them? (Students will probably immediately think of road equipment. If nec-
essary, give hints until they also can name things such as playground equipment in a park.) 

 If you invented a new machine, you would probably like to have a patent for it. What is a pa-
tent? 

• Moon/space: 
Think about planets, the moon, and space.  Can you think of any scientific laws that enables 

those bodies to stay in orbit?    
What is meant by space pollution? Do you think it is, or will be, a problem? If so, what do you 

think should be done? 
Do you think it is important for our country to have a space program? Why or why not? How 

is our space program financed? 

• Weather, time, and seasons: 
What is the government's role concerning weather? (prediction, precautions, disaster relief, 

farm assistance, etc.) 
Our world operates on regular time zones that are set by law. Why do you think these laws 

were made? What would happen if each community set its own time standards? 
Do the changing seasons (and resulting weather changes) affect the daily lives of people in 

your community? How? What kinds of decisions must be made for a community because of 
weather? (road closings, school closings, flood control, etc.) Who makes these decisions? 

 

• Seeds and plants: 
What crop(s) does our state grow? What kinds of governmental decisions have affected our 

farmers and our crops? 
What does protest mean? How have some farmers protested various government decisions? 

Do we have any laws about protesting? 
Do we have any rules or laws about plants? Examples could include: 

 Keep off the grass.  
 Do not pick flowers.  
 Protect national parks and forests. 

Refer to the problems at the supermarket in The Mayor’s Mistake.  
 Food products must pass FDA standards.  
 There are regulations concerning use of chemicals, irrigation waters, etc. 

 It is illegal to grow some plants. 

• Energy: 
Our planet's energy sources may be used up unless conservation measures are taken. Whose 

responsibility is it to conserve energy? Name some ways that energy can be conserved. Are 
there laws about any of these conservation methods? 

We are continually looking for new sources of energy. What is the government's role in this 
search? 
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Activities 

Discuss the definition of population. Dictionary.com suggests this 
definition: “the total number of persons inhabiting a country, city or 
any district or area” (www.dictionary.com). Share with the students 
how the population of each city/town differs. Use a United States map 
and request students to physically pinpoint the city/town.  It is sug‐
gested to pinpoint at list seven to ten sites on the map from various 
areas of the country.  As you complete this task, begin a conversation 
of what makes the locations similar and what makes them different. 
Locating one city/town near an ocean, one near a river, and one close 
to a mountain range may help in the discussion of similarities and 
differences.  Then, introduce that population numbers do vary which 
also makes the cities/towns different for the reason of how the com‐
munity will look, what services they should have, and what opportu‐
nities the city/town provides for their citizens.   

To reinforce the definition of population and how this affects a 
particular city or town, the following may also be included in group 
activities: 
• Brainstorm and list similarities and differences between a commu‐

nity with a population of more than 100,000 and a community with 
a population of less than 5,000.  

• Use one or more resources to verify at least one of the similarities 
and at least one of the differences identified. (Suggestions: stu‐
dents can use print resources, electronic resources, interviews with 
people who do live or have lived in that size of community, or they 
could write to Chambers of Commerce to obtain specific infor‐
mation.) 

• Make a poster or an illustration of similarities and differences. 
Each group can share the completed poster(s) or illustration(s) 
with the rest of the class. Group members can explain the similari‐   
ties and differences they identified. They then tell which ones they 
verified and how they did so.  

 
 
 
 
 

 
 
 
 
 
 

 
 
 
 

Population Math 

Learner Results 
Students will define population, provide and verify examples of similarities and differences between 
cities/towns of different sizes, and locate them on a map. Students will also apply a math skill of the 
teacher's choice. 

12 

 
copies of four Popula‐
tions* 
pencils 
crayons 
posterboard 

Resources 

 

geography, ordering 
from least to greatest, 

place value, population, 
rounding 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
D2.Geo.6.3‐5 
Math.NBT.3.1 
ELA.L.3.4d 

Standard Reference 
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To expand on the definition of population and to reinforce the use of the numbering skills identi‐
fied below, have the students complete the Population worksheets.   
 
The numbering skills include:  
• Rounding,  
• Ordering,  
• Place value,  
• Greater than/less than and reading numbers. 

You may choose to have the whole class participate together in completing the first half of Population 
III to reinforce the understanding of a survey. Record each student’s opinion reminding them of how 
populations of communities also define what and how a community is made up.  Create a separate list 
to reinforce characteristics or things the student used to determine if it was a city or a town.  

 

* A United States census is reported every ten years. The state estimates change every two years be‐
tween decades.  

Copy the following for student use:  Populations I, II, III, IV 

 
 

 

Optional Activity 

To reinforce map skills, you may create a list of cities/towns listed within the worksheets by states 
and then have students use a state map to locate all the cities/towns within a particular state. 
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Activities 

Prepare a bulletin board space with the title: Tacks for Tax. Ask 
the students to define the two words: tacks and tax. Most third grade 
students are aware that we all pay taxes, but many of them do not 
know to whom they are paid. For example, some students have the 
misconception that when you buy an item in a store and pay a sales 
tax, that the tax money is a part of the store owner's profit. In defin‐
ing the word, point out that the money is paid to a government — lo‐
cal, state, or federal — but do not give reasons for why the money is 
paid. 

Tell the students you would like to take a vote. Ask how many of them 
would choose that we not pay taxes any longer. Ask for a show of 
hands and let them help you count and announce the number. Then 
ask, “What would be different in our lives if we didn't pay taxes?” One 
obvious answer they may give is that we would all have more money. 
Tell them there are other things that would be different too. For a 
homework assignment, suggest that students ask their parents or oth‐
er adults what the use is for tax moneys. 

Have available some drawing paper, old magazines, and scissors. 
When students arrive at school the next day, they should draw or cut 
out a picture of something paid by our tax money. Then they can use 
the colored tacks to put their pictures on the bulletin board. 

Take time later in the day to discuss what they've put on the bulletin 
board. If only a few things or services are represented, continue the 
activity for several days. Tell them there are many more things that 
should be on the bulletin board, and encourage them to find out what 
they are. You may need to give hints for particular places or services 
they might find. A list of suggestions is provided on the following 
page. Choose from, or add to the list those suggestions appropriate to 
your community. 

 

 
 
 

 
 
 
 
 
 

 
 
 
 
 

Tacks For Tax 

Learner Results 
Students will explain the need for taxes by identifying items or services supported by tax money. 

13 

 
lettering for bulletin 
board 
brightly‐colored tacks 
or map pins 
drawing paper 
crayons 
old magazines 
scissors 

Resources 

 

coloring, drawing,  
homonym, property,  
responsibility, taxes 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

 
D2.Eco.12.3‐5 

Standard Reference 
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Continue to add pictures each day until you've covered most of the services appropriate to your com‐
munity. (If the bulletin board becomes quite crowded and pictures overlap, this will only emphasize 
the many things our tax moneys provide.) Ask the students to imagine what life in our community 
would be like if all those things were missing. Then point out that this is what we would face if we did‐
n't pay taxes. 

Items or services paid for with tax money vary from one community to another. The following are tax‐
supported in some communities; not all of them may be tax‐supported in your community. 

 

 

 

• schools and all school services 
• library 
• museum 
• police department 
• fire department 
• civic auditorium or other public building 
• road and bridge building or repair 
• trash collection 
• snow removal 
• farm aid 
• grass cutting/weed control on public  

properties 
• water treatment and service 
• mail delivery 
• hospital 

• Christmas decorations for the town/city 
• recreational activities (golf, swimming pool, 

baseball diamonds, playground supervision, etc.) 
• some cemeteries 
• stipends or expense money for commissioners 
• salaries for governors, president, judges, all  

government employees 
• courthouse 
• aid for poor 
• disaster relief 
• public health department 
• animal control 
• airport 
• jail 
• parks 
• zoo 
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Activities 

Make copies of Symbols, Reading a Map, and the Map for all stu‐
dents who will do the activity. You may wish to do all of this in one 
day, or divide the activity into two days of lessons. Students should 
use the key found on the map to first fill in the blanks on the top of 
the Symbols worksheet. After completing the bottom half of Symbols, 
they then use the map again to answer the questions or follow the di‐
rections that are on the worksheet, Reading a Map. Students can do 
the assignment independently or in groups, depending on their degree 
of proficiency with map skills. 

Using the map and its key, the answers for the top half of Symbols 
are: 

 

In addition, students will create their own symbols for the words 
listed on the bottom half of Symbols.  They may choose to select the 
created symbol(s) they like best so they can be used by everyone in 
future activities. 

Using the map, the answers for Reading a Map are: 

house park 
store vacant lot 
apartment building hospital 
school library 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

Map Skills 

Learner Results 
Students will read and create maps of imaginary communities. They will answer given questions and 
create new questions to demonstrate map skills and critical thinking skills related to community and 
citizenship issues. 
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copies of Symbols 
copies of Reading a Map 
copies of Map 
pencils and crayons 
paint and glue 
butcher and construc‐
tion paper 

Resources 

 

community,  
cooperation, decision 

making, diversity,  
drawing/coloring,  

following directions, 
map, observation skills, 

property, reading,  
responsibility, rules, 

symbol 

Vocabulary or  
Concept 

 

D2.Geo.1.3‐5 
D2.Geo.2.3‐5 
D2.Geo.3.3‐5 
D3.4.3‐5 
D4.2.3‐5 

Standard Reference 

1. (check appropriate colors) 6. west 
2. two 7. river 
3. two 8. vacant lot 
4. (vacant lot farthest west) 9. Jefferson, Madison 

5. (vacant lot farthest east) 
10. Lincoln Street and Jeffer‐

son Street (or Washington 
and Jefferson) 
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Have available large sheets of butcher paper, crayons or paints, scraps of construction paper, and 
glue. Divide the class into small groups. Each group should work together to design a community and 
use the art supplies to make a map of their community. (The map from the previous activity might be 
useful as an example.) Each new map should include a map key or legend. Students in each group must 
agree on decisions such as what kinds of buildings to include in their communities, where each will be 
located, what the map symbols will look like, what to name the streets, and so forth. 

Before students begin to work on their projects, the teacher should introduce critical thinking chal‐
lenges with questions such as the ones that follow. This could be done through whole‐class discussion, 
but more students will have the opportunity to think and respond if the teacher circulates and asks the 
questions of each group. Students must justify their answers by explaining why, why not, or their rea‐
soning and logic. 

• Would you put a hospital in the country? 
• Where should schools be located? 
• What important parts of a community were not shown on the map from the previous activity? 
• What is meant by a traffic pattern? How do traffic patterns affect the planning of a new com‐

munity? 
• How will the buildings, or parks, lakes, etc. you have selected benefit (or help, do something 

good for) the people in your community? 
• What kinds of things should the people in this community do (or not do) to assure this is a 

good place to live? 
• What can you do to make, or continue to make, your community a good place to live? 
• Choose one item on your map. Name a rule or responsibility associated with that place. 

Finished maps can be displayed on a bulletin board or other places around the room. 

When maps are completed, each group should make a list of map‐skill questions about their communi‐
ties. They should also include at least one citizenship question related to either the community as a 
whole, or a particular location within that community, e.g. “Name a rule related to this place,” or “Tell 
something a citizen could do to keep this park clean and nice.”  

Groups can trade sets of questions to answer, or the teacher can choose several questions from each 
group to include on one worksheet that refers to all maps. 

 

Copy the following for student use:  Symbols, Reading a Map, and Map 

 
 

 

 

 





Name 
N 

-----------------

Reading A Map 

1. Color the hospital symbol red. Color the river symbol blue. Color the school symbol orange.

Color the vacant lot symbol green. Color the library symbol yellow.

2. How many apartment buildings are there?
--------------------

3. How many vacant lots are there?
-----------------------

4. Write the number 1 on the vacant lot near the supermarket.

5. Write the number 2 on the vacant lot near the hospital.

6. If you walked from the hospital to the school, what direction would you be going?
-----

7. What is on the east side of the park?
----------------------

8. What is on the west side of the park?
----------------------

9. The library is just below Third Avenue, between Street and 
-------------

Street. 
------------------

10. Most of the stores and office buildings are between which two streets?

and 
----------------- -----------------
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Activities 

Copy What’s Wrong with this Picture? for all students who will do 
the activity. Students study the picture for a minute or two, then iden‐
tify rules and laws that are being broken. Give the following oral di‐
rections for how they should indicate their findings. 
• Make a list of all the broken rules and laws you see in this picture.
• Make a blue dot on the picture in each place you see a rule being

broken. 
• Make a red X each place a law is broken.
• Write another rule or law you think is frequently broken in school

or in a community. 

When the students have finished, let them point out their observa‐
tions, and name aloud the rules or laws involved. 

Possibilities include: 

Copy the following for student use:  What’s Wrong with This Picture? 

What’s Wrong

Learner Results 
Students will follow oral directions to identify violations of rules and laws in a given picture. 

15 

copies of What’s Wrong 
with this Picture? 

Resources 

observation skills 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

D4.2.3‐5 

Standard Reference 

Jaywalking Flying kite near wires 
Crossing against Don’t Walk signs Mugging (assaulting) person 
Picking flowers on public property Stealing purse 
Riding bicycle with no hands Littering 
Riding person on bicycle handle‐
bars Trespassing 

Throwing rocks ‐  breaking win‐
dows Illegal parking 

Stealing apple Riding motorcycle or bicycle 
without helmet 

Dog running loose Riding motorcycle on wrong side 
of the street 



Steve's Auto Shop 

What's Wrong With This Picture? 
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Activities 
Simple Justice: The history of Brown v Board of Education and 
Black America’s Struggle for Equality by Richard Kluger (Alfred A 

Knopf, New York, NY) was used as a resource for the story of the 
famous Kansan within this lesson.  The story is divided into four 
sections that include (1) Life at Home, (2) A New School, (3) Taking 
Action, and (4) Change for All.  Each of these sections includes sug‐
gested questions for discussion and activities.   

Please consider the following options for how to use this story. 
1) The teacher reads the story to the students and chooses only

some or all of the questions and activities for student partici‐
pation.

2) The students receive copies of the story to read themselves,
but questions and activities are not included in the copies —
teacher chooses those questions/activities students should
address.

3) The students receive copies of story and questions/activities,
thus participating in all suggestions given.

Prior to reading each section, the teacher should review and explain 
to the students the importance of the names, professions, and vo‐
cabulary words.  

U.S. Supreme Court: 
Brown v Board of Education 

Learner Results 
Students will read about a Kansas child involved in a famous United States Supreme Court case.  They 
will think critically to form opinions about equality, segregation, and integration.  Students will distin‐
guish between fact and opinion. 

16 

One teacher copy or 
student copies of A 
Famous Kansas Child, 
drawing supplies, re‐
search materials, cop‐
ies of Which Is It? 

Resources 

research, reporting, 
role‐playing, authori‐
ty, diversity, equality, 
segregation, integra‐
tion, fact, opinion 

Vocabulary or  
Concept 

LIFE, LIBERTY, LAW 
© 2018  Carol S. Roach 
Curriculum Leadership Ins tute 
www.cliweb.org 

D2.Civ.2.3‐5 
D2.His.2.3‐5 
ELA.4.RI.3 
SEL.3 

Standard Reference 

Section 1: Life at Home  Oliver, Leola, troupers, welders, sol‐
emn, pastor  

Section 2: A New School  Monroe, weathervane, sculpture, 
Sumner  

Section 3: Taking Action  podium, situation, organization, ad‐
vancement, segregation/segregated, tes‐
tified, integration 

Section 4: Change for All  amendment, guaranteed, previous, criti‐
cized 
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After students have read the story and completed the suggested activities, ask them to define the 
words fact and opinion. Give the following definitions and examples for students to distinguish as 
fact or opinion. 

Definitions: 

Examples: 
We study more than one subject each day. (fact) 
Math is a more difficult subject than English. (opinion) 
Reading is the most important subject we study. (opinion) 
There are (fill in correct number) students in our class right now. (fact) 

When satisfied that students understand the difference between the two terms, give them copies 
of Which Is It? to work independently. Discuss their answers together when students are fin‐
ished.  

Answers for Which Is It? are: 

Copy the following for student use:  A Famous Kansas Child and Which Is It? 

fact something real, or true, that can be proved or verified 

opinion what someone thinks or believes, and may feel very strongly about – but can’t 
really prove.  Other people may have a different opinion – they may think 
differently about the topic. 

1 2 3 4 5 6 7 8 9 10 

F O O F F O O O F F 
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A Famous Kansas Child 

This is a true story about a little girl in Topeka, Kansas, who didn't really know that 
anything special was happening in her life. And yet her name became known by people 
all over the United States. Her name, and facts about her life, introduced one of the 
most important cases ever to be decided by the United States Supreme Court. 

Section 1:  Life at Home 

Linda Carol Brown was seven years old. She lived with her father, Oliver, and her 
mother, Leola, and two younger sisters in a poor neighborhood in Topeka, Kansas. It 
was a very noisy neighborhood, because it was right next to a Rock Island switching 
yard for trains. Linda and her sisters didn't mind the noise. They liked making up games 
about the trains, and they made friends with many of the trainmen who ran the 
switches. Some of these friends gave them candy. One man played a teasing game with 
them. Every time he saw the three girls, he would wave and yell, “Hi boys!” The girls 
would laugh and call back, “Hi Mary!” The man was so jolly, he reminded Linda of Santa 
Claus. 

The girls also liked being near the railroad yard because when the big Mid-America 
fair came to town, the show cars were brought up on the siding, and the children who 
lived nearby would be the first to see them and the first to know the fair was in town. 
There were bright silver flatcars, and troupers' quarters, and the red and yellow cars 
that held the animals. 

When Linda was inside her home, life was much quieter. Her father worked at a 
different kind of railroad job, about a half mile away. He was a welder, and he repaired 
boxcars at the Santa Fe shops. He was very tired when he returned home at night and 
often took a little nap as soon as he arrived. When he woke, everyone would come 
quietly to the dinner table and remain solemn until grace was said. Then Mr. Brown 
would joke with his family during dinner and everyone would laugh and feel happy. 
Friday nights were special times, and Linda's favorite — the family would pop popcorn 
and then Mr. and Mrs. Brown would tell wonderful stories about when they were 
children. 

Each night Mr. Brown would listen to the girls' bedtime prayers. On Sundays, the 
family went to Sunday School and church. Mr. Brown gave much of his Sunday time, 
and any other time he could, to work at the church as an assistant pastor. The church 
was an important part of life for everyone in the Brown family. 



Name _____________________ 

Section 1 Questions 

1. In what ways was Linda's life the same as yours?

2. In what ways was it different?

3. Draw a picture to illustrate one part of this story.
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Section 2:  A New School 

Linda went to Monroe School, which was a mile away from where she lived. Getting 
to school was not easy. She had to leave home by 7:40 each morning to walk to a bus 
stop that was six blocks away. She started off by walking between the train tracks that 
went through the switching yards. Even though this was dangerous, it was easier than 
trying to walk outside the tracks, because the street was crowded with warehouses and 
there were no sidewalks. The bus was supposed to arrive by 8:00. Sometimes it did. 
Sometimes it was late. When it was late, Linda would have to stand and wait — often 
in freezing cold weather, or rain, or snow. When the bus was on time, she could get right 
on, but then she would arrive at school at 8:30. The school didn't open until 9:00, so 
again she would have to stand outside and wait. That was the only bus that could take 
her to school, so there was no way that Linda could make the trip without having to 
stand out in the weather at one place or the other. 

When Linda was ready to start third grade, her father surprised her by saying he was 
going to walk her to her first day of school. Then he surprised her even more by taking 
a different route. They went the opposite direction from the trains — for about three 
blocks — then turned onto a pleasant, tree-lined street with small, neat houses. After 
walking three more blocks, they came to a school. It was lighter and prettier than 
Monroe School, with a little tower on one end that was topped by a fancy weather-vane. 
On the other end was a big wall sculpture of a cheerful sun beaming down on children 
who were running, jumping rope, rolling a hoop, and flying a kite. 

Linda wasn't sure why they had come to this school, and she could tell that her father 
was uneasy as he took her hand and walked up the front steps. Once inside, they 
were directed to the principal's office. Linda was told to wait outside the door while 
her father went in. He was only there a few minutes, then he came out and took her 
hand again. As they walked home, Linda could tell that Mr. Brown was very upset. Even 
though Sumner School was so much closer to their home than Monroe School, the 
principal said Linda could not go to school there. Sumner School was for white 
children only. Linda Brown was black. 



Name _________________________________________ 

Section 2 Questions 

1. How do you think Linda felt? Why?

2. How do you think Mr. Brown felt? Why?

3. What would you do if you were Linda?

4. Draw a map on the back of this page to represent Linda's house, the route to Monroe
School, and the route to Sumner School.
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Section 3: Taking Action 

Linda went back to Monroe School. One night, not long after school had started for 
the year, her father took her to a meeting that was held at a church — a different church 
than the one they usually attended. There were lots of grown-ups at the meeting, and 
Linda didn't understand what they were talking about. But after a while, she was 
called to the front of the room and asked to stand up on the podium. As she stood there, 
a voice asked loudly, “Why should this child be forced to travel so far to school each 
day?” 

Linda didn't hear very much about the school situation after that. But the rest of the 
country did. There was an organization called the NAACP (pronounced N-Double-A-C-
P), which stood for: The National Association for the Advancement of Colored People. 
With the help of the NAACP, Oliver Brown sued the Topeka Board of Education. 

According to the law, it was okay for the black and white children to be sent to separate 
schools, as long as those schools were considered to be equal. The school authorities 
said the schools were equal. Although Sumner School was a little newer, and prettier, 
Monroe School had a larger playground and fewer cracks in the walls. Both schools 
had good teachers (all white teachers at Sumner; all black teachers at Monroe). The 
teachers all had about the same size classes, and were paid the same amount of money. 
Although most of the black children lived farther away from their schools than the white 
children did, buses were provided for them. There were no buses for any of the white 
children. The school authorities said the people were used to things being this way, and 
not everyone wanted change. They said the children should continue to be segregated, 
or separated. 

The people who testified in court on behalf of Linda (and others like her) said that 
these facts did not make the schools equal. The very fact that the children were 
separated made the schools unequal. This separation told the children that they were 
different from one another, instead of saying they could learn from each other. It meant 
that as adults, they would not work well together or get along in our world because 
they had not been taught to be together as children. They said the children should not 
be separated and should go to the schools closest to them. 



Name _________________________________  

Section 3 Questions 

1. You be the judge. If you had to make the decision of whether to keep the children
in separate schools or let them attend the school closest to their homes, which
would you decide? Why?

2. Role-play the situation. Ask two students to pretend to be parents who still want
segregation (white students and black students separated). Ask two other students
to pretend to be parents who want integration (both races attend the same schools).
What would these parents say? How could each try to convince the others to change
their minds?

3. On another sheet of paper, write a paragraph about something you have learned
from another student in your class. Write a second paragraph about something you
have helped another student learn.
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Name ____________________ 

Section 4:  Change for All 

The court decided that the schools should continue to be segregated. Three judges had 
listened to the presentations. Although not all of them felt that this was the right thing 
to do, they felt they had no choice. Other cases that had been decided by the United 
States Supreme Court all supported the idea that separate-but-equal was okay, and this 
case seemed to fit the separate-but-equal guidelines. 

The lawyers for the NAACP, and Mr. Brown, and people in the other states with similar 
cases, all decided to take this case to the United States Supreme Court. They said this 
case was different. The other cases had to do with transportation, or students in college 
— not elementary students. They said that the 14th Amendment to the Constitution 
guaranteed everyone equal protection under the law, and that these elementary 
students were not being protected equally. The case was called “Brown v. Board of 
Education,” (v. stands for versus, which means against) and was argued before the 
Supreme Court in 1953. It was almost a year later — May 17, 1954 — when the justices 
made a decision. 

It was one of the most important decisions made in the history of the United States, 
because it said that the previous cases — which may have been decided correctly in their 
time — were no longer correct in the 1950's. It said that separate was not equal, and 
that children of all races should be allowed to go to school together, in the schools in 
their neighborhoods. 

Linda Brown did not ever testify in court. But her father did, and so did many other 
people who had not even met her. Even though they were criticized by others, they 
worked hard and fought for what they believed. “Brown v. Board of Education” is still 
one of the most famous cases in American History. 

1. Below are the names of some of the other famous people who participated in this
case.  Choose one name and read about this person.  Share what you learn with
your classmates.

Thurgood Marshall
John W. Davis
Earl Warren

2. Read a book and write a report about another famous American who has helped our
country live up to the words, “all men are created equal
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Glossary 
Below are definitions of vocabulary words used in this resource. Although some of the words have 
multiple meanings, only the definition that fits the Life, Liberty, Law context is given. 

Word 
Simplified Definitions of Vocabulary Words Used in this  
Resource  

arbitrary decided by the person in charge; no reason must be given 

authority a person in charge, or one who has the right to command 

citizen someone who lives in a place and enjoys the freedom of that place 

commission a group of people who act or make decisions for others 

community a place and the people who live there 

custom a special way a group of people does something 

decision a choice that is made, a conclusion reached after thinking 

democracy government in which people have the power 

equality being treated the same, having the same rights 

freedom being free, or given the right to do something 

government a group of people who are elected to make laws and lead a community, state, or 
country 

integration incorporation as equals into society or an organization of individuals or different 
groups   

issue something that people do not feel the same about, that they discuss or vote on 

justice the truth of things, fairness 

law a special rule, made by the government, that everyone must follow 

liberty freedom, privileges

map a drawing that shows where things are located 

map key or  
map legend the part of the map that tells what the symbols mean 

mayor head of a community government 

population the number of people who live in a place 
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restrict to limit, or keep to a certain amount 

right a privilege

rule a guide for behavior or action 

symbol a small drawing that is used to show real things 

tax money paid to a government to take care of needs 

responsibility a duty, or something a person can be trusted to do 

representative acting or speaking for someone else 

protect to defend or guard 

property something you own

privacy not having anyone with you or watching you 

segregation the separation or isolation of a race, class, or ethnic group 
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